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Dear Colleague:

“If you don’t know wheie you are going, any road will take you there.” According to this
old adage, it's important to know what you’re trying to achieve before carrying out a plan
to achieve it. Otherwise, there can be lost opportunities, confusion about purpose, and a
failure to focus energy and resources on the goal. Nowhere is this lesson more relevant
than in the field of education. If we—students and educators—do not have an agreed-on
vision of the goals and content of teaching and learning, it is 'iard to imagine that we can
provide the most effective educational opportunities possible.

The Equipped for the Future Framework and Standards presented in this book are

the results of six years of effort by hundreds of people nationwide to create a working
consensus on what the goals of teaching and learning should be. They are important
tools for building a strong customer-driven educational system that aligns its resources
with achieving its stated goals.

Our hope is that EFF will provide learriers, educators, policymakers, and others with a
common language and set of knowledge and skills that can be used to improve teaching
and learning, accountability, and investment in the enterprise of adult education. While
the EFF Framework and Standards are not a program or curriculum, they do provide
critical ingredients for adult educators and students to uce in focusing teaching and
learning on meeting the real-world needs of students.

I hope you will take advantage of these new EFF resources and join us in seeing how
EFF can help our nation better meet its literacy needs.

Sincerely,

W U b

Andrew Hartman
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Chapter 1 summarizes the goals of
Equipped for the Future.

Chapter 2 provides a history of the

EFF research pracess for those who are not
familiar with EFF. It defines the key elerments of
the EFF Framework and describes how they
were identified and refined through the EFF
research process. This chapter also identifies
links between EFF and other related efforts.

If you know the EFF story, you may want (0
move right on to Chapter 3.

Chapter 3 presents the EFF Content
Standards. It defines the Standards, provides
examples of how teachers have been using
each Standard, and introduces the NIFL's
approach to building an assessment
framework for EFF.

Chapter 4 provides three detailed

examples of the Framework in Action. It
shows how teachers use the range of EFF
tools to build learner competence in meeting
the requirements of family, civic, and work life.
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Chapter 5 places these examples in

the broader context of system reform.

It invites readers te think about how they
can begin to align \he various parts of
the education systen:—curriculum,
assessment, profaessional development,
and accountability—with achievement of
the results outlined in these standards.
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CHAPTYTER 1

A Definition of
Adult Literacy for
The 21" Century

The Equipped for the Future Standards for Adult Literacy and Lifelong Learning have been
developed 1o answer a complex question: What do adults need to know and be able to do in
order to carry out their roles and responsibilities as workers, parents and family members, and
citizens and community members?

I s widely acknowledged that the demands of adult life have changed significantly in the fast
quarter of the 20th century, The Mational Research Council's 1999 report, How People Learn;
Brain, Mind, Expericnce, and School, sammarizes the “complexities of contemporary life” as
follows:
“The skill demands for work have increased dramatically, as has the need for organiza-
tions and workers to change in response to competitive workplace pressures. Thoughtful
participation in the democratic process has also become increasingly complicated as the
locus of attention has shifted fram local to national and global concerns. Above all, infor-
mation and knowledge are growing at a {ar more rapid rate than ever before in the history
of humankind.™

In order to carry out daily responsibilities at home, in the community, and in the workplace,
adults- —regardless of their education—are required to sift through a vast amount of informa-
tion, often requiring familiarity with technical content, before they can make decisions that
impact the well-being of families, neighborhoods, and ultimately, this country. Under such cir-
cumstances, the National Rescarch Council report continues, “the meaning of ‘knowing’ has
shifted from being able to remember and repeat information to being able to find and usc it

The 16 Equipped for the Future (EFF) Standards have been identified through a careful
research process that began by looking at the changes in adults’ daily lives. Building on rescarch
conducted in 1990 by the Secretary’s Commission on Necessary Skills (SCANS), Equipped fon
the Future partners engaged adults all across the country in a research effort aimed at “map-
ping” the critical responsibilities of family and civic life as well as work life. Building consensus

e, RS e

Equlppod for the Future B

Adult Literacy for the 21st Century

v

“In the early part of the twentieth century,
education focused on the acquisition

of literacy skills: simple reading, writing,

and calculating. It was not the general rule
for educational systems to train people

to think and read criticaily, to express
themselves clearly and persuasively, to
solve complex problems in science and
mathematics. Now, at the end of the century,
these aspects of high literacy are required
of almost everyone in order to negotiate
successfully the complexities of
contemporary life.”3

—How People Learn: Brain, Mind,

Experience, and Schoof

NATIONAL INSTITUTT T QIR LITERADY
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first on what adults have to do in these roles and what eftective pertormance fooks like in differ-
ent conununities across the United States, BEF was able o identify  core of 16 skills that con-
stitute a foundation for success in coping with the “complexities of contemporary life” and
preparing for the future.

The National Institute for Literacy (NIFL) undertool this effort i order to better understand
what we need to do, as a nation. to meet the challenge posed iy the National Education Goal for
Adult Literacy and Lifelong Learning:
“Lvery American adult will be literate and possess the knowledge and skills necessary to
compete in a global cconomy and exercise the rights and responsibilities of citizenship.””

By claborating a new content framewark that specifies the knowledge and skills required to ful-
{ilt these adult responsihilities, the MIFLs Fquipped for the Future initiative makes it possible for
the national goal to senve as a guide to practice, us well as policy, for meeting adult learners' needs
and informing system accourtability. EFF accomplishes these comiplex purposes by providing:

* A common framework that adults can use (o assess their own knowledge and skills in rela-
tion to their personal and carcer goals so they can shape a course that will betier prepare
them for the future.

« A common framework that teachers and programs can usc to link curriculum and instruc-
tion, as well as assessment and evaluation, to achievement of real-world outcomes.

* Acommon results-oriented Janguage tor linking the services provided through this nation’s
human resource investment system—-including schools, colleges, businesses, welfarc-to-
work programs, onc-stop career centers, industry-based skill standards, and school-to-
work programs,

+ A common standard for demonstrating competence that programs can use o award
portable credentials for adult learning,

+ A common definition of important results that public officials and citizens alike can use to
assure that public dollars are wisely invested in adult literacy and lifelong learning programs.

[n these ways, the EFF Content Framework and Standards provide a starting point for building
a systeny for lifelong learning that is directly aligned with our national goal, a system that will
enable Americans, wherever they live, to build the skills they need to move themselves, their
communitics, and our mation into the 21st century.

While the journey has just hegun, the NIFL is publishing this guide now to give our partners
the tools they need to join us in the work ahead.

FATONAE INSTHUOTLE FOGRROTORACY
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CHAPTER 2

Building the
Framework

“The peaple of the United States need o know that individuals in our society
who do not possess the levels of skill, literacy, and training essential to this new
cra will be effectively disenfranchised, not simply from the material rewards
that accompany competent performance, but atso from the chance 1o partici-
pate Tully in our national life, A high level of shared education is essential to a
free, democratic society and to the fostering of a common culture, especially in
acountry that prides itself on pluralism and individual freedom.™!

w A Nation at Risk, 1983

Nearly two decades have passed sinee the National Commission on Excellence in Education
issted A Netion af Risk: The uperative for Education Reform, Over these 20 years, the mation's
governors have joined together with the President and Congress to set challenging education
goals far the country and to put in place programs of educational reform that hold the promise
of change. In each of the major academic fickds, content standards have been developed tiat
detine the range of knowledge and skills that young people are expected to master befare they
graduate from high school. And yet, every day we see signs that net enough hae » hanged. We are
stith a nation at risk. Student performance on national and international tests continues to be
lower than sve aspire to, National business and industry associations continue to report ditficul-

> . ~> . . . ] s S
ties in finding employees who have the skills needed in the workplace.” And recent studics of

welfare reform reveal that it may take more education and training than staies now provide (o
male wark truly pay for former welfare recipients” Avcording o an Urban Institute report
published in 1999, “the poorest 20 percent of American families lost more in welfare benefits—-
about $1,400a fumily-—than they gained in carnings.””

What are the skills workers need to seeure a job that pays well in the ULS. today? In Teaching the
New Basic Skills ecconomists Richard Murnane and Frank Levy present a list of what they call
the New Basic Skills identified through research in high-performance businesses, Their list
includes:

« The ability ta read at the ninth -grade fevel or higher,

= The ability to use math at the ninth-grade level or higher.

+ The ability to solve semistructured problems where hypotheses must be formed and tested.

NATIONAL INGTIT FOR T BACY

-
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. Building the Framework

he fu'lull‘e

Reports From the Media...

New York Times

Wedniesdlay, Septemiber 29, 1999 (page A- 18)
Most Pupils Can’t Write Well, Report Says
By Jonm WitGori N

Only aboat one quarter f Amenivan students
can write wt a proficient level, exhibiting

“solid™ academic pertermance and “competency

over challenging subject matter,” according 1
teport refeased by the National Assessmient of Edu

cational Progiess,

The Washiugton Post

Twesday, April 13, 1999 (page - 1)

Applicanis Net Making Grade

Skills Shortage Plagues Firms Digging Deeper
Into the Labor Pool

By Kies 118 DOWNEY GRIMSE Y

Mnlc than a third of job apphicants nation
wide fack the basic math and reading

skills to do the jobs they are seefong, up from 19
percentin 1996, according o a4 pew survey ol mare
than 1,000 personnel execttives condacted by the
American Management Association.

“T'he sharp increase in the deficiency rate is not
evidence of o ‘dumbing down’ of the incoming
work foree,” said Enc Rolfe Greenberg, the man-
agement association’s directar of stadies. “Instead,
it testifies to the higher skill Tevels required in
today s workplace, where new technologies have
raised the ban for job applicants in terms of literacy

and math,”

EFF Content Standards 3
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“Throughout the U.S., private- and
public-sector companies are facing the
probiem of a workforce severely lacking
in basic workplace skills.” >

-—Michael Bloom and Brenda LaFleur,

The Gonference Board

A Nation Lacking Skills®

« The ability to work in groups with ca-workers from different backgrounds.
+ The ability to communicate effectively, both orally and in writing.
* The ability to use personal computers to carry out simple tasks such as word-processing.”

According to the National Adult Litcracy Survey (NALS) of 1993—the maost comprehensive
survey of the literacy skills of adults in the U.S.—the skills of more than 40% of all American
adults are below the New Basic Skills benchmark (level 3 on the NALS 5-level scale}.” The Inter-
national Adult Literacy Survey (IALS) conducted two years later confirmed these findings:
Compared with seven other industrialized countrics, including some of our most important
competitors in the global economy, the U.S. ranked sixth. Only Poland had a higher percentage
than the U.S. of working adults whosc skills werc below level 3—the level associated with
annual earnings above the poverty level."

Equipped for thie Future offers an avenue for change. These standards for what adults need to
know and be able to do “to compete in the global economy, to exercise the rights and responsi-
hilities of citizenship,” and “to participate fully in their children’s education” are based on a
careful and extensive mapping of what adults actually do when carrying cut important every-
day responsibilitics. Like the occupational skill standards being developed by industry-specific
public-private partnerships, the Equipped for the Future Standards start from thousands of

More than 40 porcont of American workers
have inadeguate literacy skills,

€0 .
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Souwrce: International Adult Literacy Survey
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Even high school graduates lack the
skills required to do their jobs adequately...

...and graduating from college
Is no guarantee,
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“snapshots” of adult performance collected over a three-year period from adults all across the
country, followed by careful analysis of what knowledge and skills support effective perfor-
mance. As a result, there is a mateh between the knowledge and skills identified in EFF Stan-
dards and the knowledge and skills adults really need to be full participants in all aspects of our
national life.

This « Bapter outlines the approach taken by the National Institute for Literacy and its many
partners in developing a clear, specific—and measurable—picture of what attainment of the
National Adult Literacy and Lifelong Learning Goal looks like, as a {irst step toward building a
system that will help us get there.

Starting With the Customer Perspective:

Putting the Focus on Fundamental Purposes for Learning

In January 1994 NITL launched Equipped for the Future by sending an open letter to teach-
ers, tutors, and adult learners across the country, inviting them to help us answer the ques-
tion behind the National Goal: What is it that aduits need to know and be able to do in order
to be literate, compete in the global cconomy, and exercise the rights and responsibilities of
citizenship?

By March 1994, 1,500 adult students trom 151 programs in 3. states responded to our open-
ended request. They told us about the ways the waorkplaces in their communities were changing,
about jobs that were disappearing as companics moved to ather parts of the world. They talked
about what it means to be a“new-

Sy

: équ_ pedforthe Future I
.. Building the Framework - .

et R

MAY 1993

NIFL signs Memorandum
of Agreemenl with National
Educational Goals Pancl to
define Goai 6 {Literacy and
Lifelong Learning Goal).

JANUARY 1994
NIFL solicits essays about
Goal 6 from adult learmers in

programs nationwide.

comer” to America, learning & new Excerpts From Student Essays™
language and new cultaral norms.
and about the struggle and joy of We need companies that
learning to be anr active citizen in o will train the workers here in
democracy. They described their New Haven for new jobs.

We used to have the old jobs

education and better futura
than the one | had before |
came fo this country. | enicour-

g tn schools and colleges here
We Ived in 2 Communist s061-
ety. We didn't know demacratic

values, and now we nwst study

hopes and fears {or their families
and the nced to prepare their
children and themselves for a
world that is changing fast. Taken
together, their words presented o
clear and powerful vision of how
education cauld equip them for
the future,

More than identifving specific
knowledge and skills they needed
to meet these challenges. adults
drew our attention to four funda-

NATIONAL INSTITUTE FOR LITERACY

that moved away. We can't
compete for new jobs without
education and training.”

“At this point in my life my
responsibilities as a citizen are
close to home. As a parent.
everyday | guide my children in
every way | can. [ want them 1o

do well in school and be happv.

I'want them to have a petter

age them to take advantage of
the opportunities this country
gives to its citizens instead of
taking those opportunities for
granted. And | want them to
grow up to be responsible
citizens in therr community.”

" want to understand American
hfe. Amencan families, and

the American school system
because my children are leain-

14

how to use these democratic
values in our ives. The many
rights of an American citizen
such as thinking as ! please.
speaking, and writng as |
please, choosing my work as
I please are very important for
me because | did nct have

these rights in Russia. -’

EFF Content Standards
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"I want to be able to understand my child's
teacher, and when | go to the mall and other
places,  want to be able to understand
everything.”

Ly

“When you vote you have a say-so. You feef
good about yourself because your vote does
count and makes a difference.”

“I never did put myself down because of [not k
being able to read] but | had an empty spot
inside me, always depending on someone else
to read things to me.”

“I feel that getting my high school diploma and
furthering my education will help me advance in
the corporate world today. | will go on to college »
and get my degree in the field that | am working
toward. but | won't stop there! | will move on and
broaden my honzons by taking up and learning
more than one skill.... | may never know who or
what | will be up against, so | will prepare myself.”

6 EFF Content Standards

Four Purposes for Learning

ACCESS ACTION

To gain access to informaticn and To soulve problems and make decisions

resources so they can orient themselves on their own, acting independently, as

in the world. parents, citizens, and warkers, inr the
good of their families, their conimunitics,

VOICE and their nation.

To give voice to their ideas and opinions

with the confidence that they will be BRIDGE TO THE FUTURE

heard and taken into account. To keep on learning in order to keep up

with a rapidly changing world.

mental needs that returned them to education. We call these the four purposes for learning:
Access, Veice, Action, and Bridge to the Future.

Learning for access and orientation includes not only physical or geographic orientation—
reading maps and signs—but also psychalogical or social orientation-—knowing what is going
on in the world, understanding institutions that have an impact on one’s life, getting needed
information. This purposce undetlies many of the specific goals adults bring to literacy pro-
grams—(or exaniple, understanding the world, helping children with schooling, getting a job,
gaining economi« awareness, and being an informed citizen.

Learning for voice embraces all aspects of communication—written ¢ 1 oral-—-needed to pre-
sent oneself to the world. It goes beyand communication skills to the reasons for communicat-
ing: to speak and be heard. The writings about citizenship offered an important arena for voice,
but it was also important to adults in other aspects of their lives: to communicate with their
children's teachers, to exchange ideas at work, to speak up in their community.

Learning for independent action includes the dual elements of independence and action.
Many adults who feel their literacy skills are limited depend on others for help with reading and
writing. In statements that pointed to t+ . purpose, learniers expressed their desive to be able to
act for themselves, make informed decisions, and not have to rely on others to tell them what to
do. Learners’ responses stressed independent action in all aspects of life: supporting their fami-
lies, achieving cconomic self-sufficiency, and fulfilling responsibilities in their comnunities.

Learning as a bridge to the future reflects learners’ scnse that the world is changing. A prime
purpose for learning is to be ready for the changes—to learn how to learn and preparc oneself
for lifelong learning. Keeping up with change is a necessity, particutarly at work, but in personal
and family development and citizenship, learners also saw themselves in rapid social transfor-
mation, Keeping a job, adjusting to technological change, and improving famih: circumstances
were all reasons to continue learning,
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In July 1995 NIFL published the results of this adult learner study in a report catled Equipped
for the Futare: A Customer-1riven Vision for Adult Literacy and Lifelong Learning, It framed a
call toaction, an invitation to all the readers of the study to become part of the process of shap-
Ing a new system,
“The Mational Institute for Literacy believes that the vision shaped in these adult perspec-
tives constitutes a customer-driven mandate for change. We propose this vision be
adopted as a mission statement for our field and that we begin—as a field—to explore
what we would need to do differenty, as teachers, administrators, counselors, support
staff, providers of technical assistance and staff development, funders and policymakers,
to assure that every aspect of our delivery system is dedicated to achieving Goal 6 as

»ii

defined by these adult students.

Planning Grants: An Aflirmation of the Vision

In order to encourage this kind of discussion, in 1995 the NIFL awarded planning grants to
eight organizations around the country. These organizations tested the resonance and useful-
ness of this new framework of roles and purposes by engaging more than 1,100 stakeholders
and customers of the adult literacy field—including employers, policymakers, and commu-
nity leaders, as well as adult learners and practitioners—in focus groups. structured feedback
sessions, practitioner inquiry, and student writing projects. After a year of exploration and
discussion, their recommendation was that NIFL should lead a national, collaborative, stan-
dards-based system reform initiative, The goal of this reform initiative would be to focus the
nation’s adult literacy system on helping adult learners develop the skills needed to meet the four
purposes in their fives and successfully carry ont their roles as parents, citizens, and workers,

The timing was right for an cffort aimed at focusing the adult literacy system on a clear set of
results, Reauthorization of tre Adult Tducation Act was pending in Congress, and evidence of
the program’s effectiveness was not strong. A number of reports identified the shortcotnings of
the service delivery network, One prepared specifically for Congress by the General Accounting
Office (GAO) called Adudt Education: Measuring Progras Results Has Been Challenging noted
questions about the validity and appropriateness of student assessments and the usefulness of
nationally reported data on results. The report also drew attention to “the lack of a coherent
vision of the skills and knowledge adults need to be considered literate”” How could the ficld
have uscful and appropriate instruments and valid and veliable assessment procedures when
there was no consensus on what was important for programs to achieve, and therefore, impor-
tant Lo meastire?

Adult learners responses to the national goal provided a starting point for huilding consensus
on a vision of what needed 1o be achieved. The nationwide focus on accountability for results
provided the mission: to develop standards defining the knowledge and skitls necessary to
achicve the four purposes and carry out adult roles. These standards could provide the basis for

anew framework (or accountability in the adult basic education systen.
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" Equipped for the Future

Building the.Framework

JULY 1885

NiFL releases Equipped far
the Future: A Custamer-Driven
Vision for Adutt Literacy and
Lifelong Learning, proposing

4 a new framework for adult

learning based on the four
purposes and three adult
roles as parenis, workers,
and citizens.

QCTOBER {995

NIFL awards eight planning
grants {o test and elaborate
the Framework and creates
a working group 1o oversee

* progress.

1995-96

Ptanning grantees convene
114 focus groups in 18 states
to validate the four purposes
and examine what adults
need to know and be able

io do as workers, citizens,
and parent/family members.

EFF Content Standards




Building

,grt'he.“}’ﬁt‘y_rfe S

the Framework .

v

“My book, /In Over OQur Heads, was looking
at contemporary cuiture as a kind of schoaol
in which every adult is compulsorily
enralled. The hidden curricula of the schoaol
are found in the many highly frequented
roles of adult life: parenting, partnering,
working, being a citizen in a diverse society,
adult learning, and the like.""?

—FRobert Kegan

8 EFF Content Standards

What Adults Do: Constructing Role Maps

APRIL 1996 In 1996 Equipped for the Future set out to map the terrain of “what
NIFL establishes a L adulis need to know and be able to do to fulfill their roles as parents,
Lational Policy Group citizens, and workers.” In the first stage of this effort, the eight plan-

to provide guidance and

- H $ ¢ o f g . whi ‘.' ach role k s and are
linkage to other efforts. ning projects collected data on what adults in each role know and are

able to do. In successive phases focus group results were synthesized

into draft role maps, presented to a wide range of role practitioners
for feedback, revised, and published. "

In the course of this wark an important shift was made from a focus simply on acquisition of
skills and knowledge to one on active application of skills and knowledge. Rather than starting
with academic content areas and conceiving adult education as an attempt to remediate gaps in
past schooling, the EFF team responded to adult learners’ focus on purpose by first {rying to

construct “maps” of what adults actually do in carrying out their adult roles.

Following in the footsteps of such work-related efforts as the Secretary’s Commission on Nec-
essary Skills (SCANS) and the skill standards movements for occupational areas like retail sales.
manufacturing, and clectronics, we began cur effort by defining the broad areas of responsihil -
ity and key uctivities characteristic ol adult performance in each role and used this map of criti-
cal activities as a template for identifving the knowledge and skills that support successful
functioning in adult life.

Draft vole maps were prepared in the fall of 1996 by rescarchers who
OCTOBER 1996

NIFL funds three slate- l}
|

synthesized the data collected by the cight planning projects. In the
case of the Worker Role Map, the synthesis also took into account the
work of the U.S. Departmen' of Labor on SCANS, O*NET, and the
National Job Analysis Study. Our intention was to begin the next
round of data collection with a Worker Role Map that reflected exist-

based partner grantees—
one for each role—-to
elaborate role maps and
develop standards.

ing research and ongoing initiatives. In this way our field work could
contribute to validating these expert analyres, enabling DO and NIFL to construct a comumon
framework for education and training that would support a scamless adutt workforce develop-
ment system.”

Each draft Role Map included the following parts: a “key purpose” that illustrates the central
aim of the role; “broad arcas of responsihility” that are the critical functions an adult performs
to achieve the role’s key purpose; and “key activities™ through which the role is performed.
Later, “role indicators” were added that describe successful performance of key activities, pro-
viding an important link between activities and skills.

The language used in ¢ structing the syntheses came from the data and reflected the purpose-
ful and active depiction of the roles-—"taking action,” for example, for the citizen role, or
continued on page 12
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Equlpped for. the Future
- Buijlding-the Framework

Equipped for the Fuiure Citizen/Community Member Role Map

E‘IU'P d

1Y IYl‘

) Citizen/Community Member Role Map

Effective citizens and community members take irnformed action to make
a positive difference in their lives, communities, and world.

KEY ACTIVITIES

Become and Stay informed
Cilizens and community members ind
and use information to dentify and
solve problems and contribute

to the commurnly

identify, monuter, and anticipate
problems, community needs, strengths,
and fesouices {o1 yoursell and others

and cvic nghts and responsibilities for
yaurselt ang others

Figure out how the sysiem thai arlects
YOASEUE WOIKS

ldentify how (o have an impact and
recognize that individuals ¢Gn make
a difference

Finy, iterpret, analyze. and use diverse
sources of information, ncluding
personal expenence

Recognize and understand human, legal,

Form and Express
Opinions and ldeas
Citizens and communily
members deveicp a personal
voice and use it individually
and as a group

Strengthen and express a sense
of self that reflects personatl
fustory, values, belefs, and roles
m the larger commurity

Learn from others’ expenences
and deas

Communicate so that others
understand

Reflect on and icevaluate your
Own opinons and deas

Work Together
Citizens and community
members inleract with other
people to get things done
toward a commen purpose

Get wwolved in the commun:ty
and get others involved

Respect others and work to
elminzte discimination and
prejudice

and goals

Manage and resolve confiict

Participate in group processes
and deaision making

Define common values. visions,

Take Action to
Strengthen Communities
Citizens and communily
members exercise their rights
and responsibilities as

individuals and as members

of groups to improve the

wand around 'hem

- Hrlp yuurﬁel' and others

Educate others

Influence deciston makers and
hold them accountable
Prowide leadorshup vnthin the
community
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Equipped for the Future Parent/Family Role Wiap

& Parent/Family Role Ma
é) Yy P

Emipped Effective family members contribute to building and maintaining a strong family system

weefuture that promotes growth and development

Promote Family Members' Meet Family Needs Strengthen the Family System
Growth and Development and Responsibilities Famly members create and maintain a
Family members support the growth Family members meet the needs and responsibiirties strong sense of farmify

and devefcpoment of aff family members, of the family unit

ncluding themselves

Make and pursue plans tat * Prowide for safety and physical needs Create a vision tor the fanuy and work 1o
self-mprovemment achigve it
* Manage family resources

Girde and mentor other family members Promote values. ethics, and cultural hertage

1 to experienee SUGCess

' Encourage open cormrmunication amenq the
Generatiens

2 + Balance prionties to meet muitiple neads and vatture the family

- ¢ Foster informal education of children responsibiities

t * Form and mantan supporive fanuly

>+ Support children’s forma! education * Give and receve support outside the imm.adiate lamily ; relationships

5 |

3] ¢ Direct and discipline chiddren :+ Provide opportunities far each family member
<

>

[TH

X

RATICALA, SOTTUTL PO DITEBAT . Revwer = 3, 0
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_ ~'Equibﬁed for the Future . -
i :Building the Framework

B

Equipped for the Future Worker Role Map

@

Equinped

e future

KEY ACTIVITIES

Do the Work

Workers use personal and
orgamzational resources (0
perform their work and adapt
to changing work demands

Orgeanze, lan, and pronize wWors

Use technaotogy, resources and
other work tagls to pul ideas and
work directians inlo action

Respond to ang maet new work

chaengey

Qualty, salety, and results

Take resoonsiiiily for assuning work

Worker Role Map

Effective woriers adapt to change and actively participate in meeting the demiands
of a changing workplace in a changing world.

Work With Others
Workers interact one-on-one

and partcipate as members

of a ieam to nteet job
requirements

Lomniern Lith other. msde
and ouiside e orgamzaton

Give assistance motwaton, and
diracuon

Seek and recews: assistance,
support, mclivation, and direction

* Value people difterent from
voursel

Work Within the
Big Picture

Woi! ars recognize that formal
and informal expectations shape
options i therr work hves and
often influence tneir level of
suCcess

¢ Worlc vathuin orgqanizational norms

Respect organizational goals.
perlormance, and structure o
quide work activities

Baance ndradual rales and
needs vath those of the
orgarization

Guide mdwidual ang
organ:izatignal priordies based
on industry trends, labor laws’
contracts. and competdive
pracuces

Plan and Direct
Personal and
Professional Growth
Workers prepare themselves
for the changing demands of
the economy through persanal
renewal and growth

« Balance and support waork
caredr, and personal needs

Pursue work activities that
pravide personal satis{action
and meanng

Plan. rency:. and pursue
per sONAl and career goals

.

Learn new ckuls
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Building the Framework.- =

FEBRUARY 1997
NIFL publishes EFF: A Reform
Agenda for Ac it Literacy and

“working together” for the worker role. Every effort was niade to assure that the language was
clear, simple, and understandable to fearners, practitioners, and the general public.

Lifelong Lear:. ;, which
introduces the initial "role

" portraits of adult
responsibilities, and invites
programs, learners, and other
stakeholders nationwide to join
in the development process.

maps,

The role maps were refined and validated through an extensive structured feedback process
conducted in 1997 by three consortia (one for each role), each guided by a national advisory
group representing stakeholders for that role. Cach consortium recruited effective role per-
formers and a variety of stakeholders to comment on and revise its draft role map. A total of
864 participants from 18 states took part in the feedback process. Participants were geographi-

cally spread out and diverse in terms of demographics, background, and experiences.

For the worker role, the complexity and range of work contexts made the task of validating the
role map particularly challenging. Staff recognized they could not feasibly convene structured
1997

From January through May
grantees conduct feedback
sessions in which 864 effective b medium, and small enterprises. The aim was not ta replicate the accupational skills standards
role performers and a variety

of stakeholders comment on
and revise the draft role maps,
describing broad zreas of
responsibility and key activities.

feedback groups with representatives from all industrial sectors and work situations. Instead
they aimed for diversity—including both manofacturing and service sectors and large.

work on specific job clusters, but to identify the key underlying characteristics of the worker
tole across many different work contexts.

Five states participated, cach targeting a particular industry. Each convened a Working Group

with representatives of the targeted industries, adult education, employment training, cco-

noniic development, and related agencies. Working Group members helped set up structured
feedback sessions and recruit participants.

A total of 371 individuals took part in 28 feedback sessions on the Worker Role Map. Almost
all were from business and industry, with a few from education and training organizations and
commutiity organizations. Participants included employees at all levels, from janitors to mid-
fevel managers. They worked in a range of sectors and company sizes, from mom-and-pop
grocery stores to large multinationals.

For the citizen role, a total of 25 structured feedback sessions were held in 13 states, involving
257 participants. Participants in the citizen role structured feedback were active in many kinds
of civic organizations and brought experience in a wide range of civic participation activities,
The largest single grouping was of representatives from local community-based organizations.
Others were active in state and local government (clected and appointed positions), religious
organizations, unions and businesses, educational and academic organizations, and a variety of
local chapters of national organizations.

For the parent rale, 17 feedback sessions were held in nine states, involving 236 individuals,
Participants represented all economic fevels, from welfare recipients 1o high-income parents.
The parents who worked outside the home had a wide varietv of jobs: farmers, teachers,
nurses, service workers, managers in small and large businesses, company directors, and a
CEQO of an international company. Same were retired (including a former state legislator).

12 EFF Gontent Standards
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They had a range of values, from conservative religious to
more liberal. Their education ranged from those working to
get their GED to a sprinkling of Ph.Ds. They were affiliated
with a wide variety of organizations—government,’education,
libraries, community and voluntary organizations, religious,

youth, business and industry, and health care. Though most of

the participants spoke English as their fivst language, two ses-
stons were conducted in Spanish 1o ensure broader participa-
tion and representation. Twa groups also were conducted on
Native American reservations.

By asking adudts 10 help construct role maps that reflect their
expericnce as citizens, warkers, or family members, EFF
brought a sense of values and personal meaning inta its con-
tent {framework. Participants said that citizenship is not jusl
about voting in elections, for examiple, but about taking action

EqU’PPe'd {o.r the F’lltt.ll:e: ) I
‘Building the Framework ~ -

P

States Taking Part in Worker Role Map Feedback

VIRGINIA B
Faod industry - including Nabisco, Interhake Foods, National Fruit
Product Co., WLR Foods, AFL-CIO and Bakery, Confectionery, and
Tobacco Workers International Union,

NORTHCAROIINA .. .
Metals Manufacturing - including Piedmont Triad Cenler for Advancaed

Manufacturing, AMP tnc., Burckhardt Amencan, Newman Machine Co..
National Institute for Metal Working Skills, and AFL-CIO.

OHIO B o
Heavy Metat Industry - including Ford, Ohio Stamping and Miichine,

American Federation of State, County and Municipal Employees, Chio
State Building and Construction Trades Council and AFL-CIO.

in many ways to make a positive difference in the world. Pay-
ents were described as creating a vision for the family and pro- VERMONT e e e
Heaith Care Industry - including Lamoille Mental Heaith, Southern

Vermont Home Health, Brattleboro Memorial Hospital, Rutiand Regional

moting values, ethics, and cultural heritage. Workers not only
do the work but pursue work activities that bring them per-
Medical Center. Copley Health Systems, Fletcher Allen Health Care
and AFL-CIO.

sonal satisfaction. The issue of values and meaning is integral
to the role maps. They are not decontextualized Tists of skitls,

Linking Skills to Effective Performance Reatail - ncluding National Retall Federation, Arcostook Center Mall,
e o i i sociation, -ClO,
T'he role maps concentrated on broad areas of responsibility, Hannaford Bros. Go., American Pulpwood Association. and AFL-CIO
key activities, and role indicators as the arcas on which the

least work had yet been done. In the next phase of work the EFF initiative constructed a data-

base of skills and knowledge from published sources and EFE darta, then used the role indica-

tars to link the resulting skills and knowledge data with the refined rale maps.

In spring 1997 the EUF technical-assistance team and coding teams from each of the role con-
sortia veviewed and coded data on skills and knowledge. Euch role consurtium was asked to
review the literature relating to its role and identify up to 10 documents that, i its opinian,
defined the current state of knowledge about skill requirements for effective performance of
that role.

Since cach of the source documents in the database had been created independentiy, there
were few commonalities in language. The EFF technical-assistance team developed a coding
guide that made it possible to bring skills and knowledge from each of the documentary
sonrees into a common framework, which could then be linked with the role maps. Deliber-

ately based on the Department of Labar’s O NET skills framework, the guide created a sorting

NAHONAL INSTITUIL FOR LITERACY
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quinped for the .Fl-I-!u.IE

mechastism that could clearly link the EFIF Frame-
Role Maps are “linked” to existing databases of knowledge, work with SCANS and O*NET.

skills, and abilities.

Citizen/C ity p /Famil Work Fhe nextstep was Lo bring together the role map
itizen/Communi arent/Fami orker . . . .
Member Member mily and skills database for each role in order to build
3 » O'NET Data « : .

Cwics Standards, 1K-12 PTA Standard © the “dear picture of what adults need to know
. Standards. K- . andards . crn . — , -

~ . o e a SCANS and do in order to fullfill their roles as cilizens,
« Cracs Framework for » Evenstart Quality . , .

- o NCTI/ANPN sorkers, ¢ 3 . o ars) -1y stan-
NAEP Standards workers, and family members,” on which stan

dards could be based. This task was carried out at
“linkage meetings” held in May and Junce of 1997,
where participants created the links between the

VWorkplace Basics,
¢ ABA'S Esgennals of p

Law-Retated Education

Tiants of Healthy Famities

CADD Standards

National Center for Famiiy
Literacy Quality Indicators

« MA ABE Soc:a! Studies AEA Standards

Framework key activities of the refined role maps and the

Chemucal Process
Industry Standards

Parents as Teachers

skills and knowledge in the coding frame,
« Quickening of America kills and knowledge in the coding fram

iotherReao

« MCOL Content Standards Mefal Warkers Slandards

for Adutzs as Cilizens

Early Supports for

These linkages were a way of grounding the skills
Fanuly Life

Retail Sales Standards : o ol .
in their application in key activities and ensuring
¢ Data Frem Phage ILEFF

The Seven Habits of Hospitahty Standards

that role maps were sufficiently elaborated so that
Hghily Effective Families

* Dawa From Phage (1. CFF education programs could use them to prepare

¢ The Family Funclionma

adults to perform their roles successfully.
Scale

« Dawa From Phase . EFF By thic end of fune 1997 the EEFE leam was rcady
to take the final steps needed ta create adult learn-
ing standards: the separate roles needed 1o be linked and brought into one coherent frame-
work that reflected the reality of adult experience as well as the needs of the adult fearning
system for the clarity of a single set of standards. In this next phase of wark, EfF defined
“common activities” across the three roles and a single set of “generative skills™ needed across
the roles.

Common Actlivities: Linking Roles for Transfer

Common activitics were defined as activities that occur inall three roles. Inidentifying a core

JUNE 1997

Grantees begin to define
“common activilies” across
the three roles and a single
sel of “generative skills” that
are needed across the roles.

set of common activitics across all the roles, all three levels—responsibilitics, key activities, and
role indicators—were examined to take into account real ditferences in the centrality, intpor-
tance, or frequency of activitics from role to role.

Linking activitics across the three roles meant that each role influenced the whole in particular
ways, For example, the citizen and family member roles were particularly strong on interper-
sonal and communication activities such as “guide and support others™ and “respect others and
value diversity.” The worker role was particularly strong on systems activities like “work within
the big picture” and “keep pace with change.” Activities were designated as “common” only if
they appeared in all three roles. However, comimon activities had different emphases and mean-
ings in the context of cach role.”

14 EFF Content Standards
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Generative Skills: The Basis for Standards
Once the EEL team had identified the core activitios that were commion to all three roles, it was
possible to ide iy a set of “generative skills™ that supported these comman activities. Genera

pive skills were defined as “integrated skill processes that are duvable over time, in the face of

changes in technology, work processes, and socictal demands.” They are required in order to
carry ot the common activities identificd from the role maps, as well as many day-to- day
tasks. Using the original role-spedific codes that linked skills with key activities, generative skills
could be directly linked with the newly defined common activitios.

From Skills to Standards

In October 1997 the result of this phase of EFF rescareh was pub- OCTOBER 1997

NIFL publishes EFF: A
Now Framewaork for Adult
< Learning, which inlroduces
the skills and knowledge
critical for successful
achievement of purposes

lished as a wall-chartthded Equipped tor the Fure: A New Frame-
i .

work for Adult Learning, The chart induded all the key elements
of the EFE Content Framewaork: purposes, role maps, conimon
activitics, and generative skills, Readers were invited to review
these clements and to fet the EFE development team know il the
. - . d roles.
Framework seemed (o address the needs of fearners in the adull and role
literacy systen,
DECEMBER 1997

26 pragrams in 12 stales
begin 18-month process of
ticld development.

AL the same time, the technical-assistance team returned o the
data and produced the first draft of EFEF Standards. The effort to
keep the standards focused on application of skills resulted inan

overly complex first standards draft that filled a three-ineh thick,
three-ring hinder, weighing down the 23 local programs that
worked with the EFI team o testand refine the Standards."” Over
a 15-month period the standards were revised twice more
through an iterative field and expert review process,

The 25 field sites that participated in the development pracess were selected through a compet-
itive process. State divectors of adult education were invited to submit letters of interest and to
nominate programs in their states to participate. Twelve states chose to participate in the
process and worked with the NIFL 1o ensure that, taken together, the field sifes reflected the
range of program types (volunteer and paid instructors, CBOs, LEAs, community colleges, and
libraries), program contests (workplace, welfare-to-work, corvections, citizenship), and learn-
ers (ESOL, ABLE, GEDY.

At least three teachers or wtors from cach program used the Content Framework and Stan-
dards with tearners for a five-month perioad, from January o May 1998, submitting detailed
weekly documentation.™ In June a three-day Debricfing Institate was held o enable partici-
pants to discuss their experiences with ence another, provide feedback 1o NIFE, and work in

NATIONAE [INSTITUTE FOR LITERACY
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Common Activities

« Gather, Analyze, and Use Information

« Manage Resources

¢ Work Within the Big Picture

« Work Together

« Provide Leadership

¢ Guide and Support Others

* Seck Guidance and Support From
Others

* Develop and Express Sense of Self

¢ Respect Others and Value Diversity -

* Exercise Rights and Responsibilitics

« Create and Pursue Vision and Goals

* Use Technolegy and Other Tools to
Accomplish Goals

« Keep Pace With Change

1998

Field development sites

usc the Framework and drafl
standards in their programs,
documenting the process
and results with assistance
from EFF field support staff.

QCT 1998

Standards revised based
on feedback from field
developmaent sites.
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siall groups to develop criteria for resising the Standards A Standasds Working Group, led by
our technical-assistance teany and composed of EFE staff and teachers from the Gicld sites, met
in the weeks following the Institute to review the recommendations and develop o revised Stan-
NOV 1998 : dards template,
17 tield cites begin a second
phate of fiekl roviow, with

cach site concantrating on i | )
ona or twa of tho revised b smaller set of the 15 programs and by a panel of experts that et in January and March 1999,

standards. The Standards were revised in May 1999, based on this review. Standards that were changed

Once this template was approved, the Standards were revised and reviewed once again by a

stbsiantially were tested a linaf time in programs over the summer,
JAN 1339

45 national experts in
standards and assessment
participate in a two-day
seminar to reviow the
standards.

Based on the results of the
freld teview and teedback
irom the national experts,
final revisions are madoa.
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CHAPTER 3

The EFF Standards
And How They Work

The 16 Eqguipped Tor the Futare Standards define the core knowledge and skills adults need to

effectively carry out their roles as parents, citizens, and workers, The Standards have been rden-

tified through research on what adults need to do to meet the broad arcas of responsibility that

define these ceptral adult roles. They do not address the [ull range of activities adults carry out

in these raless rather, they tacus on the kiowledpe and skills thit enable adults to

* it aceess to information and ideas,

« conamunicate with the confidence that their message nzakes sense and can be understood by
others;

+ make decisions that wre based on solid information and reached through thouglhitful analysis,
consideration of options, and careful judgments

* keep on learing so they won'tbe left behined,

These are the four purposes for learuing that adualt learners identified in the first phases of the

EFl vescirch,

Four Categories of EFF Skills

The EFE list of necessary skills is different from the list adult educators traditionally use. It
starts with the Comimunication Skills —the skills adults tieed for aceess to information: reading
and weiting, listening and speaking, and observing, But it also includes three additional cate-
gories of skills that adults need in order to use the information they aceess to carry out their
responsibilitics: to speak and act effectively in their roles as parents, eitizens, and workers, These
categories of skills (sce sidebary incude those we traditionally think of as interpersonal skills,
and those decision making and learning skills we (raditionally talk about as “higher order” or
critical-thinking skills,

Grouping the skills into these four categories is intended 1o undertine the interchangeability of
skills within a category. For example, some activities that require adults to Work Togetler can be
carricd out mast effectively by relying on oral and visual communication skills. In such situa

tions, reading and writing may not be the most importaint means of communicating with oth-
ers about what needs to get done. Similariy, the specific interpersonal skills one needs o draw
on will vary from situation to situation depending on the task and context. The categories
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The 16 EFF Standards

Using the Standards fo Assess
Performance

EFF Standards include four
tundamental categories of siills
that adults need to draw from to
carry out the key activities that arc
central to their primary roles:

Commurnication Skills

» Read With Understanding

s Convey ldeas in Writing

* Speak So Gthers Can Understunn
s Listen Actively

¢ Observe Cutically

Decision-Makig Skills
* Solve Problems and Maxe Decisions
* Plan
* Use math to Solve Problems
and Communicate

Interpersonal Skills
* Cooperate With Others
s Guide Others
s Advocate and Influence
! » Resolve Conflict and Negotate

Lifelong Learning Skiils

« Take Responsibility for Learning

o Learn Through Research

« Reflect and Evaluate

» Use Information and
Communications Technolegy

EFF Content Standards 17
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“School-based abilities are not
necessarily the same as work-based
abilities. Employers want employees
with solid academic basics, but they
want the applied versions of the three
R's. Applied reading, writing, and math
are substantially different from the
versions taught in schools. In addition,
employers want a set of behavior skills
that are not taught at all in traditional
academic curricula, such as problem
solving, communication skills,

interpersonal skills, and leadership."’

—Anthony P. Carnevale

and Jeffrey D. Porro

EFF Content Standards

reflect this variability of skills, encouraging adult learners to think about all the skills in a given
calegory as tools they may want to draw on selectively to achieve their purpose more effectively.
Being able to use all the skills in each category with a high degree of competence maximizes flex-
ibility, giving adults a range of choices for how they can meet daily challenges and opportunities.

Standards for Standards

Every standards development effort is guided by a set of criteria that reflect shared assump-
tions about learning and the role of standards. The following “standards for standards”
identify the key criteria that guided FFF Standards development over the past five years:

« EFF Standards must accurately reflect what adults need to know and be able to do. EFF's
definition of what adults “need to know and be able to do” is based on analysis of what adults
do in their roles as workers, citizens, and members of families and communities. Since everr
cffort was made by the EFF team to start with an accurate picture of adult roles and role per-
formance, there is real confidence that the Standavds truly represent the knowledge and skills
critical to real-world success—for now. The world will continue to change, however, and EFF
Standards must also be dynamic and capable of change. The EFF Role Maps and Standards
will need to e reviewed periodically to make sure they cantinue (o reflect real-world demands.
In this way we can assure that performanice against the EFF Standards translates into real-
world results.

EFF Standards must be reflective of broad consensus. Every component of the Framework
on which the EFF Standards are based, including, the four Purposces, the Role Maps, and the
Standards, has been refined through an iterative process of feedback, comment, and testing.
The four Purposes emerged from learner writings about the national adult literacy and life-
Jong learning goal. The broad arcas of responsibility and key activities in the Role Maps are
based on structured feedback sessions involving, in cach case, three to four hundred adults
identified as effective performers in the role of worker, parent/family member, or
citizen/community member. The Standards were refined through nearly two years of ficld
and expert review. As a result, this Framework and these Standards reflect a broad and inclu-
sive consensus on what is important for adults to know and do to be maximally effective in
their daily lives.

EFF Standards must be specific enough to guide instruction and assessment. Once the
core areas of knowledge and skills covered in the EFL Standards were defined, the Standards
were refined through two rounds of field review to assure that teachers working with adults
at cvery level of skill development could use them to guide instruction and assessment. The
goal of the Standards development team was to make sure that the Standards were specific
enough to communicate to adult Jearners, teachers, and other education professionals what
is most important for students to learn. without dictating how the ideas or information
shoutd be taught.

HATIONAL IMSTTUITE PR LTIRACY
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« EFF Standards must be able to be measured. 1n specifying the content of eacii dard, the
EFF development team turned to researchers and evaluators, as well as ficld reviewers, 1o help
ensure that EFF Standards focus on performance that is observable and measurable. The goal
of these efforts was to define standards that enable instrictors not only to document perfor-
mance but also to place it on a continuum and let studdents know if they are performing well

enough to accomplish a desired goal.

EFF Standards must definc multiple levels of performance for students to strive for. The
EI'F development team is just beginning the work of defining performance levels for EFF
Standards. These levels will be descripive, focusing on what adults can do with the knowledge
and skills at cach level, including what external benchmarks are linked to each level. This
approach to setting levels is based on the assumptions that adults differ in the goals they want
to achieve at different painits in their lives and that different goals require different levels of
performance. Once EFF perfarmance levels are set, adults will be able to use them, in combi-
nation with EFIF Role Maps and Content Standards, to make informed choices about the jevel
of proficiency they need to develop to achieve goals they set for themselves.

EFF Standards must be written clearly enough for all stakeholders to understand. One of
the strongest imperatives guiding the EFF Standards development process has been always to
keep in mind the multiple audiences that need to understand the Standards. Our goal has
Deen to write Standards that are compelling encugh to inspire adult learners, teachers, and
tutors, and clear enough to send a coherent message to policymakers and other stakeholders
about what students know and are able to do if they meet EFF Standards.

Specifying the Standards

Since the starting place in defining the EIFF Standards is what people do that 1cquires the
knowledge and skills that make up cach Standard, every effort has been made to assure that the
Standards sharply focus on application of skills.

Naming the Standards. The name of cach EI'F Standard focuses on how adults need to use
the skill to carry out the core of activities cammon to the three roles. The EFF Reading Stan-
dard is called Read With Understanding to express the {acus on purpose and use: adults need
sufticient mastery of decoding and comprehension strategies to accomplish a task requiring
them to Gather, Analyze, and Use Information or Manage Resources,” for instance. The level of
mastery required will vary, depending on task and context. Similarly, the EFF Math Standard is
called Using Matl 1o Sofve Problenis and Conunynicate to make clear the role that number sense
and mathematical operations play in helping adubis carry out key activities in their daily lives,

Focusing the Content of the Standards. This focus on application is continued in the
deseription of the content of the Standard. The description of Read With Understanding is
given i the box at the right.
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“Not everyone can be an expert. Everyone
can be good at something, but most of us
get along without being proficient in

»a

everything.

—Bert F. Green

Read With Understanding
¢ Determine the reading purpose

= Select reading strategies appropriats
to the purpose

« Monitor comprehension and adjust
reading strategies

« Analyze the information and reflect
on its underlying meaning

» Integrate 1t with prior knowledge to
address reading purpose

EFF Content Standards 19
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“Viewing literacy as skills or tasks does not
adequately encompass the complexity of
the experience of literacy in adults’ daily
lives. Literacy reflects the fundamental
interdependence of the sccial world at
maﬁy levels.... Although literacy requires
knowledge of the technical skills of forming
letters, spelling words, decoding, and so on,
these technical skills are useless without
social knowledge that attaches meaning to
words in context.”*

—Hanna Arlene Fingeret and

Cassandra Drennon

20 EFF Content Standards

This Content Standard has been framed to include the key elements of the reading process as
defined in the Reading Excellence Act (REA).” In the REA, reading is defined as “a complex sys-
tem of deriving meaning from print that requires all of the following: a) the skills and knowl-
cdge to understand how phonemes, or speech sounds, are connected to print; b) the ability to
decode unfamiliar words: ¢) the ability to read fluently; d) sufiicient background information
and vocahulary to foster reading comprehension; e) the development of appropriate active
strategies to construct meaning from print; ) the development and maintenance of a motiva-
tion to read” (Sec. 2252{4)}. These necessary components of reading are reflected in points two
and three of the EFF Standard: “Select reading strategies appropriate to purpose™ and “Monitor
comprehension and adjust reading strategies.” In the EFF Standard, these specific skills and

5.«

abilities are explicitly wedded to the reader’s “purpose”

EFF researcn with adult learners has convinced us that purpose is the key to motivation for
adults—motivation to learn and motivation to achieve. The EFF Standards have been designed
to encourage adult learners and their teachers to think about strategies for learning and for
using skills in the context of the learner’s purpose, to identify barriers along the way to achiev-
ing that purpose, and to identify and try out new strategies that might enable the learner to get
past those barriers. A shorthand way of saying this is that EFF Standards encourage a problem-
solving approach to skill development. While the focus of teaching and assessment is what stu-
dents need tc learn in a particular situation to achieve their purpose, the goal is longer-term: to
build, over time, the cognitive and metacognitive strategies that facilitate learning with under-
standing and transfer of learning from one context to another.

The EFF development team adopted this approach to the Standards for two primary reasons.
First, it makes sense in terms of how adults need to use skills in the world. A problem-solving
approach to developing knowledge and skills fits with a world in which adults’ everyday life
responsibilitics demand that they be able to identify and respond to change and challenge at
work and at home. Second, it is congruent with the growing body of research on how people
lcarn. Teaching skills in the context of purpose and application facilitales retention of knowledge
in a usable form—so students can draw on it as necessary, in a range of contexts and situations.

Practitioners in the field development process supported this approach to defining standards
for similar reasons. They told us that standards focused on “purposes” speak directly to the
gaals and needs of their students. Adult students are highly goal-directed. They come to formal
learning situations actively secking knowledge and skills in order to build competence in their
lives and accomplish things that have an impact on those around them. Making sure that each
Content Standard explicitly focuses on what the teachers came to call “components of compe-
tent performance” enabled teachers to identify with greater specificity what their students can
and cannot do so they can better align teaching and assessment with learner needs and goals.
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Decision-Making Skills

Interpersonal Skills

iﬁ 63& ¢ Lifelong Learning Skills

TOEERCE L,

] ..{;;’%mgm

'._;,,C/pnvev
““Jdeas in

Read With | deas
Understanding :'I-.-"__""“‘“-g- So Others Can -

information and
Cammunications
Technology

Learm Through
Research

Critically

Use Math to
Solve Problems and
Communicate

2 -~ Reflect and Evaluate

Solve Problems and
Make Decisions

Take Responsibility
for l.earning

Resclve Cooperate
Conflict With
and / Advacate Others

Negotiate and
Influence \
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How to Read the Standards

Insights From Field Research: Using the
Standard to Guide Teaching and Learning
Since we do not yet have performance levals for
EFF Standards, we thought it would be helptul {or
readers to see how teachers are using the Content
Standards to plan instruction and assess
performance.

This section is composed of excerpts from docu-
mentation submitted by teachers who participaled
inPhase ! and Phase I! of the field development
process. In Phase |, teachers submitled weekly
documentation describing their experiences using
the Framework and Standards with their learners.
In Phase 1, teachers’ documentation focused
spectfically on the Standards. Most of the field
noles included here come from this second phase
of docunientation.

Phase Il documentation asked teachers to respond
to three sets of questions. The first focused on
planning for instruction, the second on evaluation
of instruciion and student periormance, the third
on teacher reflections on how using the Standards
affected leaching and assessment.

Far each Standard we have included excerpls from
atleast one teacher’s documentation. We purposely
use responses from different sections of the docu-
mentation from Standard to Standard 1o give the
reader a flavor of the types of responses we
recerved across ali three sets of questions. We wish
1L had been possible to include some respornses

n full, bu they were oo long for the space

avalable rere,

The phrases in taics wientity the quastiong from the
dccumentation template

Al comments are from decumentation subimitts
by the teacher(s) identified at the beginning of the
selection The level of instruction and type of
nstructional sethng are: aiso denfied,

Copies of the docume@ntation templates for both
Phase L and Phase | are meluded n Angend 4

22 EFF Content Standards
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COMMUNICATION IKILLY
Read With
Understanding

insights From Field Research:

Marty Duncan

Sumner Adutt Education, Exst Sullivan, ME
Adult Bosic Education (ADE) Levet 1;
Ono-on-ong tuloring, serica of lessons

I elt 1 wa3 viotang from 8 mere sold ba<s
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what EW and | are doing | would be able 1o 0
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Desceine whut you knpw obout the level of peefar
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« Clearly identifics purposc for ccading. | 3 deter
wuned before and disnmg het Lo sewtn a1 the

[~ Reflections
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VWm0 (A0 NG NEASPARET Wi Ik - ast whesevet she inakes even the Whghtos
aLoul what they want ta tellyou Ve gor'l
Fave 10 Lefiove everylhing we read Before
waren reantng the rewspaper | was st fying
totead tha viords txit now fcan understard
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—A& learner Sarta Clan Peadmg Projam

Santa Cara LA
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tot the Lot thet e dibnt tearn ts read saquuarels

o hee ason sho
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frahats Bo Ber tames s and sl sha

o0 DWW seemis L belra thar the

e d dut hut one e beadedien’ otbe gegt

fs Tt e
“Inlegrates new information with prior knawl
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Using the Standard to Guide Teaching and Learning'
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and nmdadpe she has ganed

+ Chooses appropriate cirateyes for reading: Fv.
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——— Reflections

\We included reflections from a range of
writers, thinkers, researchers. and teachers,
to provide allerpative porepectives on hew
Acdalt e e thus skl in ther Ines
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The EFF Standards page has been designed to iliustrate the relation between the
Content Standard and the other elements of the EFF Content Framework.

Tne Content Standard pops up from
the cenler of a circle framed by the Four
Purposes that moivate adult learning.

in order to fulfill responsibilities COMMUNICATION SKILLS
as parents/family members, Read With
citizens/community members, Understanding

and workers, adults must
be able to:

Read With
Understanding

*Determ ro the rgaany s onone

COMMON ACTIVITIES

* Select reauing stratag 25
apprepnate to the putpese « Qather, Analyza,and Use

N Information

* Momitar comprehension and adjust ' 4

* Manage Resources
reading strategies. 00 e

» Work ¥ithin1ho Big Picture
* Analyze the informaticn and refiect
on its underlying meaning.

+ Work Togothes
+ Provido Leadership
*Integrate it with pnor knowledge « Guide and Support Othrs

to address reading pumpose. + Seek Guidance ond Support

From Olthiers

- Develop and Exproaa Sense
of Solf

« Aicspoct Others and Value
Oweersity

* Excrcise Rights and
Rosponsiblities

* Ureate and Pursuc Vision
and Goals

« Use Technolagy and Othor
Tools to Accomiphsh Goals

* Koep Paco With Chaage

EFF Content Standarde 25

the triangles reprosent the thiee pranaey s iult roles
Moreting the Standard enables, adulis 1o achiinee the
pUrpOses and carry ovt et roles elfectvely
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The 13 Common Activities represent
the areas of overlap between the three
roles. Fuller descriptions of hoth the
Common Actiities and the arcas of
overlap can be found in Appendir A
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COMMUNICATION SKILLS

Read With
Understanding

<0 MMy .
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Reflections
“Adult illiteracy usually involves a lack of
proficiency in comprehension strategies and
in metacognition. Over several years, Wittrock
and Kelly (1984) studied several hundred
young, functionally illiterate aduits. Nearly all
of them could decode words, but very few of
them used, monitored, or evaluated learning
strategies and metacognitive processes. in
these experiments, wnen learning strategies
and metacognitive processes were taught to
these students, their reading comprehension,
including their ability to read on-the-job
technical text, improved substantially—
about 20%."¢

—Merlin C. Wittrock

“To read critically means to read intelligently.
When we read the newspaper we have to think
about what they want to tell you. We...don't
have to believe everything we read. Before
when reading the newspaper | was just trying
to read the words, but now | can understand
what the papers are trying to say.”

—Adult learner, Santa Clara Reading Program,

Santa Clara, CA

24 EFF Content Standards

Insights From Field Research:

Using the Standard to Guide Teachindg and Learning'

Marty Duncan

Sumner Adult Education, East Suilivan, ME
Adult Basic Education {ABE) Level 1;
One-on-one tutoring, series of lessons

“| felt | was working from a more solid basis
than before and that if | were asked to explain
what EW and | are doing, | would be able to do
that in a clearer way than befare.”

Describe what you I .ow about the level of perfor-
mance of your students.

* Clearly identifies purpose for reading: EW deter-
mired before and during her fitst session at the
learning center that she wanted Lo learn to read se
that she could function independently in specific
ways, especially grocery shepping. She has also
discussed a larger purpose relative to her lifelong
feelings of inadequacy because of her inability to
read After more than 30 years of marriage, she
has been widowed for about a year and is feeling
the loss of her husband’s assistance in this area of
her life.

Chooses appropriate strategies for reading: FW
explained in the first session that she wanted to
learn the alphabet including the sounds of letters.
She had tried to learn some of this in the past but
became frustrated and gave up.... We agreed (o
begin a list of grocery words using the names of
groceries EW commonly purchased.

Effectively overcomes external and internal bar-
riers to comprehension:* EW is willing to discuss
openly and even joke about her negative self-criti-
cism. She is aware that she becomes irritated and

sarcastic whenever she makes even the slightest
mistake. At this point, she places full responsibility
for the fact that she didn't learn to read squarely
on her own shoulders. Though T can guess from
what she has told me that there are contributing
factors from her family, social, and school situa-
tian, EW seems to believe that these are minor
and that her own “thick-headedness™ is the real
reason that she hasn't learned to read.

Integrates new information with prior knowl-
cdge to address reading purpose: EW and 1 have

33

been using the assessment forms from Project
READ, San Matco. We discuss each week what she
has learned and how she uses it. Last week, she
said that she was using her practice grocery list to
make one to use for shopping. This week [ will ask
her how she knows when she is doing something
better.

What are the steps you will look for in order to know
if your students are making progress toward meet-
ing the Standard?

« Clearly identifies purpose f{or reading: EW will
be able to discuss information she has gathered
and knowledge she has gained.

+ Chooses appropriate strategies for reading: EW
will be able to say what she is doing when she is
trying to figure out something she is reading, She
will be able to repeat a strategy that she has previ-
ously tried. She will be able to use increasing
numbers of effective strategies. She will be able to
match a problem situation with a strategy.

Effectively overcomes cxternal and internal bar-

ricrs to comprehension:” EW will be able to

identify both internal and external barriers to
comprehension. She will be able to use what she
has learned about these barriers to inprove her
attitude toward herself and her ability to learn.

She will be able to recognize which external barri-

ers can and cannot be removed. She will learn

strategies that can be useful in overcoming the
barriers. She will be able to apply ¢ useful strategy
when confronted with the effects of abarrier.

Integrates ncw information with prior knowl-

edge to address reading purpose: EW will give

examples of the wavs she uses her increased under-
standing and knowledge in her daily life (for exam-

ple, regularly using a grocery list, regularly reading
ads and comparing prices before shopping).

s Fxeept where othersise noted. ali teacher date are
from the sccond round ot field review, conducied
October 1998 - Mav 1999,

S Windimg dhaged as resttt of Standards taview process.
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fin crder to fulfill responsibilities
as parents/family members,
citizens/community members,
and workers, adults must

be able to:

FHeac With
IUnderstanding

- e Select reading strategies
appropriate to the purpose.

reading strategies.

on its underlying meaning.

. »Determine the reading purpose.

- @ Monitor comprehension and adjus
Analyze the information and reflect ;

Integrate it with prior knowledge
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COMMUNICATION SKILLS

Read With
Understanding

COMMON ACTIVITIES

» Gather, Analyze, and Use
Information

* Manage Resources

* Work Within the Big Picture

* Work Together

* Provide Leadership

* Guide and Support Others
¢ Seek Guidance and Support

to address reading purpose.

BAD A R ST PO el BA v

From Others

* Develop and Express Sense
of Seif

* Respect Others and Value
Diversity

» Exercise Rights and
Responsibilities

* Create and Pursue Vision
and Goals

* Use Techrnology and Other
Tools to Accomplish Goals

e iteep Pace With Change
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COMMUNICATION SKILLS
Convey ldeas
in Writing

Reflections
“Whether irash insight comes first or fresh
words | don’t know. To this day, | am as
bemused by the hen and egg dilemma as ! was
at six years old. But | know this: when we begin
to get new insight we tend to find new words,
for only by using the new can we. in turn,
communicate the new insight to others or even
to ourselves. Surely there is a simultaneity
abott this matter of fresh phrases gushing out
of our vocabulary and fresh ideas gushing in
to our minds. A new gestalt is formed, a new
coming-together of multiple forces [internal
and external] takes place and this gestait
transforms us and the situation in which
we exist.”’

—Lillian Smith

26 EFF Content Standards

Insights From Field Research:

Using the Standard to Guide Teaching and Learning

Debbie Stowers and Michelle Miller
Canton City Schools ABLE, Canton, OH
ABE and GED;

In-class activity, series of lessons

Describe what you know about the level of perfor-
mance of your students.

Many of the students are able to identity purpose
and audience for writing. Somie of the students can
organize information well. A few struggle with for-
mat and sequence of materials. Some students can
control barriers eflectively. Few are able to edit and
revise writing for effectiveness.

What are the steps you will look for in order to know
if your students are making pregress toward mecet-
ing the Standard?

* Recognizes purpose and audience for writing: ver-
balizes the purpase and audience for writing:
demonstrates in writing the purpose and audi-
enee {or writing

+ Selects a formal for writing; writes the main ideas
lists the paragraph topic idea; sequences the topic
ideas in appropriate order

* Organizes paragraphs: uses topic sentencest uses
supporiing details; uses correct grammar

* Rereads text for possible problems; has others
reread text for prablems; recognizes need ta
change text; edits text for grammatical and strae-

tural errors,

SEST COPY AVAILABLE

Describe what took place during the learning expe-
rience.

Our first lesson with the Writing Standards involved
making posters for our mentor luncheon. As a class
we determined the purpose and organization of
cach poster. In groups they wrote the text for our
posters, This was recorded on the Writing handout.
Next, the students helped each other edit and make
changes that were needed hefore transferring the
text to the posters. Beginning with a group activity,
they were able to get a better feel for the Standard
and what each component meant.

In the follow-up lesson, students were to complete
applications for our job shadowing program. On
the application there were twao shart essay ques-
tions. Using the Standard and the Writing sheet, the
students worked individually ta complete their
easavs. Once they identified the purpose/audience
and organized than ideas, they wrote a rough draft.
Peers, as well as teachers and tutors, assisted in the
editing. After vaugh draft revisions were completed,
a final copy was made on the application.

Look at the steps you identified above. How does the

evidence you collected relate to th:ese steps?

* Students expressed the purpose/audience both in
waords and on paper.

Students selected a format: wrofe down thoughts
and ideas; and, with help, organized and sequenced
ideas.

Students put ideas inta paragraphs and began
cach pavagraph with a topic sentence.

Students had others read their writing and. with

help. revised text to correct ervors,
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In order to fulfill responsibilities
as parents/family members,
citizens/community members,
and workers, adults must

be able to:

Convey Ideas
in Writing

* Determine the purpose for
communicating.

» Organize and present information
to serve the purpose. context. and
audience.

¢ Pay attention to conventions of

grammar, spelling, and sentence
structure, to minimize barriers
o reader’'s comprehension.

* Seek feedback and revise to
enhance the effectiveness of
the communication.

NATIONAL INSTUHUTE FORGITERAY
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COMMUNICATION SKILLS
Convey ldeas
in Writing

 citizen

COMMON ACTIVITIES

« Gather, Analyze, and Use
inforrnation

* Manage Resources

« Work Within the Big Picture

* Work Together

* Provide Leadership

s Guide and Support Others

» Seek Guidance and Support
Frorn Others

* Develop and Express Sense
of Self

* Respect Others and Value
Diversity

s Exercise Rights and
Responsibilities

s Create and Pursue Vision
and Goals

s Lise Technology and Other
Tools to Accomplish Goals

+ Keep Pace With Change

EFF Content Standards 27
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COMMUNICATION SKILLS

Speak So Others
Lan Understand

Reflections
"The phitosopher H.P. Grice has pointed to four
simple rules that govern any rational communi-
cation of information. While we do much more
with language than convey information, Grice’s
rules are a good starting point for a discussion
of how people shape language to affect and
influence other people:
1. Say as much as necessary and nc more.
2. Tell the truth.
3. Be relevant.
4. Be clear.
Any attempt to exchange information in conver-
sation with others would quickly cease to have
a point if these rules were net obeyed, in the
vast majority of occasions, by the vast majority
of people. At the very least, you must (for the
most part) pretend that you are obeying these
rules, if you are to be accepted 2s a conversa-
tional partner."®

—James Gee

28 EFF Content Standards

insights From Field Research:

Using the Standard to Guide Teaching and Learning

Maggie Moreno

Harris County Department of Educaticn,
Adult Education Division, Houston, 7%
ESOL Level 1; Series of lessonis, project,
group activity

Describe what you know about the level of perfor-

masee of pour students.

= Purpose: Most students can identify the purpose
for speaking to an audience, but are able o com-
municale with mitations.

Strategics: Impromptu answers are not dear.
They niced help organizing thoughts and dariy-
ing main ideas. They need (o write their ideas first
before speaking in front of a class or group,
Rarriers: They have problems with grammar, sers-
tence structure and word order.

Monitors Reactions: They can speak and dediver
the message (o a group after practizing a lot first

.

in their class and then to other classes.

Adjusts: Even afier presenting the project (o the
first class, the studenis wanted ta practice again in
aur classroom and make corrections 1o the origi

nal presentation.

Carla McTigue

Arlington Employment and Education
Program (REEP), Arlington, VA

ESOL Level 250; In-class activity, series of
lessons, group activity

What are the steps you will fook for inorder 1o kumv
if your students arc making progress toward meet-
ing the Standard?

» Purpose: [ will look for evidence that students ask
and respond to questions from other group mem-
bers using learned phrases and some new phrases
and that they participate in conversations piccing
together the information they obtained aurally.
will look for attempts at spontancous conversa-
tion, particularly with respect 1o the problem
solving portion of the activity.

Strategies: | will fook for students trying to clarify
general weaning by rewording and vephrasing, In

some cases, less use of bilingual dictionaries aind
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teacher assistance will represent progress m build-
ivip oral fluency, [ will fook for less switching o
the primary language.

Barriers: [ will look for progress in students’

vocabulary, grammar, pronunciation and overall
oral fluency.

Monitors Reactions: | will look for evidence,
through body Janguage, speakers’ next utterances
and overall flow of conversations, that speakers
are receiving listeners” reactions.

Adjusts: T will ook for instances of students’
rephrasing or rewording, their questions when
explicitly or implicitly called upon to do so by
their listeners.

How was learnee performiarice different or similar ta
what you anticipated in planning for the activity?

Learner performance was somewhat more advanced
than I anticipated. They spoke carefully, articulately,
with much original, spontancous language, and
with much checking and rewording to aid others in
their group’s comprehension. They listened actively
to the reading of the stories, taking detailed, copious
notes, and also to each ather, posing many gquestions
to cach other and listening carefully 1o the answers.

[ also was surprised by the strong performance of
other FFF Standards that my students demon-
strated. They worked very well tugether under sig-
nilicant time pressure. They showed  definite
opintons and advodated for them. They resolved
conllict and nepotiated o the estent their language
abihties allowed tieem. Occasionally, they were
unable to explain their ideas adequately 1o convinee
others. In these cases, they switched to their pri-
nary languages, which Lespected.

1 did not expect that students would rely so much
on their comparatively strong reading and writing
<kills to aid their ability to speak and listen effee-
tively, Alimost all toek copinus, faichy accurate notes
while Tistening to the stories. At this level, students
drasww on all of their Linguage shills (o optimize
communication.
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~ In order to fulfill responsibilities
as parents/family members,
citizens/community members,
and workers, adults must

be able to:

STANTARD -

Speak So Others
Can Understand

* Determine the purpose for
communicating.

* Organize and relay information
to effectively serve the purpose,
context, and listener.

» Pay attention ta conventions of
. oral English communication,
including grammar, word choice,

register, pace, and gesture in order

to minimize barriers to listener’s
comprehension.
» Use mulup'e strategies to .
' momtor the eﬁeotxveness of the

. Citizen. "

NATHONAL INSHTOTE TORTITERACY
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COMMUKICATION SKILLS

Speak So Others
Can Understand

COMMON ACTIVITIES

* Gather, Analyze, and Use
Information

* Manage Resources

* Work Within the Big Picture

* Work Together

¢ Provide Leadership

* Guide and Support Others

* Seek Guidance and Support
From Others .

s Develop and Express Sense
of Self

* Respect Others and Value
Diversity

« Exercise Rights and
Responsibilities

s Create and Pursue Vision
and Goals

* Use Technology and Other
Tools to Accomplish Goals

* Keep Pdace With Change

EFF Content Standards
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COMMUNICATION SKILLS
Listen Actively

Reflections

"Communication means listening cpenly
and sending convincing messages. Being

an adept communicator is the keystone of all
social skills, Listeling well is also crucial to

competence in communicating. Listening
skalls---asking astute questions, being open-
rminded anc understanding, not intertupting,
seeking suggestions—:  _ount for about a
third of peopla’s evaluations of whether
someone they work with 1s an effective
communicator ™'

-—[3amiel Goleman

30 EFF Content Standards

Insights From Field Research:

Using the Standard to Guide Teaching and Learning

Jane Knight

Knox County Adult Lileracy Program,
Knoxville, TN

ABE Level 1; Serles of lessons with a student
leadership group on Lisfen Aclively

How did the process of defining and collc-ting evi-
dence swork for you? How did it sequeire new or dif
Jerent methods of thinking and observation fram
youand your learner(s)?

Piefining evidence aml collecting the evidence
waorked well, It helped me 1o know exactly what |
would ook for from cach student in order to know
that they were making, propress 1 used checklists in
my observations instead of just writing notes,
Drefining the evidenee helped tremendousty with
the lesson planning because as | planned cach les-
son [ would sean the components then dhedk the
tvpes of evideriee to be wure that the evidence |

intended to look for measured the companent.

Did using the compunents of the Standard in plan-
ning and assessing learning change the process of
planming, teaclivg, and evaluation? How?

I the planuiog, of the frsson bspencalobmare time
thinking about how the student looked before the
Jesson than T lave befoie, T liked the siep by-step
appraadi. ftmade planning and teaching the lesson
much casien, I is like having o roadmap that shows
you howto get to your destination. | did not have to
hunt far ways 1o assess the skill, Using the compo-
nents made iteasy 1o see how the student was per-
forming the step. | Tound it helptol to take the
Standard page and place itin my planning baok in
[ron: of my lessons and use the Standand page as a
check when 1 was teaching and planning. 1 don't
feet that adult educators usually plan at ths depth
or level and the compenents are 4 good guide to
helping teachers plan actividies that address the
shills that adults have identfied.

One piece of evidence Jane collected from o student:
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In order to fulfill responsibilities
as parents/family members,
citizens/community members,
and workers. adults must

be able to:

Listen Actively

« Attend to oral information.

« Clarify purpose for listening and
use listening strategies appropriate
to that purpose.

* Monitor comprehension. adjusting
listening strategies to overcome
barriers to comprehension.

* Integrate information from listening
with prior knowledge to address
listening purpose.

MNATIONAL Q4G TITETE Y CGRELTE B v
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COMMUNICATION SKILLS
Listen Actively

COMMON ACTIVITIES

= Gather, Analyze, and Use
information

* Manage Resources

¢ Work Within the Big Picture

« Work Tegether

s Provide Leadership

* Guide and Support Others

» Seek Guldance and Support
From Others

¢ Develop and Express Sense
of Self

¢ Respect Others and Value
Diversity

¢ Exercise Rights and
Responsibilities

« Create and Pursue Vision
and Goals

* Use Technology and Other
Tools to Accomplish Goals

¢ iKeep Pace With Change

EFF Content Standards 31
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COMMUNICATION SKILLS
Observe Critically

Reflections
“...while cbservation seems as simple and
commonplace as dressing, eating, or driving a

car, it is imoortant to remember that...each of
us interprets the world and responds to it
according to our personal frame....

Many psycnologists believe that profession-
als create frames for understanding within their
chosen fields, just as individuals construct a
frame for interpreting the events of daily life.
Experts know what to look for and rapidly learn
from what they see, and thereby rise to the top
cf their profession long before others who do
not have a structure for sorting out the least rel-
evant from the most relevant details. Sternberg
(1995) believes that intelligent behavior may be
marked more by the structure or frame ong
brings to a problem or task than by what one
knows about the problem or task beforehand.
Thus, developing a professional frame with
which to evaluate and act on events is a critical
skilt for becomirg an expert.”""

—Gary D. Borich

32 EFF Cos.ient Standards

Insights From Field Research:

Using the Standard to Guide Teaching and Learning

Karen Masada

The Reading Program
Santa Clara County Library
Milpitas, CA

What happened this week?

Today we walched a very good video that Elien
checked out for us on reading the newspaper. Dur-
ing one part of the video, the narrator showed how
twa very different articles could be written about
the same event depending on the point of view and
personal biases of the reporter. Without taking a
closer look, both seemed to be reports that just con-
tained the facts of the event. We stapped the tape in
the middle and talked about what the true facts of
the story were. After the narrator compared the two
articles and explained the need to read critically, the
learners were amazed at how much opinion was
inserted into the article by subtle word chaices and
the omission of several facts that the alternative
article hightlighted. The video was a great tool to
reinforce their understanding of reading/vicwing
things critically.

We talked about drawing conclusions hased on
reviewing multiple sources, personmal knowledge,
and reliance on trusted apinjons of others. In terms
of the media, one learner said that she used her crit-
ical thinking .Xifls much more when reading arti-
cles in her native country, Iran. She said that she
believed that you had 1o write more of the truth
here belore being published. T gave her some exam-
ples of far-fetched headlines i tabloids ke the
Enquarer and we discussed considering a source's
reputation lor accurate reporting as another means
to help draw conclusions.

For a future class Ud like to get a video clip ol some
news event and show it to the class with the volume
turned all the way dewn and then ask half the
graup to write about fust the facts of whar they wir-
nessed and ask the other half of the group 1o write
an mterpretation of what they thought was ocour-
ring. We could make comparisons between greups
arwithin groups. T thimk it would be an interesting,

follow up lesson

41

Anita Johndro
Atkinson Adult Learning, Atkinson, ME!
Employment preparation; Series of lessons

“This has been a valuable [esson for me as well as
my students. We both came away from this expe-
nence this sumimer with new and valuable tools for
ourselves. One student expressed the feeling that
she will naver view the news, television, iisten to
the radio, or look at a program the same way. She
said once you ialk about these things, you start to
see where they relate in your life and you never
see it the same way as you used to see it."

What are the steps you will look for in order to know

if your students are making progress toward meet-

ing the Standard?

+ Describing visual sources

+ Looking at the source deeper

* Asking questions or applying knowledge of
unseen

+ Comparing that knowledge to what they already
know

+ Muking an analysis of the information

* Reaching a conclusion

What evidence of student progress did you see and
how did you docrament ir?
Students identified com,  ents of the visual source
more thoroughly as we aiscussed the pieces in
class.... The first time most of the student only
looked at the visual source at face value. But all said
that when they observed critically they compared,
then evaluated, and lastly made some kind of deci-
sion. We looked at the sources and then compared
them with prior knowledge they bad. The tast thing
I asked them (o do was to make an evaluation
because that is what they told me they did. Once
they were asked to make a contparison, some had
difficulty so we asked these questions: What
Bour the viswal souree? What did
not appeal to yor: Are there am underivorg messages?

appealed to vou

What are the messages? To whone s the mess e
derected? What age level? \What are the consequences?
Was the sotrce siccessjuld it appeals \Whe?

< brom third tound of field tevies Jene Azt 1999
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In order to fulfill responsibilities
as parents/family members,
citizens/community members,
and workers, adulis must

be able to:

Observe Critically

* Attend to visual sources of

information. including television
and other media.

* Determine the purpose for
observation and use strategies
appropriate to the purpose.

f » Monitor comprehension and
- adjust strategies.

* Analyze the accuracy, bias, and
usefuiness of the information.

* Integrate it with prior knowledge

Lto address viewing purpose. -

()
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COMMUNICATION SKILLS
Observe Criticaliy

zen G T
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COMMON ACTIVITIES

¢ Gather, Analyze, and Use
Information

* Manage Resources

» Work Within the Big Picture

* Work Together

* Provide Leadership

* Guide and Supgport Others

* Seek Guidance and Support
From Others

¢ Develop and Express Sense
of Self

* Respect Others and Value
Diversity

» Exercise Rights and
Responsibilities

o Create and Pursue Vision
and Goals

¢ Use Technology and Other
Tools to Aceomplish Goals

* Keep Pace With Change

EFF Coniert Standards 33
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DECISICN-MAKING SKILLS

Use Math to

Solve Problems

and Communicate -

Reflections
“An outstanding feature of the current mathe-
matics education scene is the rejection of the
traditional curriculumi and the methods of
assessment associated with it. In the traditional
view, the curriculum was fragmented into sub-
rect areas, such as geometry, arithmetic, alge-
bra, and these subjects further fragmented into
topics like notation, numeration, statistics, and
so on. Assessment in this curriculum was con-
cerned with the correctness of answers and
procedures.... Wherever we 100K in western
education systems, this rejection of the tradi-
tional paradigm has taken place. There has
been a change in emphasis in the curriculum
from product to process, from fragmentation
and procedural knowledge to integration and
problem sclving. The basic aim is well formu-
lated in the NCTM Standards (1389) by its
concept of 'mathematical powe: "; the notion of
empowering the students to be able to apply
their mathematical knowladge, concepts. and
abilities In problem solving, communication,
and reasoning. In all cases, it has been realized
that sustaining this new sel of aims requires the
use of new assessment technigues geared to
the change in direction.”""

—Kevin Colis and Thomas A. Romberg

34 EFF Content Standards

Insights From Field Research:

Using the Standard to Guide Teaching and Learning

J. Renee Thompson

Knox County Adult Literacy Program,
Knoxville, TN

GED Level 2; Series of lessons on perimeter
and area. The context was cleaning, painting,
and turnishing new classrooms after a fire.

Describe what you know about the level of perfor-
tarce of your students.

+ Selects appropriate mathematical concepts and
techniques and accurately applies them to the
purpose and the problem:* ME has never deco-
rated, painted or eleaned a living or working place
on her own. She knew the formulas for area and
perimeter, but only in a math class context. AH
told me while painting her mother’s house she
went and got paint about ten times in one day. She
was very interested in finding a way to determine
the amount of paint needed before starting. AM
has decorated and painted her home mauy times.
She judges how much paint she needs for a roum
by sight. She did nat know the formalas for area
and perinteter. She did not know that you can fig-
ure the amount of paint needed for a rooim math-
ematically. S has never planned out painting a
room or using mathematical concepts to aid her
in determining how much she would need to
painta roam.

Organizes and communicates data in format
appropriate to purpose and audience:* MFE has

never made a scale model of anything. She had
never used a tape measure or measured a roont.
AH knew nothing about scale models and draw-
ings or how to go about designing them or for
what purpose you would use them, She was very
skeptical about bemg able to do a scale drawing.
AM has not measured a room or used those mea-
surements to make a scale drawing. 5j did not
know what a scale drawing was or if she had cver
seen one. She has never used » tape measure or
measured anvthing larger than with a ruler. S]was

not sure it she could do this sk,

T Wordmygschangaed as result af Standards e ew Prosess
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What will you look for in order to know if your stu-
dents are making progress toward meeting the
Standard?

« Sclects appropriate mathematical concepts and
techniques and accurately applies them to the
purpose and problem: ALL students will be able
to determine whether they need to use the formu-
las for perimeter or area for the results they need
to decorate a room. ALL students will be able to
accurately measure a room for perimeter and/or
area.

Organizes and communicates data in format
appropriatc to purposc and audience: ALL stu-
dents will be able to use the mathematical formu-

las for area and perimeter to draw a scale model of
a room on graph papet. ALL students will be able
to cearly and accurately explain how they used
these math formulas to create the graphic descrip-
tion. ALL students will be able 1o use these mathe-
matical coneepts to give them results that will aid
them in decorating or redecorating a room.

8 &
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In order to fulfill responsibilities as parents/family
members, citizens/community members, and workers,
adufts must be able to:

Use Math to
Solve Problems
and Communicate

¢ Understand. interpret. ar  vork
with pictures. numbers, and
symbolic information.

* Apply knowledge of mathematical
concepts and procedures to figure
out how to answer a question.
soive a problem, make a prediction,
or carry out a task that has a
mathematical dimension.

¢ Define and select data to be used in
solving the problem.

* Determine the degree of precision
required by the situation.

* Solve problem using appropriate
quantitative procedures and verify
that the results are reascnable.

° Communicate results using a variety
of mathematical representations,

algebraic models.

INATICPIAT M b ) d o deenpi-Acy

including graphs, charts, tables, and
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DECISION-MAKING SKILLS
Use Math to
Solve Preblems
and Communicate

COMMON ACTIVITIES

* Gather, Analyze, and Use
Information

* Manage Resources

* Work Within the Big Picture

* Work Together

* Provide Leadership

¢ Guide and Support Others

* Seek Guidance and Support
From Others .

* Develop and Express Sense
of Self

° Respect Others and Yalue
Diversity

o Exercise Rights and
Responsibilities

* Create and Pursue Vision
and Goals

¢ Use Technology and Other
Tools to Accomplish Goals

* Keep Pace With Change

EFF Content Standards 35
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DECISION-MAKING SKILLS
Solve Problems
and Make Decisions

Reflections
“When we engage in task-oriented problem

solving—how to do something or how to per-
form—we are engaged in instrumental learning.
Reflection is involved when we look back
on...assumptions guiding the problem-solving
process to reassess the efficacy of the strate-
gies and tactics used. We look back to check
on whether we have identified all the relevant
options for action, correctly assessed the con-
sequences of alternative hunches or hypothe-
ses, controlied the right variables, used the
best methods of problem solving and used
them correctly and carefully, made inferences
warranted from the evidence and as free from
bias as possible, generalized from a depend-
ably representative sample, and correctly inter-
preted the feedback on actions taken.

We may also lock to make sure that our
actions have been consistent with our values.
to see how well we are doing in relation to our
goals, whether our attitude has been objective
and our interpretations of the results convinc-
ing. This is how we reflect on the process by
which we have learned meaning through
mstrumental problem solving.”"”

—Jack Mezirow

36 EFF Content Standards

Insights From Field Research:

Using the Standard to Guide Teaching and Learning

Michelle Miller and Debbie Stowers
Canton City Schools ABLE, Canton, OH
ABE and GEBD; In-class activity and
one-on-one tutoring

“We are generally pleased with our outcomes
with this unit and with this activity. We feel the
process of working through the problem was as
important as or maybe more important than the
final product in terms of student learning.”

Describe what you know about the level of perfor-
mance of your students.
All students in this class have had some experience

identitying problems. Unfortunately, mest of the
students have ditficulty breaking a problem down
nto a clearly defined description.

Most students in this class are able to identify
maijor causcs of a problem. However, they tend to
overlaok contributory causes or see just one rea-

son rather than how a combination of factors can
cause a problem.

Few of the students in this class can come up with
options for solving a problem. Often they feel too
overwhelmed by the prablem to feel that they
cven have options. They tend to be pessimistic
about solutions.

Very few of the students in this class are able o
recognize strengths and weaknesses in a particular
solution. That requires the ability to reflect on and
anticipate outcomes and few of our students do
that well,

* Few of the students in this class can select an

option and put it into effect.

* None ol the students in this class can establish
henchmarks for evaluating a solution over time.
Most are still learning what a benchmark s, Mot
of the students think of evaluation as just an epin-
ion based on a feeling.

45

What are the steps you will look for in order to know
if your students are muking progress toward neet-
ing the Standard?

* Determine the probiem by thinking abour what
needs to be changed, fixed or climinated. Write
the problem clearly on the problem-solving form.

* Recognize factors that affect the prablem. Identify

the major and minor or contributary causes of

the problem. Write the causes on the problem-
solving form.

Generate options by participating in a suggestion

circle or sharing with a trusted friend. Generate

options by researching cemmunity and in-class

resources thooks, Internet, social service agencies,
cte.). List options on the problem-solving form.

Reflect on cach option’s application. Write each
option’s strengths on the problem-soiving form.
\Write cach option’s weaknesses on the proviem-

solving form.

Reflect on the strengths and weaknesses of cach
uption. Select option with the best chance of prob-
lem-solving success. Write choice on the problem-
salving form and implement the decision.

Reflect on the possible outcontes. Determine ways
to measure success (benchmarks). Determine rea-
sonable points in time to expect successful results.
Write at what points in time the outcome will be
measured for success of the solution and what
that measurement or benchmark will be.

What evidence of student progress did you see and
how did you document it?

Each student did write out a problem, explain
causes, come up with several solutions and evaluate
the strengths and weaknesses of each solution,
Some students established benchmarks for evaluat-
ing the success of the solution over a period of time.
This completed form will go inta the portfolio. We
are luping to do one or possibiy two journal writ-
imgs on the success of the solution in the near
future. In addition we are hoping the students in
this class will bave a better understandimg of prob-
lent solving and be able o accemplish the nest

problem solving activiey more mdependently.
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In order to fulfill responsibilities
as parents/family members,
citizens/community members,
and workers, adults must

be able to:

KNDARD
Soive Problems
and Make Decisions

* Anticipate or identify problems.

* Use information from diverse
sources {o arrive at a clearer
understanding of the problem
and its root causes.

. » Generate alternative solutions.

- ® Evaluate strengths and weaknesses
of alternatives, including potential
risks and benefits and short- and
long-term consequences.

* s Select alternative that is most
appropriate to goal, context, and
available resources.

.| » Establish criteria for evaluating
effectiveness of solution or decision

e o
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. The Standards .

DECISION-MAKING SKILLS
Solve Problems
and Make Decisions

5

COMMON ACTIVITIES

* Gather, Analyze, and Use
Information

* Manage Resources

* Work Within the Big Picture
« Work Together

« Provide Leadership

* Guide and Support Others

« Seek Guidance and Support
From Others

« Develop and Express Sense
of Self

« Respect Others and Value
Diversity

« Exercise Rights and
Responsibilities

* Create and Pursue Vision
and Goals

* Use Technology and Other
Fools to Accomplish Goals

o Keep Pace With Change
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DECISIGN-MAKING SKILLS
Pian

Reflections

“Erasmus counted items again and again, com-
paring what was left against his lists. All his
work and planning, and stifl he'd miscalculated.
Already the candles were almost finished, as
was the lamp oil. The coal was low enough that
they had to ration it and could no longer keep
the cabin so comfortably warm.

Dr. Boerhaave joined Erasmus in the store-
house ore dark morning when he was counting
the tinned soups for the third time. ‘This isn’t
your fault," he said.

Erasmus shook his head. ‘Then whose fault
15 it? If I'd planned better....'

‘Blame Commander Voorhees," Dr. Boer-
haave said. ‘If he'd told us from the beginning
we were going to winter up here...how could
you know what to plan for, (f he didn't tell
you? "

. —Andrea Barrett,
The Voyage of the Narwhal, 1855-1856
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Insights From Field Research:

Using the Standard to Guide Teaching and Learning

Michele Miller and Debbie Stowers
Zanton City Schools ABLE, Canton, OH
ABE and GED students; Work-Based Project

“This process required us to really break down
everything we knew about planning into small
pieces. This enabled us to help the students
through th  arocess better.”

Describe what you know about the level of perfor-
mance of your students.

* Most students, when they enter the program, have
not had experience selting goals or their
goals are very vague such as, “I would like to have
a good jab.” A few students <an set a goal but it
isn't reachable or realistic. At the time we started
this class project, alt students had same experience
talking about goals and setting at lea.* one gaal in
the area of a skill they would like to work on in
class. About half of the “tudents in this dass are
able to identify a goal for a project and determine
if it is teasible.

Very few of the studeits in this class are able o

organize activitics ar arrange acuivitics in order of

importance to accomplish a goal. In other activi-
ties the tendency is to just jump into a project
without thinking about ordering tasks or what the
end product should be like.

None of the students in this class are able ta estab-
lish benchmarks for monitoring a plan. Students
would have difficulty understanding the vocabu-
lary for this component.

About haif of the students in this class are able to
carry out a plan. Maybe half of those would be

able to make reasonable adiustments in a plan il

there were prablems. The students don't usually
have the life experiences or self-confidence to
make adjustments when there are roaéblocks
encountered, Very few are able to accurately docu-
ment what has been done to carry out a plan.

*Wording dhanged as aresalt ol Standads revies

Press,

+ Very few of the students in this class are able to
use benchmarks to reflect on and evaluate a plan.
The vocabulary would be a stumbling block.
Unless we are guiding the activity the students
would rot think to analyze by breaking it down
and looking at parts. The tendency for most is to
evaluate by generalizing and saying, “This was a
good activity,” or, "1 liked this.”

Did using the components in planning and assessing
learning change the process of planning, teaching,
and evaluation? How?

Yes, it caused us to look more closely at the skill of
planning and break it down into parts or steps. It
certainly made the planpning and teaching of this
skill more concrete with specific planning tasks to
be done, We incorporated some vocabulary words
we probably would not have presented had we not
used the components. Using the components
caused us to revisit the plan throughout the project
s evaluate il we were meeting our beuehmarks or if
we needed to micke adjustments.

What are your general refic-tions on what you've
lreen doing with EFF for this umit of study?

Using EFF in the work-based activity part of our
program has allowed the students to feel like they
are really learning something useful and gives those
hours more of an academic teel which the students
want. It is a wonderful framework for allowing us to
integrate the ABLE work with the work-based
activity.
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Equipped for t,he;'Fi:t_ure

The Standards

In order to fuifill responsibilities DECISION-MAKING SKILLS
as parents/family members, Plan
citizens/community members,

and workers, adults must

be able to:

Plan

* Set and prioritize goais.

* Develop an organized approach
of activities and objectives.

P e o

COMMON ACTIVITIES

e Actively carry out the plan.

» Gather, Analyze, and Use
* Monitor the plan’s progress while Infermation
considering any need to adjust the

plan.

e Manage Resources

* Work Within the Big Picture

. . . * Work Together
« Evaluate its effectiveness in 9

achieving the goals.

¢ Provide Leadership
» Guide and Support Others

* Seek Guidance and Support
From Others .

» Develop and Express Sense
of Self

* Respect Others and Value
Diversity

» Exercise Rights and
Responsibilities

* Create and Pursue Vision
and Goals

¢ Use Technology and Other
Tools to Accomplish Goals

* Keep Pace With Change
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INTERPERSONAL SKILLS
Cooperate
With Others

Reflections
“E. L. Thorndike, an eminent psychologist who
was also influential in popularizing the notion of
1Q in the 1920s and 1930s, proposed in a
Harper's Magazine article that one aspect of
emotional intelligence, 'social intelligence'—the
ability to understand others and act wisely in
human relations—was itself an aspect of a
person’s 1Q. When Robert Sternberg, another
Yale psychologist, asked people to describe an
‘intelligent person,’ practical people skilis were
among the main traitc listed. More systematic
research by Sternberg led him back to
Thorndike's conclusion: that social intelligence
is both distinct from academic abilities and a
key part of what makes people do well in the
practicalities of life. Among the practical inteili-
gences that are, for instance, so highly valued
in the workplace is the kind of sensitivity that
allows effective managers to pick up tacit
messages.” '

—Danie! Goleman

40 EFF Content Standards

Insights From Field Research:

Using the Standard to Guide Teaching and Learning

Judy B, Wurtz

Sweetwater Union High School District,
Division of Aduit and Continuing Education,
Chula Vista, CA

ESOL Leve! 2; Series of lessons focused on
the skills necessary te work together.

What are the steps you will look for in order to know
if your students are making progress toward meet-
ing the Standard?

+ Studeats will be able to identify general factors
that promote cooperation, such as “everyone par-
ticipates.”

+ Students will be able to specify actions that con-
tribute 1o those factors, sucl as “ask questions of
quieter members.”

Student Seif-Evaluation Form

¢ students will be able to give specific examples of
contributions of others.

Students witl be able to fill out a written form
evaluating their own actions in secking the opin-

ions of others and expressing their own. They will
evaluate the job performance of their team mem-
bersand e level of cooperation of their teams as
a whole.

Individual performance within the group will
improve as a result of the evaluations.

Students will be able 1o identify and positively
resefve any conflicts that may arise in their

.

groups.

What evidence of student progress did you see and
how did you decionent it? ’
Group scif-cvaluation forms and a
torm for peer evaluation. As the

teacher, I evaluated the final prod-
uct=~the group's presentation to the

Waded tane Lty on trad
2 Mrodudnm 1 t

Waued tanc Usuzth on trak

U Deciunn motig 1 '

Waned tune Uoablvar grad
N o,

PR
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Rate Your Teamwork Uass.
Sastr G TALS _[SABEC van e[ [0

iy COOPERATION How did the process of defining evi-
GROUP MIMBIRS Aﬂrﬁ,ﬂ,ﬂ_&,‘ Froe, dernce and collecting this evidence
I work for you? How did it require new
How did I doasa membes of the group? o Do | osve or different methods of thinking and
- T ebservation from you and your

' :ff::i::mh e ndresd it v ! ! learner(s)?
¥ fanucredans questians that weee askeit 7 i It was challenging to think of ways
V' Lexpluned things shenever {eauld v : that 1 could document whether or
1 Basked speafic yuestions ahautwhatt dud's o not my students were cooperating
underand with cach other. It forced me to
e, 1 T nderstand. e v think of ways to word the evaluation
o Ustenerl o the siber saenbers i the o o : forms that would get students
* Uperaphumsedwhatothars wid o be ure o ' bevond their usual comments of
undertioud whatthey vandand theie pountof i R R “everything was good.” I tried to get
c e, cil very specific with the evaluation
Hom o themnure helpfalmthe future? - & WA 50 FO0AG : forms but was still not satisfied with
K DU YOOUE CE A lers & = the results. I also need to find a way
| ffeutrne we e , . . ta document the changes that take

Hinrent

place in the group dynamics over
. time--perhaps a separate evaluation
lor every time they get into groups.

Hiunnt
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In order to fulfiil responsibilities
as parents/family members,
citizens/community members,
and workers, adulis must

be able to:

Cooperate
With Others

e Interact with others in ways that are |

friendly, courteous, and tactful and

that demonstrate respect for others’

ideas, opinions, and contributions.

s Seek input from others in order to
understand their actions and
reactions.

e Offer clear input on own interests
and attitudes so otherscan
understand one’s actions and

NATICINAL VU FOREITERAD ¢
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"+ Equipped for, the Future .

+ The Standards - °

INTERPERSONAL SKILLS
Cooperate
With Others

s Gather, Analyze, and Use
Information

s Manage Resources

* Work Within the Big Picture
* Work Together

 Provide Leadership

» Guide and Support Others

* Seek Guidance and Support
From Others

¢+ Develop and Express Sense
of Seif

« Respect Others and Value
Diversity

o Exercise Rights and
Responsibilities

* Create and Pursue Vision
and Goals

« Use Technology and Other
Tools to Accomplish Goals

* Keep Pace With Change

EFF Content Standards 41
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INTERPERSCNAL SKILLS
Advocate and
influence

Reflections

“Where every man is a sharer in the direction
of his ward-republic, or of some of the higher
ones, and feels that he is participator in the
government of affairs, not merely at an election

one day in the year, but every day...he will let
the heart be torn out of his body sooner than
his power be wrested from him by a Caesar or
a Bonaparie.”'®

—Thomas Jefferson

“I realize that my vote is my voice in my com-
munity. As a citizen, it is iy responsibilily to
exercise that right. | understand that | can make
a differerice in my community by getting
involved in what is happening. | can participate
in the neighborhood biock watch. | can valun-
teer in the school systems, serve lunches or
help in the classrooms...I've experienced a lot
through the years and | should let nmy voice be
heard.”"®

—Deborah Johnson

42 EFF Content Standards

Insights From Fieid Research:

Using the Standard to Guide Teaching and Learning!

Cindy Sloneker
Mt. Diablo Adult Education, Concord, CA
ESOL,; In-class activity

What arc the student ueeds or goals that you hope to

address:

* To help students realize the valae of being an
“active” community participant.

«'To help students feel comfortable and confident
participating in demaocracy through letter writing.

Look hack av your original plan for this acrivity.
Describe what actually happened and how learners
respanded and participated,

We wrote letters 10 a newspaper. The iewspaper
wanted to know how adults learned English; it's
doing a feature article on this because of discus-
sions to climinate bilingual education in California
Schools.

The students were comtortable and eager to
write these letters. Their body language revealed
their comfort level: people were smiling and ani-
mated during the smali group discussions, They
showed interest in the others in their groups as they
shared their experiences. They were ready to shaie

Student Response Form

leachei ZTutor Name: Cindy Sloncke:

Date: 427198

Leanmng Adnay, Wiiting ket o edinn
ol fewspapet

. What 1 learncd:

. Quher students learned Enghish i a sinular way that
did—-that's comforting.
1£°s fun to let nanve speahers understand how people
learn Faglish
1C mportant for everyone to undesstand theee are
many different ways to learn a second linguage not
nistane way

Our ideas abour learning English are valuable and
important to the voters and educators of the USAL

™

. How I could use what I learned outside the classroom.

. We chiould express our ideas 10 others by peaking our
o community feaders, educators, and eleced officiats,

. wilk cead about this issue ¢s T ean be beter mfermed
1can help the rest of aw fasly fearn English by using

sonnie of the suggestions made by dasansates
Faan winic wih confidence, aletter te the editon agam
~anetine
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their findings with the rest of the class when we
went to the whole-class discussion.

During the writing process, they knew haw (o get
started: [didn't have (o prod or make suggiestions as
1o how they could begin writing... .. T was a litde sur-
prised by their willingness to participate. They were
not inumidated by the idea of having their ideas and
writings published in the newspaper. The activity
went more stoothly than Tanticipated.

For each Standard thar was central to this activity

describe as specifically as you can what evidence you

saw/heard/collected that students could use this skifl:

The Standards were Advocate & Influence and Con-

vey Ideas in Writing,

The evidence sus:

« The students expressed their ideas in appropriate
language, and these ideas were well organized.

« They listened to others” contributions, and added
theit ideas.

* They wrote their stories in appropriate language,
ina clear, understandable way.

If you have named a product as part of your evi-
dence, please descride what about the product shows
evidence of effective skill use:

« Stories to editor were clearly written, The stories
gave precise examples of how they have learned
English: hy watching cartoons, talking to native
speakers, reading the newspaper, writing new
wardsin a notebaok and reviewing these words.

The letters were succinethy written, requiring litle
editing,
The letters were written in approprate style, tone,

1cadahbility level for a nesspaper audience.

.

The students supported one anather during the
small group discussion by volunteering informa-
tion, by listening actively to the others,

They evaluated what the others said, and added
their own experiences to support information the

others noted.

They laughed and showed animation in the dis-
cunsion, tevealing their engagement.
Ul Ris datd is front the first round of tield review

of the Standards, conducted rora December 1997
Mav 1998
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- in order to fulfill responsibilities
as parents/family members,
citizens/community members,
and workers, adults must
be abie to:

TS TAND ARD. -

Auvooaﬂaand

Influence

e Define what one is trying 1o achieve..

® Assess interests, resources. and

the potential for success.

o Equipped far me Future

The Standards

INTERPERSONAL SKILLS
Advocate and
Influence

COMMON ACTIVITIES

* Gather, Analyze, and Use
Information

e Gather facts and supporting
information to build a case that
takes into account the interests
and attitudes of others.

| e Present a clear case, using a

strategy that takes into account.. |

purpose and audlence

Ao feedback

NATIONAT T T L OGRUTT A ¢

BEST COpY

* Manage Resources

* Wori« Within the Big Picture
* Work Together

o Provide Leadership

* Guide and Support Others

* Seek Guidance and Support
From Others

* Develop and Express Sense
of Self

* Respect Others and Value
Diversity

» Exercise Rights and
Responsibilities

¢ Create and Pursue Vision
and Goals

* Use Technology and Other
Tools 1o Accomplish Goals

¢ iKeep Pace With Change

EFF Content Standards 43
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he Standards "

INTERPERSONAL SKILLS
Resoive Conflict
and Negotiaie

Reftections
“Conflict has an emoctional cost that remamns

after the balttle is over, Win ar lose, the scars
may be with you for the rest of your life. People
spend their lives focusing on the promotion
they ‘lost,’ the business they ‘lost,' the divarce
they ‘lost." tho project they ‘lost.” This tunnel
visicn keeps them gripped, locked 1n their own
anger.... The small battles between partners.
parents and children, eniployees and bosses
take a significant toll.

Productivity and satisfaction, in business
and personal relationships, come from our abil-
ity to collaborate with others. When you are
resolved, you can fully focus on the tasks at
hand. Your efforts are undiluted. Unresolved
conflict, on the other hand, is an impediment to
productivity and to satisfying, functionai rela-
tionships. In today's world of ‘knowledge work.’
focus and creativity are essential. It's imposst-
ble to be fully productive when you are angry.
Thal's why getting resolved about the situation
that's sapping your strength and attention is
very important.”"

—-Stewart Levine

44 EFF Content Standards

Insights From Field Research:

Using the Standard to Guide Teaching and Learning

Micheile Thibaudeau-Jehnson

Sumner Adult Education, East Sullivan, ME
ABE Level 2; One-on-one tutoring,

series of lessons

Describe what took place diering die learning expe

rietice.

This is the first seiies of fessons in which |had a
student review the family learning plan to identily
her actual interests, From there we collaborated
about what generative skills she would need o be
able o meet those interests. When she prioritized
them Resalve Conflict and Negotiate was first. | had
her read the Standard and asked her if she felt com-
fortable with it and understoad it. She was cear on
the fitsl and weond componeats of the standard.
bt not on 3, 4, and 5.1 thought it was interesting
that her understanding seemed lintited to the com

ponents she could already do and that her compre

hension broke down at #3, the compurent she has
yet o learn,

How was éearner performance different or sinsélar to
what you anticipated in planning for the activity?

I didn't eapect that the students life sitaations
would so casily deterntine what generative skill we
should be working on, 16 was absolutely clear that
skills related to resalving conflict would be neces

sary, ot amy o deal with the current conflicts but
Lo in Lact meet her poals relinted to setting priorities,
Setting priorities and balanding one’s own yole is
more often than not about dealing with contlicts.
The fearner's pertormance worked out pretty much
as Fhad anticipated it would. She stated the conflict,
i.e., her daughter keeps turning on the television
during nap time and that is unacceptable to the
leaner, identified who wanted what (daughter
doesn’'t want to take & nap; learner wants daughter
to take a nap) and why (daughter doesn’t think she
needs or wants a nap beeause she is tea old; learner
thinks davghter needs a nap to help b beina bet

ter mood when her brother comes hame itten
schooly but then needed goidance o move bevond

that point.
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What evidence of student progress did you sce and
howe did you docunent it?

The student actuatly wiote out the verbal informa-
tion she provided during our discussion. By writing
it out her thinking hecame clearer..the writing
sermed to guide her through a step by step process
of moving through the conilict. New 10 her was the
idea of determining minimum  expectations/
requirements/behavior she would accept fram the
uther party. We had @ discussion and she deter-
mined the teast she would accept was for lier
daughter to tay down quictly and at least rest. Alter
discissing how that “could” ook, she went op to hist
options for dealing with the Jhild it she was unco-
aperative with the mintimum expectations.

How did the pracess of defining evidence atd col-
leeting this evidesce wark for you? How did it
require new or different metlods of thinking and
observation fron yau and yaur learuer(s)?

As the fearner and | reviewed the components of
performance and types of evidence inlormation, |
think she was challenged to think in 4 more evalua-
tive manner than usual. She read and questioned
what it meant because it was actually related to
something that she would be doing. T did enjoy
working with the studeat in this way. 1 feh like
more of a team ¢ftort in learning.

Did using the components in planning and assessing
learning cliange the process of planning. teaching,
and evaluation? How?

1t brought my student to a different evel than
wanal, §think somchow it alfowed her to leel a sense
ol confidence and selt beliet that T sought her input
in planning our time together. 1 reabized that the
forms | made can actually work for planning and
ducumentation,
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““The Standards ...

In order to fulfill responsibilities - INTERPERSONAL SKILLS
as parenis/family members, Resoive C(_)nﬂICt
citizens/community members, and Negotiate
and workers, adufts must

be able to:

Resolve Conflict
and Negotiate

o Acknowledge that there is a , A e
conflict. . COMMON ACTIVITIES

® lde!‘lﬂfy areas of agreement and * Gather, Aralyze, and Use
disagreement. information

. . * Manage Resources
* Generate options for resalving

conflict that have a “win/win”

potential ' E % s Work Together
. : * Provide Leadership

* Work Within the Big Picture

i *Engage parties in trying to reach
L agreement on a course of actlon
. . that:can Sausfy the ne ds and

» Guide and Support Others

» Seek Guidance and Support
From Others

* Develop and Express Sense
of Self

; mterests of all

* Respect Others and Value
Diversity

» Exercise Rights and
Responsihilities

« Create and Pursue Vision
and Goals

¢+ Use Technology and Other
Tools to Accomplish Goals

» Keep Pace With Change
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INTERPERSONAL SKILLS

Guide Others

Reflections

“Mentors are guides. They tead us along the
journgy of our lives. We trust them because
they have been there before. They embody our
hopes, cast light on the way ahead, interpret
arcane signs, warn us of lurking dangers, and

point out unexpected delights along the way.”'®

—Laurent A. Daloz

a6 EFF Content Standards

insights From Field Research:

Using the Standard to Guide Teaching and Learning

Judy B. Wurtz

Sweetwater Union High School District,
Division of Adult and Continuing Education,
Chula Vista, CA’

ESOL Level 2; Series of lessons, small group
activity

“As ! think about what we did and how much
more focused the students were in their groups,
it seems thal the English almost takes care of
itself. Students will automatically do better on
the CASAS standardized tests because they are
listening to and using more Enghish in the class-
room. | think that next semester | will begin with
the Standard ‘Guide Others' in order o help
solve the problem of unfocused groups and
using too much Spanish in their groups.”

What are the steps you will look for in order 10 know
if your students are making progress towards meet-
ing the Standard?

+ Students will ask what other students need.

Students will listen with attention belore vespond-
iny, or oflering any guidance.

SO B IO I

STANDARD=GUIDE QTHLRS

E B I T A P

4 Dstuate dhe needs of aahers

T Eatuate yuvealibis tohelp

©Use Mralegies that (43¢ 4880 a0 uat e gl 13 cntent
and learnimg shicrof oihery

& Ao for fretbankom the nelubnzse and reste o your g

© Wlotdoes 0 cans nred i B Sy et
> Has vkl 0T e ) i
U oWltqwbtodee 0 R thaywilib efpher e i’

= Students will be able to restate the expressed need
accurately.

* Fram a list of suggested activities, students will be
able to choose one that meets the needs of the
person they are guding,

+ Some students will e able to create their own
activity/strategy for puiding.

+ Students will ask cach other if their goidance was
helpful and how or how it was not.

What evidence of student pragress did you see and
how did you document it?

students were more fucused in the gudance they
oftered and 1 the activities they chose for their
groap. Students were aware of the needs that differ-
ent activities addressed. Those students whao felt
they would not be able o offer any guidance were
able to help cach other. Some students who were
very skeptical of gaining anv benefit from other
members of the group (as opposed to help from the
teacher) said they fcarned from other group mem-
bers, students answered the final questions on their
STANDARD—GUIDE OTHERS handout.

thom thitd roand of licdd review, uiv August 199y

TOLITPIDEOR 1D LR

STANDARD —GUIDT OTHLRS

I Whardeswunced belpmaht 5 0

RS AN et g e T

Drd it etbers 1o rovt croup Felp vou? o,

What ded thes de that he gl sou?

Ui thes o ams theng ot bt
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In order to fulfill responsibilities
as parents/family members,
citizens/community members,
and workers, adults must

be able to:

Guide Others

¢ Assess the needs of others and
one's own ability to assist.

» Use strategies for providing
guidance that take into account the,
goals. task. context. and learning
styles of others.

» Arrange opportunities for learning
that build on learner’s strengths.

* Seek feedback on the usefulnhess
and results of the assistance.

FiAbE AL S Db ITERAT Y
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The'Standards

INTERPERSONAL SKILLS

Guide Others

COMMON ACTIVITIES

¢ Gather, Analyze, and Use
Information

¢ Manage Resources

= Work Within the Big Picture

* Work Together

* Provide Leadership

* Guide and Support Qthers

* Seek Guidance and Support
From Others

* Develop arid Express Sense
of Self

¢ Respect Others and Value
Diversity

* Exercise Rights and
Responsibilities

° Greate and Pursue Vision
and Goals

* Use Technology and Other
Tools tc Accomplish Geals

» Keep Pace With Change
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LIFELONG LEARNING SKILLS
Take Responsibility

Reflections

“Changes in the economy imply the necessity
of knowing how to learn—in othar words, how
to organize social and technological resources

to transform whal is unfamiliar into the mas-
tered, a process that requires knowing how to
dentify the limits of one's own knowledge, how
to ask germane questions, how to penelrate
poor documentation, and how to identify
sources of information.”"*

—Sue E. Berryman

“Studymg and learning strategies are always
goal-oriented. They are intentionally invoked,
which implies at least some level of conscious
thought as well as active selection. This also
means they are available for conscious reflac-
tion and description. Third, studying and {earn-
ing strategies are effortful; they reguire time and
often involve using multiple steps. Finally, they
are not universally applicable. One's goals, the
context, and the task conditions all interact to
determine appropriate strategies o use.”™”
—Claire E. Weinstein and Debra K. Meyer
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insights Froin Field Research:

Using the Stan.dard to Guide Teaching and Learning

Jennifer Ladd

Atkinson Aduit Learning, Atkinson, ME!
Welfare-to-Work, Multi-level;
Community and workplace activities

What compoucnts of the Standards will you work

with?

+ kstablish learning goals that are hased on an
understanding of one’s own current and finture
learning needs.

+ Identify and use strategies appropriate 1o goals,
task, context, and the resaurces available far learn-
ing.

+ Monitor progress wward goals and madify strate
gies or other features of the learning situation as

aecessary to achieve goals.

What steps will you look for in order to know if your

students are making progress toward mveting the

Standard?

+ The learning goals they set will be seli-monitored
cach week.

Goal progress will be talked about with cither
myself or in their groupings,

Alternative resources and strategies will be openly
discussed and learners will guide learners,

Gual setting will be constant—when ane goal is
reached it will be openly celebrated and supported
and the next steps identified by the learner.

How did the evidence relate to these steps?

+ Level 3 learners took the titae to reflect on their
goal progress and how it related to their future
plans (in most cases September being the future).

« Personal progress on goals was not a huge topic,
but group goals were. If the group had an intense
week af work coming up, then they prepared them-
sclves by setting up goal plans to accomplish
the task. This worked really well in all of the
teanvgroups. [ don't recall being  explicitly
depended upon to be a resource but more to help
guide their planning process. In most cases, learn-
e1s fooked to their site supervisors tor informaltion
and guidance, which b ielt was totally appropriate,

and encouraged.
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* Learners guiding other learners and discussing
alternative resources happened better than | had
originally hoped. Learners were great mentors to
other learners and in most cases they asked what 1
thaught before doling out the guidance, which in
a couple of personal situations was appropriate,
Tearners really ook from their own base of
knowledge/experience and drew upon that to
guide others, We tatked af the importance of every
tearner having a different experience, but that any
information was valuahle.

Constant goal setting wasn't as readily accom-
plished as I'd hoped. 1t is aking more time and
guidance than 1 ariginally planned. Consistency,
though, seems to be the key o accomplishing this.
Tor those learners who continue, having a consis-
tent, every day interaction with me at first and
with other teachers, will reinforce the concept of
automatic goal setting and transferring of skills
learned as well as skills to be gained.

How did the process of defining evidence and col-
lecting this evidence work for you? How did it
require new or different methods of thinking and
observation from you and your learner(s)?

I had (o be much more keenly aware of where my
learners began and then where they are now. 1 felt
much more in touch with what my learners needed
(time to reflect or for the peer leadership that
occurred) and telt more like it was a respected class-
room. I've always been unsure of what student-cen-
tered 1y, and then (his summer's group really
shawed me how the balance needs to happen
between teacher and learner. This process also has
made me understand how important it is to know
where the learner begins through olservation, or
through learner assessment. It was worth the time
for me 1o spend three davs of orientation with the
learners hefore we began our summer program. It
also aflowed the Jearners 1o get to know me and find
where our level of trust would be.

crom thind round of fickd teviow, fue Auguast 1949
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- The Standards

In order to fulfill responsibilities as parents/family
members, citizens/community members, and workers,
adults must be able to:

Take Responsibility
for Learning

e Establish learning goais that are
based on an understanding of one's

own current and future learning
needs.

e Identify own strengths and
weaknesses as a learner and seek
out opportunities for learning that
help build self-concept as a learner.

. *Become familiar with a range of
learning strategies to acquire or
retain knowledge.

- ® ldentify and use strategies
“, appropriate to goals, task, context, :
and the resources available for
learning.

- Monitor progress toward goals. . :
'; and modify strategies or other..
features of the leaming sxtua

BIAUOGEA ST T OR T RAGy

LIFELONG LEARNING SKILLS
Take Responsibility
for Learning

COMMON ACTIVITIES

* Gatlher, Analyze, and Use
Information

» Manage Resaources

» Work Within the Big Picture

* Work Together

* Provide Leadership

* Guide and Support Others

* Seek Guidance and Support
From Others

* Develop and Express Sense
of Seif

» Respect Others and Value
Diversity

» Exercise Rights and
Responsibilities

* Create and Pursue Vision
and Goals

* Use Technology and Gther
Tools to Accomplish Goals

* Keep Pace With Change
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LIFELONG LEARNING SKILLS
Reflect and Evaluate

Reflections
“Part of the perceived need to teach thinking
skills has come from a growing awareness that
society has changed, and skills appropriate a
generation ago may no longer prepare students
for the world beyond school. The rate of
change within society is accelerating so rapidly
that it is difficult to assess what factual knowl-
edge will be needed in the future, and this
means that schools should be less focused
on imparting information than on teaching
students to learn and to think for themselves.
Students faced with a future in an unpre-
dictable world will need to gain the skills that
will give them the greatest control over their
lives and learning, and for this they will need
to think critically and creatively at the highest
possible levels, and to develop an awareness
of global issues and problems.”"

—~Robert Fisher
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Insights From Field Research:

Using the Standard to Guide Teaching and Learning

Judy B. Wurtz

Sweetwater Union High School District,
Division of Adult and Continuing Education,
Chuta Vista, CA

ESOL Level 2; In-class activity that uses the
Standard to transform a required reporting
exercise irnto a learning experience

What are tlie steps you will look for in order to know
if your students are making progross toward meet-
ing the Standard?

. Students will reaa and understand “learner
results” as listed o the CASAS TIPS (tracking
of programs and students) update record.

e

CStud nts will a:l guestions about the “learner
results”
. Stadents will ask for clarification of the teacher's

expectations.

. Second semester students will be able to identify
areas in which they have made progress (or goals

met) since they began to study.

[

CStudents will be able to explain their chowces
cither orally or in writing,

Describe what took place during the learning expe-
rience.

As a whole class, students filled out most sections of

the TOPS entry and update recor.s. We then
looked at the “learner results” section briefly. Stu-
dents put the forms into their folders and 1 passed
out enlarged copies of the goals and achievements
listed in the “learner results™ section of the TOPS
form. We discussdd and explained each one, using
Spanish when necessary. 1 then told the class that |
wanted them to look over the lists and check any
goals they felt they had achieved, even if they had
anly been in the program for a short time, Teachers
are being required to do this as part of our account-
ahility reports to the state,

Students checked all of the goals or resuits that
they fedt were appropriate, chase one which they

cither considered to be o greater goal or an area «of
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greater success and wrote a fow sentences about
why they chosert.
Sentences were vely short but their expression of

their goals or achicvements was poignant.

How was learner performance different or similar to
what yowanticipated in planning for the activity?
As expected, studenis had difficulty understanding
the instructions but were persistent in their
attsmpts to do so. Their questions “\Why are we
doing this?” “What's the point?,” “Why don’t the
newer students think more in terms of the future
nstead of trying to reflect on too short a past aa an
ESL student?,” "Give us examples,” were more prob-
ing than I had expected. Students became more
aware of their goals and are making specific
requests about the direction of the class and what
they fecl they need o study,

What evidence of student progress did you see and
how did you document it?

Students moved through the folfowing — ges:
Contusion

b.
. Specific, clanlving questions
. Make choices

=2

General questions

o~

i

. Write a short explanation of one of their choices
(documentation)

. Fill out the TOPS update record (documenta-

tion)

Look at the steps you identified for making progress,
Hosw does the evidence refate to these steps?

I was only able to documient steps 4 and 5 but we
have filled out the TOPS forms in the past and, for
the fiest time, | feel that the stadents trudy reflected
on the positive results of their learning. The stu-
dents were able to cheek specific things with knowl-
edge and confidence because of the process we went
through. None of the students asked me “Shaudd 1
check thiv one?” a question not unconumonty asked

in past semesters,
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In order to fulfill responsibilities
as parents/family members,
citizens/community members,
and workers, adults must

be able to:

Reflect and Evaluate

e Take stock of where one is:
assess what one knows already
and the relevance of that
knowledge.

* Make inferences, predictions,

or judgments based on one’s
reflections.

“Eduipped for thie Future

- :The Standards

LIFELONG LEARNING SKILLS
Reflect and Evaluate

PG SV

COMMON ACTIVITIES

¢ Gather, Analyze, and Use
Information

* Manage Resources

* Work Within the Big Picture
s Work Together

¢ Provide Leadership

* Guide znd Support Qthers

« Seek Guidance and Support
From Others

+ Develop and Express Sense
of Self

« Respect Others and Value
Diversity

« Exercise Rights and
Responsibilities

¢ Create and Pursue Vision
and Goals

« Use Technology and Other
Tools to Accomplish Goals

* Keep Pace With Change
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LIFELONG LEARNING SKILLS
Learn Through
Research

Reflections
“Our research tackled new and complex issues,
and we were committed to a methodolcgy
embracing both observations in the field and
observations made in interview and quasi-
experimental situations. Few studies make the
attempt to combine naturalistic and controlled
observations, much less undertake to compare
and contrast the generalizations each class of
observations yields. Moreover, because our
questions were novel and our theoretical
framework outside the mainstream of cognitive
psycholegy and anthropoiogy, tasks of data
analysis were far from routine. We had to invent
all of our analytic schemes—ijust as we had to
invent many of our cognitive tasks—and we
had to refine and test these schemes recur-
sively against the data."?

—Sylvia Scnibner and Patricra Sachs
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Insights From Field Research:

Using the Standard to Guide Teaching and Learning

Glenda Shumate

Wilkes Community College, Wilkesboro, NC
ABE Adult High School curriculum;
Individual activity, independent study

Describe what you know about the level of perfor-
rmanice of your students.

* Pose a question: One has already completed a
rescarch paper and has an idea of how to begin
but three students have little experience identify-
ing the question or assumption in g research situ-
atton where they are seeking their awn answers,
Their past experiences have heen directed toward
identitying the speaific answer to a specilic ques-
tan as identified by a fecturer or an assigned text.
Hypothesis is a new word for the three af ther.
Use multiple lines of inquiry: All jour have used

a research strategy before but not 1 the exient
they will :0 cemplete their projects in the U.S.
History course. In the past, they were able to skim
their textbook to find a pat answer. In their pro-
jects they may have to research several materials to
arrive at an opinion and facts to support their
opinions, This will be new to three of the four.

Organize, claborate, analyze, and interpret find-
ings: All have good critical reading/viewing skills.

One has excellent skills but lacks the self-canfi-
denee to employ them to the fullest. Two are more
confident that they understand what's being asked
of them but their skills are at a beginning level.
The fourth is not as confident bul has above
beginning skills since she has completed a short
research paper before coming to this course.One
is much more aware of the big picture and is able
Lo integrate info more easily than the three who
are vounger, less mature, and less experienced

with research projects.
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What are the steps you will iook for in order to kuow
if your students are making progress toward meet-
ing the standard?

+ Questions aboul the process and what 'm look-
ing for in the answers should become fewer as the
students progress. Students’ questions should
become more specific to the area they are
rescarching.

+ Students will be better able to discover where to
search for resources and be increasingly able to
find them without my help. Bused on their experi-
ences, the students will develop an internal hist of
sutrees and tatings for those sources as to which
is most likely or least likely to be of help in locat-
ing specific facts needed.

Students will develop a knowledge base of non-

book sources (librarians, historians, witncsses,

PHS, Internet, etc.) who might be of help and

develop an awareness of how to best use cach.

Students” answers or presentations should grow
increasingly topic specilic and contain less super-
fluous info as they progress.

Students’ answers/presentations on opinion topics
should include supporting statements that are
specific and that demonstrate the depth of their
rescarch as well as depth of thought. Students’
answers/presentations should be organized to
demonstrate a logical progression of thought
from the questions needing to be answered
through the rescarch that was done to the conclu-
sion reached.

How was learner performance different or similar to
what you anticipated in planning for the activity?
S~ far, learner experience has been what 1hoped for
but did not expect. One found that the Research
standard really applied to her life because she had
prablems making, decisions and sticking, with them.
She said that the components of performance and
types of evidence “help me work through things in
an order, to decide and o have veasons to shick to
the decision” Another said that she'd “found out
interesting things that would’ve never been ina reg-
ulat textbook”
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In order to fulfill responsibilities
as parents/family members,
citizens/community members,
and workers, adults must

be abfe to:

Learn Through
Research

* Pose a question to be answered

or make a prediction about objects - {

or events.

° Use multiple lines of inquiry to
collect in. ormation.

. *Organize, evaluate, analyze, and
interpret findings.

©Citizen
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LIFELLONG LEARNING SKILLS
Learn Through
Research

Y PRIV

COMMON ACTIVITIES

* Gather, Analyze, and Use
Information

» Manage Resources

* Work Within the Big Picture

* Work Together

* Provide Leadership

¢ Guide and Support Others

* Seek Guidance and Support
From Others

* Develop and Express Sense
of Self

* Respect Others and Value
Diversity

¢ Exercise Rights and
Responsibilities

e Create and Pursue Vision
and Goals

¢ Use Technology and Other
Tools to Accomplish Goals

* Keep Pace With Change
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LIFELONG LEARNING SKILLS
Use Information
and Communications
Technology '

Reflections

“New communications technology has drawn
citizens of all societies into closer proximity
with each other. Through satellite and cable

technology, many of us are regularly in contact
with people in countries other than our own.
Wars in distant lands...impact on both our
economic and our personal relations. To be a
vaiuable member of our society a person not
only has to become aware of the role the
United States plays on the world stage...but
also has to assess the impact of modern
technologies on those roles.”

—Joan Burstyn
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Insights From Field Research:

Using the Standard to Guide Teaching and Learning

Anson Green

Northwest Vista College, San Antonio, TX'
Employment preparation, Aduit Secondary
Education {ASE); In-class and workplace
activity

Whar are the steps you will Inok for in rder to know
if your students are making progress toward nicef-
ing the Standard?

* Students will see technology as a viable alternative
to gather information or create, manage, and store
information meaningful 1o their life or needs for
work.

Students will choose the technological wolfsod-

ware appropriate for the task. They will choose
multiple tools for tasks and choose which one
performs the needed feature; realize the limitation
of toolsfsoftware, and seck 1o use appropriate
tools/software that picks up where one leaves off
{multi-tasking); and understand problems of
compatibility and will learn to control and work
through them.

Students will perform the task at hand, using what
they know but may work within their “safe zone.”

DALY ACTIviTY SHEET
Naume: Stephame Morando ate 772999
Dayrarda M 1T W ()10
Typing Speed Today: “loday [ 1yped 45 wpin.
Progratns I used today: Today Dwentimto word and
worhed onthe article for the newspaper and L also

went inn excel and sworked on the weckly time
sheet,

=

Whatl learned on them: when [ ventmto exeel
Tearned how to send mv weel s time sheet es an
attachprentall on my own

&
8
E

)

What I learned on the Internet today: |Hoohed

through 2,300 Best Sites magasine and found some
othervool web sites that | never know eaisted, Other 35
thas that [ ddn’trind inything <be nut onthe

Internet

14 60 SIGHOD (A0
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+ They will continue when they meet barners and
continue the task until they “get it right,” no mat-
ter the steps of revision,

« They will take steps when they meeta barrier (ask,
use help file, experiment).

« Students will ask for help/overcome feeling “stu-
pid” with computers.

+ They will realive technology is not 4 panacea and
has its limitations and glitches. When it fails, it
may not be their fault.

What evidence of student progress did you see and
low did yot document it?

For me, meaningful assessmert is assessment that
reflects what learners can do with tedhmology. It's
an assessment based on performance, and it needs
to be based an a framework that can he customized
to address our learners’ expectations, time con-
straints, and other demands of our program.

For exampie, as soon as fearners are camfortable
with the basics of a word-processor, 1 have them
create a daily activity sheet that tracks their daily
achievemnients. I give them the basic information
that needs to be in it—typing speed for the day,
what skills they picked up during the day, haw they
used the Internet to gather information, where they
are having difficultics. 1 then introduce some of the
more advanced draw features of the word-proces-
sor and then cut them loose Lo customize the sheel.

Learners complete these activity sheets before
they leave cach day; they learn 1o save them to their
tloppy discs and later to our server space upstairs,
They then print them out and place them in their
portfolios. Immediately they pick up the print
menu dialogs needed to switeh their computer
between printing on our black and white and color
printers. More advanced students have learned how
to send me the sheets as attachments to e-mail.
These products give a day-to-day picture of student
performance and are 1angible examples of knowl-
edge in action,

* From third round of field review. Julv August 1999
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In order to fulfill responsibilities
as parents/family members,
citizens/community members,
and workers, adults must

be able to:

Use Information
d Communications
Technology

tools to acquire, process, and
manage information.

* Use electronic tools to learn and
practice skills.

*Use the Internet to explore
toplcs gather |nformat|on‘ and
communicate. '

Lov ctzen
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s Use computers and other electronic §

Equipped for the Future

L The Standards

LIFELONG LEARNING SKILLS

Use Information

and Comimunications
Technology

..... &

COMMON ACTIVITIES

« Gather, Analyze, and Use
Information

¢ Manage Resources

* Work Within the Big Picture
* Work Together

¢ Provide Leadership

* Guide and Support Others

* Seek Guidance and Support
From Others

¢ Develop and Express Sense
of Self

* Respect Others and Value
Diversity

¢« Exercise Rights and
Responsibilities

s Create and Pursue Vision
and Goals

¢ Use Technology and Other
Tocls to Accomplish Goals

¢ Keep Pace With Change
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Using the Standards
To Assess Performance

The EFF Standards development teanyis well along the way 1o meeting the teclinical criteria we

established for the Standavds:™

« Through a broad consensus-building process we have developed Content Standards that
accurately reflect what adults need to know and be able to do.

+ Through an iterative ficld review process we have made sure that these Standards tocus on
performance that is observable and measurable and that they are spedific enough o guide
instruction and assessment.

The remaining tasks to be accomplished in vrder (o mieet our “Standards for Standards™ include

defining multiple levels of performaunce for students to strive for, and identifying—and, where

necessary, developing—accurate assessment Loals (o micet a range of purposcs for assessiment,

These tasks wove the EFF developiment process from confent standards that describe what adults

know and can do to performance standards that describe how well they can do it. These are erit-

ical next steps if EFF Standards are to drive program improvement and frame accountability

{or results—for learners who need to know they have credentials that are portable and mean-

ingful in the outside world, and for lunders and policymakers swho need to know that programs

and systems are achieving desired results.

This section of Chapter 3 outlines the work the EFF development tean has already undertaken

to develop an assessment framework for the EFE Standards, as well as the major tasks that lie

ahead. These tasks include:

* Defining the EFF continuum of performance;

+ Developing a continuum of perforinance for cach Standard, with levels that benchmark key
performances;

« Developing tools to assess performance of cach Standard for the range of assessment pur-
poses; and

* Developing a broad “qualifications framework™ that focuses on integrated performance across
standards, with leveis that represent real-world benchmarks.

Each of these tasks is a“system™ fevel task, with imiplications for assessment and aredentialing of
individual learning. Carvying them out successtully will require the same broad consensus-
building process and strong custosner focus that has distinguished the EFF Standards develop-
ment process to date. It will also require far more substantial resources. The National Institate
for Literacy hopes to engage committed partners who are willing o invest in the research and
development required to build this assessment framework,

This section begins with an overview of the key asssimptions that guide development of the
framework, 1t then walks throrgh cach of the major tasks that are necessary to build an assess-
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ment framework, describing both the gronndwork being Laid by the FEF team this vear and the

longer-term implementation challenges in each area,

Guiding Principles:

.

What We Want Qur Assessment Framewarlt

To include
1. The EFF Assessment Framework must address multiple purposes for assessmient, The

framework must provide for:

» [nformation on learner achievements and mastery that is useful to the fearner as well as the
teacher throughout the instrectional process.

+ Information about what learners can do that is credible to employers, educational institu-
tions, and policymakers, as well as to the learners themselves; and

* Information that is useful for program and system improvement and accountability,

To address these multiple purposes, the EFF Assessmient Framework must support a mul-
iidimensional, flexible, and systemic approach to assessment. Teachers and programs will
be able to choose from 1« range of tools=—to be identified or developed—that enables them
to accurately measure performance against EFF Standards and that arc linked to one
another, so that multiple assessments can provide a rich portrait o learner competence.

The EFF Assessment Framework must address learning over a lifetime. Strategies for
assesstent and credentialing must take into account the fact that adults build skills over
time (rather than all at once), in response to changes in their life situations. Certificates and
other credentials must he modular, designed to define competence or mastery at a particular
point, and within a framework that assumes continuing development of competence as
skills, knowledge, and understanding are further developed over time,

Since EFF Standards defince the skills all adulis need in order to carry out their roles as
workers and members of families and communities, the EFF Assessment Framework
must address a single continuum of performnance for all adults—including those with
only minimal formal education and those with many years of formal education, includ-
ingadvanced degrees,

Each level defined in the EFTF Assessment Framework must communicate clearly what an
adult at that level can do. Numerical levels don't communicate meaning to external audi-
ences. Grade fevels seem to commuunicate a common picture of performance, but in fact the
meaning behind the label varies widely from community to community and state to state.
Grade levels are particularly misleading when applied to adult performance, since they focus
on developmentad skill tevels that don’t match the ways in which adults, with their broader
background and range of experience, can combine skitls and knowledge to perform effec-
tively in dailv life.

NATIONAL NS TR s LI RALY
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“Getting clear about what we mean by
‘perfurmance’ is not just a technical
question, but a question of value. At the
heart of periormance accountability is
what we want adult education to be and
to become. Only when we are clear about
where we want to go can we create
mechanisms to show how far we have
come."?

—Juliet Merritield
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“Many times, instructors...focus on

‘cevering the material’ (i.e., transmitting
information and theoty). They neglect
students' practicing the application of the
ideas and inform  ion to solve problems in
their work or other life roles. The result is
self-defeat: a loss of effectiveness and
efficiency in learning and in its retention.
The focus on covering the body ot ideas
diminishes the students' understanding of
the meaning of those ideas as they relate

to the problerns the learner encounters in
day-to-day work settings. The emphasis

on ‘covering the materials’ also deprives
learners of the opportunity to gain capability
1w 26

for later roles.

—Barry G. Sheckley and Morris T. Keeton
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6. The levels defined in the EFF Assessment Framework must be explicitly linked to key
external measures of competence (e.g, certificates of mastery, NAAL/IAL survey levels,
diplomas, and other credentials) and key pathways (e.g., entry to higher education and
entry to employment as defined by occupational skiil standards) so that adults und sys-
tems can relv on them as accurate predictors of real-world performance,

7. The levels defined in the EFF Assessment Framework must be the products of a national
consensus-building process that assures portability of certificates and credentials,

8. Work on the development of this framework must maintain the strong customer focus
that has distinguished the EFF Standards development process to date, It must be based
on a hroad, indlusive definiton of maximizing aceountability Tor all activities (o alt cus-
tomers-—-starting with the adult learoer.

Task One: Defining the EFF Continuum of Performance

‘The basic principle of Equipped for the Future is that “EFF Standards deseribe knowledge and
skills all adults need to be effective in mceting the four purposes and carryving out activigies cen-
tral ta their roles as parents and amily members, citizens and community members, and work-
ers” I onr goal s to define a continuum of performance that adults move along, thy waghout
their lives, adding skills, knowledge, and abilities that increase their flexibility in responding to
change, what characteristics or dimensions of perfornance is it important to pay attention o?
This is the first question the EFEF team has addressed in moving fiom content standards that
describe what adults know and can do to performance standards that describe how well they
candont,

The EIF team began by looking at other framewaorks that have attempted to detine o similarly
broad continuum of adult performance, including the National Adult Literacy Survey (NALS)
and the qualifications frameworks developed by Australia, England, Scotland, South Africa, and
New Zealand. The team also looked at data from EFEF field developent sites that inchided
teacher descriptions of student performance and research reports from cognitive science stud-
ies on expertise and transfer. Our goal was to identify a theory-based set of dimensions for per-
formance that would be useful in describing and discriminating between performances at both
ends of the continuum—adults with many years of formal education and advanced degrees at
one end of the continuan, and adults with very fow years of formal education and low English
literacy skills at the other.

One ol the concerns raised about existing frameworks that attenipt to address a broad contin-
uum of performance is that they do not adequately discriminate between performances at the
low end of the scale.” Because the NIFL is particularly concerned with addressing the needs of
the adult literacy and basic skills system, the FHE team wanted 1o make sure that the FI [ con-

tinuum would be sensitive to performances at the beginning of the continuun. As a vesult, the
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team paid close attention to data from EVT field sites that defined the kind of evidenee of
pragress teachers looked for and how they desaribed student performances, At the same time,

the team assunied that the goal of the adult Hteracy syster for adulis at the low end of the

scale, as for all other adults is (o facilitate increhsingly more effective performance in the  © <
According to How People Learn
1. Experts, regardless of field, draw on

a richly structured information base.

world, The aint is to build one contiviaum, not to strand low-titerate aduldts on a special, devel-

opnental continunm, cut off frot movement aloug the pain pathway toveard masiery and
expert performance.

2. Experts recognize meaningful pat-

Since research on expert performance over the past 20 years has bieen building a greater under-
standing of the cognitive and metacognitive strategics used by expert performers and how they
differ from those used by novice performers, we began to examine whether we could build our
continuum on this theoretical foundation.™

Four Key Dimensions of Performance. As a result of this analysis, the team identified four
key dimensions of performance that are being used to construct a developmental performance
continuum for cach EFF standard. These dimensions are:

1. Structure of knowledge base.

2. Flueney of performance.

3. Independence of performance.

4. Range of conditions for performance.

1. Structure of Knowledge Base.

What is a knowledge hase and how do we build it Traditionally we think about a knowledge
base as what one knows. The literature on expertise and transfer asks us 1o think not only
about what and haw much an individual knows (the number of facts, procedures, concepts,
ete.) but also how that knowledge is organized. The goal is o assure that, as an individual's
knowledge relative to a particular domain or skill grows, the structure of the knowledge base
also develops, becoming insreasingly coherent, principled, useful, and goal oriented.”™ This
means that what a person knows-—at whatever level of knowledge—is organized for efficient
retrievatand application in every day life. She or he has access to that knowledge and can draw
upon it for effective action in the world.

We see evidence of such developments in the knowledge base in improved performance along
the other three dimensions we have identified. That is, a knowledge base organized around
meaningful concepts, including an understanding aof when and under what conditions infor-
mation or strategies are uscful, supports performance with greater fluency and greater inde-
pendence under a greater range of conditions,

2. Fluency of Performance.
This dinension retlects the old axiom *Practice makes perfect” FIF- defines it as the Jevel of
cltortrequired foran individual to retrieve and apply relevant knowledge. Points along the con-
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terns of information, Experts’ com-

mand of concepts allows tnem to see
patterns, relationships, or discrepan-
cies that are not apparent to novices.

3. Experts organize their own knowl-

adge in meaningful patterns around
core coricepts, big ideas or basic
principles of the area of xpertise.

4. Experts’ knowtedge is “canditional-

ized"—it includes a specification of
the contexts in which it is userul.
Conditionalizing knowledge transforms
it from “inert” to “active” usable
knowledge.

5. Experts can retrieve relevant knowt-

edge (without effort) as a result of

1-4 above, That is:

a. They can recognize meaningful
patterns in a problem they need to
solve.

b. They can identify the relevant
concepts or big ideas for sotvina
that problern.

c. They can identify the relevant
conditions of usetuiness of those
concepts.

d. As a result, they can fluently retrieve
the information that is necessary to
solve a problem.
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“ found the Dimensians of Performance
very useful in helping me define where
students were when they came into the
class and how their learning developed
over the short period they spend with us
(6-10 weeks). | needed something that
was intelligible and ‘says something' to
me, to the students, and to the employers
who come to us looking for entry-level
employees.

The Dimensions of Performance have
given me a flexible template to build
customized assessment tools that really
provide a picture of learner progress.

* Structure of Knowledge Base -
What does a learner know and Fovy
it is organized?

* Degree of Fluency - s a learner
performing the task with difficulty or
18 it automatic?

* Performing With Increasing
Independence - How much guidance
do the learners need? Are they acting
alone or are they working in tearms?

* Range of Performance - How many
different tasks and contexts can the
learner use the skill in?"*!

—Anson Green
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tinuum range from “slow performance. with a great deal of effort,” through “some effort”™ and
< b Wy a < . N 32
“fluent,” to “fast, eflortless, ‘automatic’ performance!

Z.Independence of Performance.

An important indicator of an adult’s increasing skill is the extent to which she or he needs
direction or guidance in using that skill. EFF uses DeFabio’s definition of independence tor this
dimension: “an individual’s ability to select, plan, execute, and monitor his or her own perfor-
mance without reliance on the direction of others”"" Points along a skill-development contin-
uum for this dimension of performance would look at a decreasing need for assistance in
carrying out these metacognitive functions, whether a person is acting alone or in collaboration
with others.

4, Range of Conditions for Performance.

This dimension go=s to the heart of how well an individual can use a skill. Included in the EFF
concept of “range” are variables related to both task and context. These variables include the
kind as well as the number of tasks and contexts in which one uses the skill. Variables to con-
sider include the degree of familiarity or unfamiliarity of a task or context, the extent 1o which
the task is structured or unstructured, and the complexity of the task.

The team has chosen to focus the continuum on these four dimensions of performance
because they describe not only what people know but also how well they can use what they
know, Together, they will provide a simple, coherent, rescarch-based picture of performance
that makes sense within programs and to the many other stakeholders who care about what
people can and cannot do as a result of their learning. They will enable users both to capture
the complexity of what students are capable of performing and to communicate it in a way that
is easy to understand.

Task Two: Identifying Levels That Describe

Reai-World Competence

Idertifying levels is the part of work on Equipped for the Future that introduces the critical area
of accountability. The challenge in moving onto this difficult ground is to keep clearly focused
on EFE's guiding principles for assessment, which present the big picture of accountability for
what and to whom. EFF’s overarching operational rule states that work on the FFI* Assessment
Framework will he consistent with wark on the EFF Content Framework. 1t will be “based on a
broad, inclusive definition of maximizing accountability to all customers and stakeholders—
starting with the adult learner”

Three of the guiding principles for the EFF Assessment Framework specifically address the cre-
ation of levels:

"+ Each level defined in the EFF Assessment Framework must communicate clearly what an

adult at that level can do.
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« The levels defined in the EFF Assessment Framework must be linked to key external mea-
sures of competence and key pathways so that adults and systems can rely on them as accu-
rate predictors of real-world performance.

« The levels defined in the EFF Assessment Framework must be the products of a national
consensus-building process to assure portability of certificates and credentials.

These principles underline EFF's fucus an real-world results. Operationalizing them will
require more than setting and describing levels of performance for individual standards. Over
the Jong term, they will also require trying to understard and describe levels of what might be
called “composite” or “integrated™ performance. This is because most activities in adult life
don’t depend on using skitls one by one but on drawing on multiple skills and integrating them
to accomplish a putposc.

The process of identifving the knowledge and skills codified as the EFF Standards hegan by
looking at what adults nced to do in the world today to be effective as workers, parents and
family members, and citizens and community members. [n thinking about how and where to
set levels (both for individual skills and for this broader, integrated skill competence), this can't
be forgotten. EFF levels must not be based solely on academic conceptions of “beginning,”
“proficient,” and “advanced,” but must be anchored to external benchmarks refated to what an
adult needs 1o know and be able to do to accomplish real life goals.

Work Currently Underway. As a firsl step toward defining “descriptive” levels on the perfor-
mance continuum for individual standards described above, a group of practitioners has been
working with the EFF technical assistance team to develop a template for collecting evidence of
performance that focuses on the four dimensions.” This template will be used with 10 to 15
programs in the 1999-2000 year to begin creating a riciy, contextualized picture of adult learner
performances along the continuum. The data collected from participating programs will help
develop clear and specific descriptions of what perfornumce looks like along the continuum, in
terms both af level of skill development and what adults can do with those skills in their every-
day lives. These descriptions will be used to build strong links and “crosswalks™ to existing sys-
tems for describing level of skill, including the U.S. Department of Education’s National
Reporting System (NRS)Y and the National Assessinent of Adult Literacy (NAAL).

Longer-Term Challenges. Improving performance accountability in adult education also
requires rescarch on defining levels related to real-world competence. NIFL will fund and col-
laborate with rescarch by others that helps establish valid and reliable linkages between what
adults know and what they can do. A praject that will contribute to this effort is already under-
wav, with the National Retail Federation and the Voluntary Parinership developing skill stan-
dards for Sales and Services.
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“We seem to have reached a plateau in

the predictive power of our current tests,
especially as they pertain to predicting
criteria that go beyond school grades.

One possible reasan for this plateau is that
intelligence in everyday life just doesn't
seam ta be the same thing as intelligence in
academic settings. But most of a person’s
life is spent cutside academe.... We need to
understand more about intelligence as it
applies to everyday settings.“as

—~Robert J. Sternberg
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“Standardized lests provide valuable

information for selecting and placing
students and for comparing students,
schools, and school districts with one
another. These types of data will continue
{o be usefui for their intended purposes of
selection, placement, and comparison.
However, these tests do not measure
student conceptions, learning strategies,
or metacognitive or affective thought
processes relevant to instruction. To
measure these thought processes of
learners as a way to understand better
how teaching affects student achievement,
| see a need for a compiementary type of
test information that requires a new type

of test.”®

—M.C. Wittrock
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Data from this and similar efforts in areds related 1o all three role maps will provide a starting
point for structured (cedback in a broadly inclusive process, aimed at identifying and building
consensus on a small number of levels that reflect important benchmarks for adult perfor-
mance and lifelong learning. This process will need to involve all stakeholders and customers of
the adult lifelong learning system. The NIEFL is just beginning to talk with partners about what
this process might look like and has commissioned several papers Lo help in thinking about a
valid design.

Task Three: Identifying Tools and Approaches

to Document and Assess Performance

Now that the EFF Content Standards and key dimensions of performance have been clearly

specified, we can begin the systematic identification of a vange of tools and approaches that will

help address the three purposes of assessment that are central to the FFF Framework:

+ To providc information on learner achievements and mastery that is useful to the
learner as well as the teacher throughout the instructional process.

+ To provide information about what learners can do that is credible to employers, cduca-
tional institutions, and policymakers, as well as to the learners themselves.

+ To provide information that is useful for program and system improvement and
accountability.

To address these purpases and be consistent with our other guiding principles, the tools and
appraaches identified must enable us to answer two questions about every learner:
1. What do vou know?

2. What can you do with this knowledge?

In addition to enabling teachers and programs to document and measure, in valid and reliable
ways, performances along the continuum, such tools will help create a database for research—a
richly contextualized picture of adult performances

that will enable teachers and programs to
understand better what levels and combinations of skills are necessary tor adults o carry out
important goals in their lives.

Work Currently Underway. I'he first steps have alrcady been taken in this svstematic explo-
ration of tools and approaches. Participants in an expert review of EFF Standards held in Janu-
ary 1999 were asked to respond to two questions regarding assessment: first, to tdentify effective
approaches for assessing performance against EFF Standards; second, to identify existing tools
that exemplify these approaches.

Starting with the information gathered through this process, the FEI technical assistance team
has begun to create a matrix of proposed tools and approaches for assessing cach Standard for
purposes of informing teaching and learning, certitying mastery, and/or informing program
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and system accountability. When complete, this matrix will provide a starting point for ongo-

ing consultation with practitioners and experts as well as for a focused program of research to

be conducted over the next two to three years.

Longer-Term Challenges. Questions that will guide this consultation and rescarch include:

+ To what extent do existing tools and approaches provide accurate measures of performance
against EFF Standards?

+ In what arcas do we need to encourage the development of new tools and approaches?

+ Can we reach agreement on a set of design criteria for practitioners o use in developing valid
and reliable tools to support the teaching and learning process?

+ In what ways do thesc criteria need to be modified to guide development of mote highly stan-
dardized tools designed to permit comparison of students within and across programs for
accountability purposes?

As part of the effort 1o address these questions, the NIFL will support work to:

Systematically Collect Data.

‘Teachers will work with assessment experts to develop rubrics and guidelines that help them
more systematically collect evidence of student performance against EFF Standards and make
more reliable inferences about the “level” of student performance.

Improve Assessments Intended to Inform the Teaching-Learning Process.

Rescarch will focus on improving assessments intended to inform the teaching-learning
process, including: a) refining rubrics and guidelines to assure validity and greater inter-rater
reliability; and b) identifying areas of learner growth and change for which no tools yet exist for

assessmient, and ¢) testing approaches to documenting and judging such changes.

Improve Assessments Intended to Inform Accountability.

Results from this research, as well as ongoing consultation with assessment experts, will inform
our understanding of the kinds of tools that will be most useful for accountability purpases.
Our exploration of EFFF and accountability will also include: 1) examining the extent te which
programs of instruction and assessment based on EIFF Standards yield results on existing stan-
dardized assessments; and b examining the extent to which existing standardized assessments
micasure learner achievements against EFF Standards.

Coordinate Research and Development Efforts Through an Assessment Consortium.

NIFL hapes to facititate this research and development through creating an Assessment Con-
sortium, comprised of representatives of key stakcholders, to develop and prioritize 2 common
assessnient agenda --consistent with the guiding principles outlined above, Bringing together
Key players with an interest in assessment and the results of such assessment—including practi-

tioners, rescarchers, and policymakers—will enable better coordination of resources and the
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“It is important to remember that the traits

achievement tests purportedly measure,
such as mathematical ability, reading level,
or physics achievement, are not features of
objective reality, but constructs of human
design—invented to organize experience
and solve problems, but shaped by the
science and the society in which they
evolved. Contemporary conceptions of
learning do not describe developing compe-
tence in terms of increasing trait values, but
in terms of alternative constructs:
constructing and reconstructing mental
structures that crganize facts and skills
(‘schemas'); learning how ta plan, manitor,
and, when necessary, switch problem-
solving strategies (‘metacognitive skills’);
and practicing procedures to the point that
they no fonger demand high levels of atten-
tion 'automaticity').”:'7

—Robert J. Mislevy
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"Ultimately the vision of a lifelong learning

system that combines work and learning
should be judged by standards that measutre
its ability to increase choices and opportuni-
ties for both work and learning for students
as well as its ability to satisfy performance
requirements on the job. The diversity
among American students, workplaces, and
communities requires a variety of alternative
paths that mix work and learning integrated
By an incremental and sequential system of
competency-based standards.

The challenge is to build an integrated
system of career pathways with different
points of access and exits controlled by
posted skill standards. Individuals should
not be allowed to enter or exit a particular
path without certification of skills and
applied competencies, Every exit from
a learning path should be validated by
accredited learning and lead to either
work or continued progress along another

learning path...."*®

—Anthony P. Carnevale and Jeffrey D. Porro
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development and validation efforts those resources support. Through coordinated pursuit of a
common agenda we can accelerate owr efforts to measure (and achieve} progress toward results
that matter.

What Pregrams Can Do Now

How does this long-term1 work fit with the pressing program and system accountability
demands raised by the Workforce Investment Act and other pieces of state and {ederal legisla-
tion? EFF research on adult roles and the skills and knowledge adults need in order to be effec-
tive in those roles has enabled us to identify and build consensus on what results are important
to measure. Adult and family literacy programs, adult schools and citizenship programs, work-
place education programs across the country have begun to use EFF to refocus curriculum and
instruction on achieving real-world outcomes. Over the next several years, as valid and reliable
tools for documenting and measuring these results are developed, programs will be able to pro-
vide strong evidence of the ways in which they prepare adults to be more effective in their roles.
In this way, EFF will enable the field to expand what can be measured so that programs can
demonstrate how thev systematically contribute to achieving all three purposes of the Adult
Education and Family Literacy Act—to assist adults in “obtaining the knowledge and skills nec-
essary for employment and self-sufficiency” and in “the completion of secondary school educa-
tion,” and to assist “parents in obtaining the skills necessary 1o be full partners in their children’s
educational development” ™

For a look at how programs are using the EFF Framework and Standards to build competence
in these areas, please turn to the next chapter.

HATICP AL ST 13E 1200 LHTLRACY

73




CHAPTER 4

Meeting Common Goals:
Teaching and Learning
With the EFF Framework

introduction

This chapter pravides three detailed examples of how teachers use the Equipped for the Future
Standards and all the elements of the Content Framework to explicitly focus teaching and
learning on real-world goals. Each example is constructed from the docuruentation and mate-
rials provided by teachers participating in the Equipped for the Future field development
process. More than 100 teachers and tutors working in 25 programs participaled in the first
year of the tield development process, trying out the framework and draft standards with their
students to help the EFF development team determine if “the EFF Standards and Content
Framework help you move toward your goals of more effectively addressing the learning needs
of adults who come to your program.” In the sccond year of the field development process, a
smaller number of programs were asked to focus explicitly on using the Standards to collect
evidence of student progress toward stated goals.'

The three examples included here illustrate how teachers use different aspects of the Content
Iramework—from the Purposes and Rale Maps to the Common Activities to the Standards—
to construct lessons that build real-world competence in their students.

+ The first example, from a multilevel, welfare-to-work class at Vermont Adult Learning
(VAL), focuses on a class where the four learner-identified Purposes and the Citizen/Commu-
nity Member Role Map provide the structure for learning. This example is from the first
round of field reviews and does not include the detailed analysis of the Standards found in the
other two exaniples.

* The second example is drawn from the work of two English as a Second Language (ESL)
classes in the Division of Adult and ¢ ontinuing Education at Sweetwater Union School Dis-
trict. The focus here is on a series of lessons constructed o develop learner competence
related to communication and interpersonal skills.

* The third example, (rom the Even Start program at Canton City Schools, focuses on how
teachiers used the Framework and Standards (o link work and learning and to observe, assess,
and report progress (o others.
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Vermont Adult Learning:

Speaking for Ourselves

Sweetwater Union School District:
“No Time for Turkeys!”

Canton City Schools:
Building the Skills to Manage Resources

v

“I could see that EFF was more than just a
methodology of project-based learning in
classroom instruction. The Standards were
developed based on a philosophical belief in
a customer-driven system, and the learners
who were empowered to make decisions in
the classroom and in the program, and given
the skills to do so, were energized and
invested in their [earning, They were also
learning the skills they would need in their
adult roles. They were learning to use the
generative skills while they were learning
the subject content.”

—FEleanor Lockwood, Director,

Windham Adult Education, ME
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While roughly one-third of teachers and tutors in the field development sites used EFF for
working one-on-one with learners {sce Chapters 3 and 5 for examples), we chose to use three
group instruction samples here in order to provide condensed, multifaceted pictures of EFF

‘ as a guide 1o teaching and learning.”

Each illustration of the EFF Framework in action has been constructed in the same way.
Each begins with a narrative description of the program and the students involved.
Each narrative walks through three phases of instruction from the teacher’s point of view:
planning, implementation, and assessment/evaluation.
Each narrative is supplemented by:
— Reflections from che teacher (italicized type labeled Reflection),
~— Commentary by the EFF team highlighting key features of the
Framework (in green type), and
— illustrative forms, rubrics, and other artifacts prepared by the teacher,
as well as samples of student work produced during the activities.

Vermont Adult Learning (VAL) Program
Speaking for Ourselves

This example comes from the Vermont Adult Learning (VAL) Program, which serves vearly
over 3,000 adults from rural and urban areas across several counties in northern Ver-
mont. VAL offers a variety of programs, including learning centers, basic literacy and
GED preparation classes, work readiness and Bridge to College courses, teen parent-
ing, and family literacy. In addition, some of VALs work is conducted through indi-
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VAl was an EFF ficld development site in 1997-98, when field development activities
focused on evaluating the overall usefulness of the Framework as well as refining the
Standards. Teacher Carolyn Bronz tried out the Framework that year: tzam teacher Lou
Dorwaldt joined her later in the year. Carolyn was immediately drawn to the faur Pur-
poses, which she felt made a unique contribution to framing the work of adult education,

She decided to give students practice in fulfilling cach one.
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The students in the welfare-to-work class described here had been meeting for over a year when
this project started. Though skill levels varied, all the students had mastered basic literacy, and
many were at a pre-GED level. Carolyn described the students’ learning goals this wav:
“They all have the ultimate goal of hecoming employed and heing able 1o support their
familics with their own earnings. They all need and want to improve their academic skills,

Siandardas Used in This
Voot Sdull Learning Projoct
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their workplace skills, and their social skills. Each year, we try to design a program that will
address these goals in the most effective way. This year we decided to use project-based
learning, using the EFF Framework as a way of identifying and teaching the skilis neces-

sary to be successful in the project.”

This story illustrates how a learning project, conceived as a way
to fulfill the abjectives of the welfare-to-work program, also drew
students into fuller participation in their communities and
develop valuable personal skills,

Origins of the Project

Though developed ina
scivic” context, the skills,
knowledge, and confidence
students develop will serve
them in all three primary
roles—worker, family
member, and community

Equrpped for the Future

“Teaching and Learmng W|th EFF

Reflection

“| feel encouraged to know that | can start
at any place in the Standards that feels
right to me, and | am choosing to start with
the four Furposes. These Purposes are
easy tc understand. They have come from
the adult students themselves and so have
great validity and authenticity. They give me
an overall handle on what {'m doing with
students and why.”

member.

The projecl is a result of using real-life

CounTY COURIER

~ opportunitics to address both funder and

student goals. Adults in the class were all 1N FDE

SCHOOLS

either on welfare or recently off the rolls, and
according to Carolyn, “Welfare reform issues

February 12,1908 8

are very important in their lives right now.
Many are facing time limits for benefits and
have been required to take Community Ser-
vice Employi Stu-
dents in the class were concerned that some

nent to earn their grants.”

of the regulations they faced were getting in
the way of gaining the skills for employment.

Students Testify in Montpelier

ENOSBURG: Members of the Gaalseck-
ers Class went to Montpelier Feb. J to
testify before the Juint Commidee on
Tealth and Welfare. Their topic was wel-
fare reform. The Goalsecker Class s a
@oup of <ingle parents and displaved
homemakers who are wotking on acad-
emic and workplace skills at Cold Hol
low Carcet Center,

The program funded by a Verkins

—

Sara Branon Kittell, D Farticld, who
have both heea suppotters of the pro-
ject The gronp also met with Rep. Mark
Woadward, D-Jobnvon, and Rep. Alber
Perry, D Richiord, who gave advice on
how to testify effectively.

Aduit education 154 vial prece of the
wellare reform puzse. The students
have been woneerned that Vermont's
wellare  retorm initiative nol
emphasize the importame of getting an

does

n't effectvels dddress the issue of trans-
portation. Almuost every inember ot the
asy umpossible 1w hold down jobs and
keep appomtments. Not being able to
buy, maintan, register, and mnsuse vehi
des means that students must depend
on othery or drive dlegally i order 1o
meet the obligations vnder weltare
relorm. Other e of concern age
il care housing, lack of ol
A living wape, and

These include.” mandated appointments at

LRI i g
AL

the welfare office 20 miles away, even though
there is o public transportation in this rural
community. Some women had few options
other than driving uninspected or unregis-
tered vehicles. Others couid find no day care
for infants. Thev had concerns i voice to
decision makers.

Vermont Adult Learning has a struciare in place for making th. ¢
possible. For the last few years the program has invited local legs-
lators to a student meeting in the fall. This eveat, set up to inform
legislators about the educational needs of residents, also provides
a learning opportunity for students as they prepare and practice
what they want to tell their representatives,

Through these sessions VAL has gradually built a good relation-
ship with local representatives, and some students have been
NATICT A
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Cold Hollow Career Center Goalseckers Class
Funded by a Carl Perkins Grant
Taught by Vermont Aduit Learning: Lou Dorwaldt & Carolyn Bronz, Teachers .

Our Issues of Caoncern
£xrsuing and budgeting on weltare grants that don’t cover the cost of living (grants
are 52% of poverty level)
Being required to work belore we have the opportunity to get adequate education i
and fraining ’
Being looked down upen by others because of recenving weifare; poor self-image,
feeling worthless
Being forced 10 take lov-paying jobs that watl not support our families
Lack of adequale. safe housing )
Transportation difficulties: driving without licenses and insurance; relyuig on retanves,
friends or hitchhiking for ndes: inability to keep cars in good condition
Child care concerns: does it make sense for mothers of youna children 1o work at
minimum wage jobs and pay olhers to care for the children wh en their salary vall not
suppart the famidy and they lase therr heallh nsurance?
The obstacles that getin our way: domestic abuse, substance : buse. ch-dren with
disabililies and-or |.E.P.’s, lack of child support from fathers of our children
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encouraged to become more active in the political process. In 1997 the representatives were so

impressed by what they heard during their visit that they suggested a group of students come to
Reflection

“I introduced the four EFF Purposes to N
my class and asked them to thirk of which
Purposes were addressed by speaking to
state legisiators, what skills we needed in
order to be able to do this, and what next
steps they envision for themselves."

Montpelier, the state capitol, to testity before a legislative committee about the issues that con-
cerned then,

Using the Framework for Planning and Teaching

The students werc excited by the idea of speaking in Montpelier, and preparations for the visit
became a focus for classroum activitics. To make sure that the students understood the ways in
which this activity was legitimate learning, the class used the EFF Framework to identify the
skills that could be developed if they used this invitation to express their concerns to the legisla-
ture, These skills included Read With Understanding, Convey Ideas in Writing, Speak So Others
Carn Understand, Listen Actively, Solve Problens, Use Technology, Learn Throvgh Research, Plan,
and Advocate and Iufluence.

Questions to Ask Reach Up Welfare-to-Work Over the next several months, students completed backeround readings;

Program Staff (Abridged) Developed by Goalseekars Class conducted research on individual and corporate welfare; wrote their per-

PERSONAL/CAREER sonal stories; practiced their speaking skills; and studied how government

1. Why did you decide to be a Reach Up worker?

2. Have you ever lived on welfare? Do you know how hard it Is to live on
52% of your needs?

works. Carolyn summarized the standards-related learnings as follows:

— Read With Understanding: Students had to read a varicty of authentic
TRANSPORTATION source materials, some of which were college level. They had to be able to

1. Some students are driving without licenses and insurance. Some can't recognize bias, evaluate an argument, and understand diverse points of
afford to have a legal vehicle and maintain it. How can people get to

workif they have these problems? view. They had to develop their vocabulary and their background knowl-

edge of government and social programs.

CHILD CARE — Convey Ideas in Writing: They each wrote essays about the issues related
7. Atwhal age does Reach Up expect people to put their children inlo to welfare reform that most concerned them.
9 Ehallzlrc‘;r:zno(hm fesls it’s In the child's best interest for her to stay — Speak So Others Can Understand: Fach student who went to Montpelier
home 1o care for that child, how: do you respond o that? spoke. All students have heen actively speaking in class and practicing
their detivery before their peers.
EDUCATION

— Listen Actively: They practiced taking turns speaking, listening with
1. How important do you feel education 1s for the goal of getting a job?

2. it's hard to gel a good job with only a high schoo! diploma. What 1s your . .
policy about higher education? —- Resolve Counflict and Negotiate: This is ongoing in this class. Working on

openly sharing feelings in an assertive, not aggressive, way. Working on
confidentiality issues, and trust building,.

respect and without interrupting, and giving feedback to speakers.

OUESTIONS T O 11E PROGRAM DIRECTOR, STEVE GOLD !
| 1. How many people are in the Reach Up program statewide?

! - : _— . - . -eq 7 1 o] ase eac
| 2 What s the percentage of people who have obtained jobs and no langer Plan: In order to successfully make the trip and make it 1o class each
| recewe welfare? week, students must manage their time and plan child care, transporta-
I

i 3. Whal s the total budget for the Reach Up program? tion, etc.

’ i 5 sipients? | - ' o
4. How much of this budget goes to the recipients? i = Solve Problems: Unexpected problems constantly crop up for them. They
5. Where does Reach Up funding come from? :

| are becoming more creative an collaborative i ing solutions
| 6. What do you feel are the greatest successes of yout program? | are be 1g more creative and more collaborative in finding solutions.

— Reflect and Evaluate: Weekly dass feedback forms completed.
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Carolyn described “the big day™ this way:

“The students were well prepared but nervous, of course. They read their
stories to the committee, who listened attentively and asked many ques-
tions. They kept us long after our scheduled hotir. This made a huge
impression on the students. As one said, “The committee really seemed
interested in what we had to say about our situation. I thought we were
going to go down there and just be blown off. But I was wrong.' Every one
of the students came out of the session feeling empowered.”

interviewing Welfare-to-Work Staff

One of the outcomes of participation in the hearing was that the class
invited the director and several staff members from Reach Up, the state
welfare-to-work office, to meet with and be interviewed by class mem-
bers. To make sure that the visit didn’t turn into a gripe session, the teach-
ers spent time discussing with students beforehand how they would
conduct the day and the kinds of questions they would ask. They spent
several class sessions brainstoriming the questions and holding mock
interview practice.

Students also did additional research on the Internet to learn more about
the local welfarc program. Teacher Carolyn Bronz described the goal of the
meeting: “We planned to establish a tone of mutual respect so that the
information we were sharing would be helpful to all of us. We thought that
if the welfare staff could learn more about some of the problems we were
having, maybe the program would become more beneficial to people who
are trying to get off welfare and get jobs.”

Looking at Student Performance
The meeting went well. “It was a valuable two-way sharing and feedback
session. We learned ways to make the system work better for both of us.”

Afterwards Carolyn created a ques-
tionnaire that asked the students to
use “the lens of the EFF Standards” to
evaluate the learning project and to
reflect more deeply on what they had
gained from the experience. Each stu-
dent wrote about the skills she used
and why.

EFF makes skills explicit and gives

The EFF Framework helps students
develop metacognilive awareness

ﬁ| students a way to talk about them,
‘ of their own learning.

NATIONAL INSTITUTE FOR LITERACY
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Student Responses—EFF Questionnalre

What did you have to learn and be able to do in order to do

this project?

Read With Understanding
-To learn about what's going on
in the world today.
-To know wihat [ just read and
understand what it said.
Convey Ideas in Writing
-1 had to learn how to write so !
would be understood.
-Put my ideas on paper in the
right way.
Speak So Others Can
Understand
~-We must talk loud and speak
slow so they could understand.
I slutter when nervous so | had
to concentrate on what | wanted
to say.
-We had to get our point across.
Listen Actively
-Sa we can understand what
people tell us.
~I had to listen carefully to ques-
tions so that | could answer.
Cooperate With Others
-l am learning how to work with
people | do not like.
-We had to get along to do this
project.
Advocate and Infiuence
-We were advocating for
oursglves.
-Everyone has influence on cach
other in our class.

How will you use what you learned in this project outside of school?

-Ta get jobs and in my household.
1 will use this information in just
about everything | do in life from
buying groceries to doing a job.

~To teach people ho.: weltare
works and what they are
supposed to do.

-l use what [ have learned in this

class every time | open my eyes

Resolve Conflict and Negotiate
-We had to try tc solve things in
ways that don't hurt feelings.

-As a group we are responsible to
solve any problems that occur.

Guide

~We learn how to give someone a
helping hand.

-We guide one another for the
trest for the group.

-The teacher guides us with the
help we need.

Plan

-We had to make a design of
what we were going to do.

-We had to decide what order to
get things done.

-Although the teachers pian the
classes, the students have come
up with good ideas lo change
the teachers’ plans.

Research

-We had to know the information
about the agencies and our
project.

-l learned how to look up things.

-l use personal knowledge,
information from libranes,
books, etc.

Use Technology

-We used the computer to do
our testimony and to find cut
inforration.

Reflect and Evaluate

~We gained experience by fooking

back at what we did.

til | close them at might, 1use my
reading, writing, math. | can
solve problems or get help. This
class has made me open my
eyes when | thought | was
worthless.

-l will learn to speak out more in
my every day life,

EFF Content Standards
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Feedback pom
George Costes, Vermont Stale Senator for
Franklin County, Member of the Joint
Committec on Health & Welfare v

1) Please tell your reaction to the Goalseekers
Class testimony in Montpelier.

You people knew vour subject well. You were pre-
pared and presented vour point of view clearly.
You spoke about difficuliies with transportation,
chiid care, insurance and other problems. Your
legislators need to hear about these problems.

2) What effect do you think this testimony had?
Tt biought same problems to the forefront and
now we're worlang hard on rural transportation.
Liforts are being made to improve it We are still
wuorking on a public transportation system lar
Franklin and Grand [sle counties. We also voted
e appropriate money ta the place in Burlington
that repains vars  resell very cheaply to people in
need of transportation. This was a direct result of
your testimeny, We stit need to 1ake a look at the
problem of licenses which have heen suspended
because of fines, We have talked about instituting
a Lorgiveness or Amnesty Day to give peaple
another chance to retain their licenses.

3) Do you have questions or advice for this
group of women?

Reep these ivsues comiing at the fegislators, We
need tohear rom you about these ssues Keep
the pressure on, Come in again this vear to testify.
Come prepared with vour facts and figures like
voudidlast yvear. Your group did a very good iob.

Avis Gervais,
State Representiive for District 2
(Enosburg, Richiord, Bakersficld,
Berkshire)

1) Please tell your reaction to the
Goalseckers Class testimony in
Montpelier.

‘The Health and Wellare Commitee
were astonished as to how these women
an (heir families live cach day! The
hardships they encounter which in wrn
discourage them fron: advancing to a
quality hile for thein fasnities and them-
selves!

2) What cffect do you think this testi-
mony had?

We need answets (o this prablem. A
couple of the members of the commit-
tee immediately sought ot help tor
some of the members.

3) Do you have questions or advice for
this group of women?

You did a greatjoby all by vourselves!
Don't give up!

4) How do you think this class should
follow up?

Proceed (o get a listing of Tegislative
names and telephane nuinbers, tederal
and state, to allow them to make con-
tact with these persons on their own,
This iy what impresses them!
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Learner Comments About the Trip to Montpelier

The day we went to Monlpelier to meet with

the Joint Committee was really good. They all
iistened 10 us while we were talking and when
they left to votie they wanted us to stop until they
came back.

The part that surpnsed me v/as they were
interested with our lives. Also the Joint Committee
wanted to help us ¥ the laws don't do what they
vrere voted in for.

Also it was very interesting (o see how they
worked down there Having our classmates talk
was redlly nice.

Ithink the worst part of the day was waiing.
Bul it was good after thal I would do it agan.

—Ellen Landry

EFF Content Standards

..I'was very scared when | had to go up and talk
about my problems. [ wanted to hide, but lam
very glad that 1 did talk to them. The committee
can't help you o you dan't stand up and talk. |
know because they helped me get my Medicaid
back when i kept losing it for no reason!

thad a good time down in Monlpelier. | feel
that | learned a lot there. | learned that the people
at the Capital really want to help us. | feel that our
class did a great job in testifying about ail of our
problems. | {eel that we all got our points across
to all the peopte 1n the room, nol to just a few |
woulc go agan. Thank you to al! the people who
made it possible for us to go.

---Rose Fiv.ood
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From the teachers’ point of view the experience was
successiut in many ways. In addition 1o the skills
growth described above, they reported the following
observations of changes in student performance:

« Students are becoming more confident, as evi-
denced in their demeanor, their speech and their
body language. They were “respectful, poised, and
clear in their questions and comments.”

« They are growing more supportive of each other
and more ready to share.

* Thev are understanding their own personal power
and sceing how they arc responsible for their situ-
ations.

Another important source of data about student per-
formance was the feedback the class received from
state representatives and the Department of Human
Services stafl, These external observers confirmed the
teachers’ observations, describing the students as well
prepared and articulate.

The teachers concluded from this experience that
projects involving students in reaching out to the
community ¢an result in powerful learning experi-
ences, Carolyn noted: “The preparation involved in
speaking, writing, presenting their points of view,
and interactiug with people that they ordinarily see
as impossibly out 0. veach requires them to get their:
act together, and they do!”

From Voice to Independent Action

A year later, Carclyn’s observations about the power
of breaking down the wall between the classroom
and the community is being corroborated by an
experience she and feflow teacher Lou Dorwaldt are
having with a new class in a different town, The Get-
ting Ready to Work class is a group of low-income
wonien, mostly single mothiers, who are all welfare
recipients,
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VAL invited legislators to visit students and teachers in this
program as well. This time, one of the legislators brought Adults' goals evolve as they
along an application fora grant to benefit women and girls. engage with each other and

The class considered this new possibility and decided to use project activities.

grant writing as a learning activity to help them develop
spedilic skills in service of a real objective. As with the previ-
ous dass, they used the EFF Framework to identify the skills
they would need to focus on.

Together the group spent a few hours of class time brainstorming ideas far the project and
many more hours writing the proposal. Students drew on their own experience to identify the
need for resources to address emergency child care and transportation. Then they developed a
plan to address these needs. The class braught in people from the community with experience
in grant writing to guide them in developing a budget and timeline, and one of the students
typed up the proposal. As a result of this effort they received a $4,000 grant.

A comitiee of four students was formed to administer
The real-world focus of EFF

provides opportunities for aduilts
to develop relationships that
project plans, these students will be interacting with a vari- build and benefst the community.

the grant and 1o help find matching funds from local orga-
nizations. As they begin the process of carryving vut their

ety of community agencies and people. They will be k-

ing and implementing decisions and learning from cach
stepyin the process as it presents itself.

The Framework tools help aduits
sce how their developing skills
transfer across roles. The research,

Summary

&
Carolyn and Lowt continue ta marvel at the opportunities 1 planning, and preblem solving

developed through this community
project can be applied to work

that unfold when they approach learning as an activity
with real-life applicatian. They also note that it takes more
. . . s d famil t
time to teach this wav—helping students develop and and family contexts.

apply skills i ever-changing sitwations. They reflected on L

what they were learning:
“ELTF gave us the framework we needed Lo take full advantage of this learning opportu-
nity. It enabled us to make explicit all the skills students develop throngh project-hased
learning. In addition, using the framework to reflect on learning aftevward gave students
the chance to appreciate and integrate what they have learned”

FIATONAL the itait oot s
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Title Page of Grant Application

Who We Are

We are a group of low income women n Getling
Ready to Work,” a coltakorative educational and
viork skilis program. We all want to get off welfare,
bul we are having a hard time. We all v/ant a betler
future for our chiidren. We want to provide a foving,
stable environment for our children. Qur goal is to be
able to have sale, reliable, high-quality child carc so
that we can go 1o work or school to better our
futures. Our dream is to have employment that pays
enough to support our families.

We are taking responsibility for reaching our goais
by coming to the GRTW program an.d gelting our
GEDs and Adult Diplomas. Some of us are taking
college courses 10 get a start on a degrea. There ale
others among us who are working part-time, as well
as coming to clags twice a week. One of us has
started her own business. As a group, we identfied
the need in our area for child care and transporta-
tion, and to fix it we wrote a grant to try and get
funds for this purpose. All these things that we are
doing are steps that we are taking to achieve the
goals of creating better lives for ourselves and our
children.

‘Parlngrs in GRTW are DET, R .-h R (DSW), Vermont Adult
Learming, and o loca techruczl cenlers

1he St Albans (VT Messenger
fuesday, June 15,1999

Getting Ready to Work
Students Write, Receive Grant

GRIW students wrate and received a grant
for child care and tran<portation thraugh
The Vermont Women'’s bund, s component of
The Vermont Community Foundation. The
Vermont Women's Fund received 39 applica
tons requesting more than $300,000 vut of
an available $40,000 for grant making, Of the
349 applicants, the Foundation awarded s totad
of L3prants.

On Mayv 25, Kate Baldwin from the
Vermont Community Faundation will visit
Vermont Adult Learning to present teachers,
Carolvn Brong, L on Dorwaldt and then
GRTW students wi o the 34,000 chedk.

The grant s seillheused for the !

b -l

[
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Sweetwater Union School District

“No Time for Turkeys!”

Judy Wurtz and Eileen Peca teach in the English as a Second Language (ESL) program of the

Lanvay

Division of Adult and Continuing Education at Swectwater Union Schoo! District, a large dis-

b tessin
meervtanding | Y000 fyg Gl e o e . .
Jréemana | s e '/ trict in southern California. During the course of a year, this ESL program serves close to
Ueo ‘\ / /’

Saformation snd
. Comnueatlont
~ Technotogy

20,000 adults, a number that is increasing each year. The classes described in this vignette
are intermediate-level ESL. Students at this level are able to use English to meet the basic
survival needs of daily life but need a lot of practice and improvement in order to use
English in a wider range of situations. The focus of instruction f{or teachers in this pro-
gram is improving the reading, comprehension, writing, speaking, and listening skills
of students so that they can function more independently in hoth familiar and unfa-

f © Laten
. ’ Actively

-

Obrarve
Cuteally

Laxta Thiouph
Aosearcs

Uee Mathto
Solve Penbiving ard
Communicate

- miliar situations.
Bolva Problems and
Make Decineona

Yalig Pesponsiilinty
for Learming

Judy and Eilcen meet with students, in separate classes, for

omen 7 ' Improved interpersonal about 20 hours a week. While almost all the students are

~ e o <" Wis address general native speakers of Spanish, they come from a wide range of
Negotiate ; 2rosple | Othen . <y goals of active 1 . . .

-, [ e\ v - educational and occupational backgrounds. Judy and Eileen

< ! citizens, healthy families, b i K

D-"Son,,-,_'é“'.[ts-_' and productive workplaces. use a variety of teaching approaches. In general, both try to

build lessons around real-life application of skills. The

Standards Used in This lessons described here took place during the second year of
Sweetwater Union School their participation in the EFF field development process.

District Preject

During the time described here, the Common Activity Work Together provided the context for
work on all the Communication Skills, plus the skilts Cooperate With Others, Guide Others,
Reflect and Evaluate, and, as it turned out, Resolve Conflict and Negotiate. Students were orga-
Group ok hell T sbuatn nized into teams to learn about team work and group process skills,

b @ g T etk Whal e et abest s rpe i

Reft nm

AT wad e 4t 813 UL ve a1 g7 0p? WRAL WA Pt o BepASINE B vt I it !

UUFEPNPY

Now aniwee

At ke D £t comnvull wth voar pastaer Frpees

COMMON ACTIVITY

NPl opuan

7o vou partxcipace 15 e dicutainnl _\‘:‘_1 I ‘:’\I'L
Were jou comiortaile o tl Whet e 1 ém Decauar L iz,

Suare Yo Rapgy itk e parsapatiant by oot 11 3 Cooperate with others to learn, accomplish tasks, and pursue
Y e R “ommon goals.

'
PRIV —— ) S TP ST | o
¢ Whatddpaowanstiodatateoottad wihifs  Laafish
) 1
a

¢ identify what needs to be done and plan Identify and draw upon everyone's

Didyourgeowp lindth s skt Jey of 1

et o teain rom xchotedt Difiren ereof shacty how to doit strengths in carrying out the work of the
: : - . . . - rou
Camprre ek here wath ether o places , » Pay attention to the relationships within group
)} Whert du you jrarmk!pete more, [0 claw, ot bome o v worh? 0 Wi . . . . .
+ Mrmntt ot ottt Ton by the group as well as to completing the * Recognize and deal with conflictin a
task productive manner
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The Origin of the Lesson

Judy and Eileen had been meeting with their classes for several months when a real in-program
conflict provided a teachable  ament for conflict resolution skills, Two of the classes planned
to hold a Thanksgiving party together, and one studént from cach class volunteered to pick up a
turkey fronn a local market, with the understanding that the turkeys were pre-cooked. As it
turned out, thev were not, and one student was upset when she discovered that she had “volun-
teered™ to cook the turkey. "As a result)” Judy reports, “there was a fot of tension at the party and
the two classes sat separately. Qne class accused students from the ather of giving them ‘dirty
looks. 1t was @ miscrable experience for all of us”

Afterward, Judy and Eileen discussed the possibilit - of using this The transition to a
incident as the basis for classroom work on Reselve Canflict, system that can provide
Cooperate With Otliers, Speak So Others Can Understand, and Lis- “results that matter”

tei Actively, but they were hesitant. “We knew that this would be 4 requires structural support

. o, X R for colleagues to share,
asking our students to revisit some negative emotions and mem-

problem solve, and

ories and we couldn’t bring ourselves to do it. When one of us challenge each other
explained the conflict during a team meeting of EFF teachers, to take risks.

others thought this provided a great opportunity to explore the
Standard Resolve Conflict and Negotiate, Especially since these two groups of students would be
in the same class with each other the following semester and would have to get along, this was a
reason that could motivate all of us, students and teachers, 10 revisit this unpleasant time.”

After the holidays, they decided to talk abaut the contlict in class and build a series of class
mectings and activities around it. Then cach planned separate follow-up lessens on conflict
resolution skills.

Using the EFF Framework for Planning

Judy describes the process she used in planning the first class:
“As I planned what we would do during these classes, | looked at the standard for Resolve
Conflict and thought about what I already knew about how my students deal with conflict. [
had very limited information to go on, as I haven’t noticed many conflicts in class. [ also had
very little practice in observing this skill in the way I'm used to observing the Conmuzica-
tion Skills. All I noticed was that the students in my cla~s had not considered ar.y other possi-
ble interpretations of what had gone wrong at the party beyond their own.

I then thought about what I would look lor, what my expectations of student performance
of the skill Reselve Conflict and Negotiate would be. My expectations included the ability to:
+ Identify that acknowledging a conflict is the first step toward satis{actory resolution.
* Write what happened to create the conflict.
» Listen to and acknowledge the other class's version of what happened.
+ Agree to an activity that will help resolve bad feelings left from the conflict.”

NATIONAL INSTITUTE FOR LITERACY
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4

Components of Perforrance for
Resolve Gonflict and Negotiate

e Acknowledge that there is a conflict.

¢ |dentify areas of agreement and
disagreement.

Generate options for resolving conflict
that have a “win/win" potential.

Engage parties in trying to reach
agreement on a course of action that
can satisfy the needs and interests
of all.

Evaluate results of efforts and revise
approach as necessary.

i An EFF curriculum builds

from what participants
already know and can do.
Finding thegce starting

i points is a new endeavor

for most teachers and
students.

EFF promotes intentional
teaching, planning instruc-
tion with the end in mind.
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The Framework facilitates explicit
discussion of what is being learned
and why and therefore helps students
and teachers negotiate the direction
of the curriculum.

Resolve Conflict and Negotiate

We are going to spend some time talking about the

conflict that cccurred with the Thanksgiving party.

We are going to do this for two reasons:

1. The national projeci that we are participating in
(EFF) asked that we take a co- fiict and use it to
evaluate ther Standards.

N

. Next semester some students from the other
class will be your classmates. You will have to
work and cooperate with them.

Reflect on what happened when planning for the

Thanksgiving party and during the party itself.

identify the conflict or conflicts

What factors contiibuted to the probtem?

What did we do ta resolve the conflict? Should we
do more?

What Took Piace

[n early January both classes were asked to write about the conflict. In preparation for their
writing, students read a paragraph explaining why the classes were revisiting this conflict. “The
class talked about EFF and the Standards we had studied—Cooperate, Speak, Reflect and, now,
Resolve Conflict. We also talked about the fact that next semester they would be in a class with
some students from the class with which they had the conflict. They would need to work
together amiably and cooperatively.”

judy described what happened:

“As [ expected, it was difficult tor everyone tincluding me}) to revisit the conflict, but the open-
ing reading explaining why we were doing this helped, especially in making clear that the classes
would mix the next seimester. After this introductory discussion, the students wrote responses
to the questiens on the ferm. Then, working in small groups, they listed factors they felt con-
tributed to the conflict and identified possible solutions. (One class said ‘No miore parties with
the other class.) This li.t was compiled for reading in both classes the next day. I was surprised
to learn that the 10:00 class had had some other conflict within their own group at the party.
Many students from the 10:00 class were unaware of the bad feelings in the other group.”

On the following day, the 8:00 group was happy to learn from the combined list of factors that
the 10:00 class accepted some responsibiliny Lor failing to welcome them into their room, etc.
The earlier class then accepted some of the responsibility for isolating themselves.

One of the recommendations for resolving the conflict was that students from the different
classes nceded to get to know each other better. Together the teachers and students planned a
joint class for the following week. One class developed “interview” questions for all students to

Motes frem Class Discussion
tdentify the conflict:

-— The 8:00 class fzlt they \ere islated and ignored by the 10:00 group
— The 10:00 class felt hai the 8:00 group put therr tood at a difierent table. sat at a different

GETTING TO KNOW YOU
interview 10 students from the other class. Use the word at the top of each
column 10 form qucstions.

WHERE WHERI MARRIFD! DREAM FOR
table and isolated themselves. NAME? FROSR LIVE? SINGUTE | cnipRES? T anErCIURE?
—- Each class said, “The othor group didn't tatk to us.” 1. !
— Two groups frem tF 1053 class said, "VWe didn't welcome hemn. We didn Tinvite them to I :
put their food with curs or sit wilth us,” 3
— Both classes said there was a lack of communication and lack of organization [y B I I ——
— The 8:00 class felt upsct and angry because organizers told them that the turkey vzas fuliy [ }
cooked and camz with other food When their representative picked up the turkey. it was [ | R
nol cocked and came vith no other lood. | 6 —
— The 10:00 class nicked up a turkey that vas fulty cooked and came wath mashed potatoes ! 7 _
and gravy, sirawberry jam and pumpkin pre. 8. s B ;m )
Solution??? _ . ~ [ — - —a- J_*_ _
T U P A R S

— Both classes sad that  ume people were only served turkey skin and hone |
— Both classes said we need more communication and for the sturdents trom tha difi=rent :

classes to get to know each other hutter

Suggestions: What can we do for the toy classes to get to kaow each olber betlos? |

Bath classes had just finished making “dream maps” icollapges of their
dreams for the futuret and then deing oral reports on them. Thus the
coluran about dreams for the tuture,
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use in a get-better-acquainted activity that also gave the students an opportunity to practice
English. They included a question about dreams for the future, which had been a topic of discus-
sion in earlier classes. The other class selected a movie to view, “After 30 minutes of interviewing
each other, we watched the movie and ate popeorn: which both classes brought. 1t was a very
successful dayt”

Looking at Student Performance

Throughout planning and implementing these lessons on resolving conflict, Judy and Eileen
considered what they knew about their students’ experiences with negotiating and resolving
conflict. The components of performance for the Standard Resolve Conflict and Negotinte pro-
vided guidance for instruction, obscrvation, and student sel{-assessment. The components of
performance also guided the teachers’ thinking about ways to docuument student performance.
Each student prepared a written summary of what happened to create the conflict (see form on
page 74). Each student also created a written summary of the other class’s version of what hap-
pened, docuimenting the ability 10 acknowledge the other party’s position. Completed “getting
to know you” forms documented cach student’s willingness to participate in activities designed
to resolve bad feelings left by the contflict.

Since the lessons were structured (o include writing and interviewing activities, they inclnded
opportunities for teachers and students to assess progress toward the Standards Convey Ideas in
Writing, Listen Actively, and Sy-cak So Others Can Understand as well as Resolve Conflict and
Negotiate.

Teaching English to speakers of other lariguages has its own set of challenges and opportunities,

and practitioners are finding that using the EFF Framework supports and validates the array of

skills that ESIL practitioners teach but rarely have the opportunity to report. As Judy reflected:
“During thesc lessons, [ needed to focus on how this process could be carried out in Eng-
lish appropriate to the level of my ESL students. The goal of the traditional ESL class is
English language acquisition, and the process is contrived. While the long-term goal
remains English acquisition with ETE the goal of last week’s classes was canflict resolution
and the process was authentic English.”

Both teachers planned additional lessons to Gillow up on these class sessions about the confliv
between the classes,

} -Up Lesonns

Eileen began the follow-up lessons by asking her students to think of a conflict they had experi-
enced in their personal lives and te reflect on how they had resolved the conflict. Tn small
groups, individuals who felt comfortable doing so shared their experiences with cach other.
Then every group shared one conflict with the whole dass,
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Teachers using this
approach to curriculum
development need to

he able to let their
students ask questions
and engage in activity
beyond what the teacher
already knows.

Reflection

Using the components of performance helped
me to focus on the process of what we would
be doing in class and how.
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eaching and Learning with EFF~

Reflection

Using the comoonents of performance

to define and collect evidence makes the
teacher a little more sure that the lesson was
successful and that the learners learned. It
helped me to see the many steps involved in
discussing the topic of conflict. Not only was
I more aware of the many steps, but the
students were as well.

gested resolution.

Practice exercises
(grammar, for example)
continue to be impoitant
components of larger,
contextualized lessons.

Next, the class walched a Crossroads Cafe Video about misunderstandings and conflicts and
talked about the characters in the story. The students were asked to recall three conflicts in
the video and to suggest possible resolutions. The conflicts and their resolutions were listed
sn the board. Together, Eileen and class members discussed the consequences of each sug-

They then watched the video again. Afterward, students held a
mini-debate on the major conflict in the video. According to
Eileen, “The students were able to identify all of the conflicts in
the video and were quick to match resolutions to those conflicts.
For grammar review, we also practiced giving advice to the char-
acters using ‘should’ and *had better”

Finally, students wrote stories about a conflict they were presently facing in their own lives. The

first paragraph was to introduce the conflict, the second, to describe a possible resolution and

its consequences, and the third, to describe an alternate resolution and its consequences. These
writings documented students’ increasing ability to identify arcas of agrecment ard disagree-
ment in a conflict and generate options for resolving the conflict that can meet the needs and

interests of all.

The following day Eileen extended the learning by shifting focus to the Standard Cooperate
With Others. Her class had been working in home teams to prepare for biweekly vocabulary
tests. She fostered cooperative behavior by awarding a prize to the team that received the high-
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est composite score on the tests. After six
weeks, the teams were making progress in
working together. Eileen felt both individual
students and the teams would benefit from
an activity focused on building competence
in this arca. As she thought about her expec-
tations for the activity she was planning,

Lileen was guided by the components of per-

formance for Coopcraic With Others. Here'’s

how she listed the desired outcomes for the
lesson:

+ All students will contribute to the activity.

« The team leaders will help others participate
actively and feel like contributing members
of the tcam.

* The teams watching the presentations will
give feedback and support.
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Eileen asked students to share in their home teams the conflict resalution stories they wrote the
previous day. After hearing all the staries, each team selected one to present to the whole class as
a play or a poster. Team members worked together to create a short play or visual representa-
tion of the conflict story and acted it out or presented it to the class together. Five theater pre-
sentations and one poster {a cluster diagram of the conflict) were made and discussed.

Then students reflected on the value of working in a team. Students were practicing English as
well as deepening their understanding of conflict resolution skills by acting out the stories in
English. At the same time they were strengthening their team work skills by actively participat-
ing in a group activity and reflecting on their participation.

Judy’s Foliow-up Lesson

Judy planned a fairly straightforward follow-up lesson on reselving conflict. Once again, she

was guided by the Standard in determining what she would focus the lesson on and what

progress she would look for:

» Ability to identify the conflict in a specific situation.

» Ability to list a variety of ways to resolve conflict.

+ Ability to discuss consequences of the different options and choose the one most likehy to
resolve the situation.
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In order to build on prior learning, she started the class session by asking the group
to brainstorm a list of ways to resolve conflict and then a list of sample conflicts.
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/

Many of the examples the students gave were problems rather than conflicts (drugs,
domestic violence, gangs). Judy realized that she needed to help the group focus first.
“Thev already had a good grasp of the steps needed to resolve conflict but many
didn’t know the difference between a conflict and a problem.”

One student mentioned a conflict with his neighbors and Judy took that as the ker-
nel for the next day’s fesson. She wrote a dialogue betwedn a man and his wife about
a neighbors’ noisy parties and followed it with written exercises including compre-
hension questions, identification of points ¢f view, and presentation of options for
solutions.

Because some of the students had difficulty identifying points of view, Judy and the
class members discussed the differences between point of view and solution, writing
examples of both on the board. They also discussed the qualities of a fasting solution
and resolution. Some members of the class began to identify creative solutions that

might be acceptable to all parties concerned. Judy observed or collected evidenee of

student perforniance in the following ways:
* The dist of wavs to resolve conflict, generated Ly the students and recorded by the

class secretary.
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+ Individual student work on the dialogue and fol-
low-up questions.

» Student swriting about possible solutions to the
conflict.

« Observation of class discussion about possible
solutions. “There was disagreement in their
answers and students were able to defend their
suggestions.”

All individual and group work was filed in students’
individual folders or in team folders, as documenta-
tion of work on the Standard Resolve Conflict and
Negotiatc.

Throughout these class sessions, Judy took her cues
from her students, while keeping her focits on the
Standard. “As with most of my EFF tcaching, I
planned this lesson in small increments. I find this
to be one of the truly exciting ways that EFF has

impacted my teaching. I plan a small increment without a clear idea of what direction the les-
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Reflection

Looking for evidence that refated to the
components of performance led me to
extend the exercise | developed. Normally

| would have presented the dialogue with
comprehension questions only. This time |
included questions about opposing points
of view, which stirmulated thinking about
compromise and resolution, as it stimulated
some good discussion in English.

Summary

son will go. The remainder of the lessons are based on the interaction with students—they give
their ideas (usually through brainstorming) and I base my follow-up lesson on something from
that, which they in turn respond to and may lead to another lesson. I always felt ] responded
well to my students’ expressed needs but they didn’t often express them. I never before have felt
that the class is such a collaboration between students and teacher”

The EFF Framework has provided Judy and Eileen with the tools they need to construct lessons
that help students build and practice the skills necessary to Work Together. Making explicit the

components of performance of interpersonal skills like Cooperate With Others and Resolve Con-
flict and Negetiate enables teachers to teach and assess these skills as intentionally as they teach
and assess communication skills like Speak So Others Can Understand and Listen Actively.
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Canton City School Adult Basic Literacy
Education Program

Building the Skills
'To Manage Resources
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Rafluct and Evaluate

Debbie Stowers and Michelle Miller teach in the Canton, Ohio Even Start Program, a
component of the Canton City School’s Adult Basic Literacy Education (ABLE) Pro-
gram. Overall, the Canton Even Start program serves roughly 60 families per year in
four sites. At the site described in this vignette, work experience and education are com-
bined into a 30-hour work-based learning program located in a child care center. While

Solvo Problems and
Make Decielons

Taka Hesponebikly
for Learnlog

children participate in preschool or elementary classes, parents participate in real work o o
experiences in their child’s school and the surrounding community and attend their own O oot
. . . . . . ~ 2 <
classes. Skill levels of program participants vary, from beginning reading to GED, but all have the s&"sns’ L
on

common goal of developing skills for the workplace and family.
Standards Used in This

Since many of the Even Start mothers are moving from welfare to work, a primary focus of the Canton Even Start Project

program is developing employability skills. The 30-hour schedule allows parents to fulfill their

welfare work requirement by volunteering at their child’s school where academic, work, and

parenting skills are integrated into work-based learning projects.

Teachers in the Even Start Program use a combination of strutegies to develop the curriculum.

Lesson planning generally begins by focusing on a Common Activity; then the Standards are

used to build lessons. The lessons described here took place during the second vear of the EFF Reflection

field development process, in a class where many of the students were working toward a GFI)  “We like the way EFF allows us to integrate
certificate. The Common Activity Manage Resources provided the context and the tcachers — ABLE, work-based profects, and parenting.

began by designing the activity around the skill Plan. This story illustrates how students With the hands-on, work-based learning we
do to meet requirements for TANF students,

COMMON ACTIVITY it is a wonderful way to teach transterable
skills students will need for the workplace.”

"-Manage Resources ~

in a way that supports your own needs, goals, and priorities and those of

Find, manage, share, and allocate time, money, and material resources ;
youi' family, community, and workplace.

» |dentify those resources you have and * Use the resources in an efficient and i
those you need effective manner i

» Determine where they are and how they * Balance resources effectively for famuly. i
can be obtained work, community, and self |
!

L Cam
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The aduits in this program are
developing work-related skitis
as they learn about activities and
services in their community.

Components of Parformance for
Plan

¢ Set and prioritize goals.

¢ Develop an organized épproach of
activities and objectives.

Aclively carry out the plan.

Monitor the plan’s progress while
considering any need to adjust the plan.

Evaluate 1ts effectiveness in achieving
ihe goals.

Teachers are looking
for progress toward one
Standard while making
explicit to students the
practice and applicaiion
of other skills.

e gy e

80 EFF Content Standards

develop and apply a skill, assess their progress inn consultation with teachers, and docusment evi-
dence of this progress.

Origin of the Lesson

The year before, Debbie and Michelle’s class had participated in a joint project with a local
hospital. The project invoived decorating sweatshirts that were then donated to Community
Christmas, a local charity. The teachers had originally used the activity to help students
develop and apply employability skills including Cooperaic With Others and Speak So Others
Can Understand.

This year Debbie and Michelle decided 1o use the sweatshirt activity as a way to teach the skill
Plan. The teachers wanted to explicitly teach the steps to planning, using the Standard’s compo-
nents of performance as a guide. They also wanted to compare the activity to the previous
year's activity, in order to sec what if any change there might be in students’ performance if they
were {irst instructed in the skill Plan.

Using the EFF Framework for Planning

Using the components of performance, the teachers articulated what they would look for to
know if their students were making progress. The students would be able to:

* determine when sweatshirts are to be completed

determine the quality of work o each sweatshirt that will be acceptable
identify the steps to complete all the sweatshirts

identify resources needed to accomplish each step

prioritize or put steps in a reasonable order

determine who will be responsible for cach step or activity

determine how much can be accomplished cach day

stay on task

problem solve as needed

help vthers as needed when finished with own tasks

determine if the work that was supposed to be done cach day was done

The two teachers also designed a follow-up activity that would require students to apply this
skill. Their goals were to reinforce the skill and allow the teachers 1o collect evidence of stu-
dents’ planning in other contexts.

Although Plan was the primary skill emphasized in this activity, the teachers structured the
learning experience to develop other skills as well, including Speak So Othiers Can Understand,
Listen Actively, Cooperate With Others, Solve Problems, Reflect and Fvaluate, and Take Responsi-
bility for Learning.
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What Took Place

The local hospital provided the materials and training. The goal was to decorate 25 sweatshirts
to be donated to Community Christmas. Two student representatives went to a training session
to learn how to decorate the sweatshirts with iron-on decorations and paint; they were respon-
sible for showing the rest of the class how to do the task.

Before getting started with the work, Debhie and Michelle spent
. The teachers used the

components of perfarmance
to facilitate the structured |
practice of "planning,” a
concrete and transferable
skiil.

time with students going over new vocabulary words associated
with the work and reviewing the steps involved in planning. They
used the components of performance for the Standard as their
guide and encouraged students to adapt the language to their
comfort level. “We had to take time and really work through the |

meaning of each component of performance. We decided to sim-

plify some wordings and keep some the same when using them in

lessons. We attempted to make a planning form that would serve as evidence of student perfor-
mance. This process required us to really break down everything we knew about planning into
small pieces. This enabled us to help the students through the process better.”

They posted the planning steps on the hulletin board and held a group discussion to formulate
a plan for completing the sweatshirts. It took about an hour to work through each step on the
board. Then cach student completed an individual planuning form based on the group’s work.

Students had opportunitics to problem solve while carrying out the activity. They asked for
guidance, as needed, from the students who were trained. Each provided assistance based on
her own style. One student was a “big picture person” and always knew how many sweatshirts
were done, how many were left to do, and kept in contact with Karen at the hospital. The other
student representative was a “detail person” who helped all the students with decorating deci-
sions and problems.

Because the student representatives took responsibility for leading the others, the teachers role
changed. No longer was the teacher in charge, deciding who would do what when. The students
were now providing guidance.

“As planned, it tack four days (o complete 25 sweatshirts. OQur benchmarks were based on the
amount of work we thought we could complete in a day. We were actually ahead of schedule
after the first day, even with only one iron, since the students were so very excited about the
project. 1t was hands-on, lo allow them 1o be creative. In addition, a few of the students had

previous experience decorating sweatshirts, since we did the same project last year.”
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Individual Planning Form
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Teacher Reflection
“A written planning form works very well for

collecting evidence for the plan standard.
Also, it works very well to follow through

with the activity planned and complete an
end product. It would be very difficult for

studenls to be motivated to learn this
standard without the real-life situation."

The sharing of
responsibility allows for
many skilis to develop
through authentic activity.
Here, students are
“managing resources”
and “guiding others"

. {Common Activities) as

they coordinate and
monitor the work.
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Looking at Student Performance

Knowing where students .. . ..
9 Before beginning this activity, the teachers reflected on what

are before explicitly =~ A ! K )
teaching a skil allows they believed the level of performance of their students was in
teachers and studentsto gy Plust. The teachers felt that their students brought limited
determine when progress

experience to the activity. “Most students have not had experi-
has been made.

ence setting goals when they enter the program. The goals

o~

R ‘//CL;U,’
e

Tats il

they do set tend ta be very vague, such as, ‘T would like to have
a good job. At the time I started this project, all students had some experience tatking about
goals and setting at least one goal in the area of a skill they would like to work on in class. But
they had little experience in articulating how they would go about achieving the goal—in
describing a sequence of steps. Their tendency was to just jurzp into a project without think-
ing about ordering tasks or what the end product should be like” -

Completing the project in less time and with much less confu-
J IS year was indication that s s

EFF supports development ston this 'year was one mdua.txm that student Pmd n:mde

of metacognitive skills. progress in the skill of planning. At the conclusion of the

Awareness of how we B activity, the students held a discussion session devoted to eval-

apply skills in various uating the plan and the project as a whole. They then followed
corntexts enables greater
choice and intentionality in
using a variety of skills.

with a written evaluation, which they placed in their work
folders. The main observations made by those who had par-
ticipated in this project last year was how fast they finished

Student Reflection
“By looking at them (EFF skills) one at a
time ! now know I can do it.”

82 EFF Content Standards

this year, how organized it was. and how well cveryone
worked together and got along. The students attributed this to
their planning.

A Follow-Up Lesson

Students apply thei . ‘s
PRy tretr Teachers know that students need multiple opportunities to

skili to a new situation, I R R . , .
demonstrating an increase practice a skill before it can be considered as a developed
irc their ability (range and i

flexibility) to plan.

competency. To give the students more practice with the skill
Plan, teachers encouraged students to carry out another simi-
far activity.

A local college class had given the class "lit kits.” Fach “kit” contained a collection of age appro-
priate children’s activities centered around a particular childrer « book. The class decided it
would be fun to make them for one anather’s children.

The teachers thought that this would be a good opportunity to observe whether students could

use the skill of planning in another contest. They asked students to prepare written plans
before starting work on the it kits, using the same planning form developed for the sweatshirt
project. Students and teachers discussed benchmarls that addressed the quality of the lit kits
before gelting started.
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Again, there was explicit discussion : LT b e RIS
of the components of performance b { Journal Entry ) .
for the Standard Plan. Debbic and  p ¢, Alarguig ig fdad ¥ /‘J”""’"
Michelle listed the evidence that they [} A 7 '('}'_‘ ((.,/}f;& 'J(’;{J/:
wanted Lo collect from students: E @l e g e
* writing a clear goal. L
« documenting the plan along with 3

the benchmarks on the planning

form. o
« jotting down cach day’s accom- ;Ko"'}

plishments. 3
+ wriling an evaluation on the quality E

of the finished product. N

N

Since Debbic and Michelle were interested in secing what students could do on their own, this
time students made individual plans without the benefit of the whole group discussions to help
with decision making. In fact, almost ali students were able to plan their work to meel the
agreed-upon deadline for completion of the lit kits. Teachevs observed that students also imple-
mented their plans well: “Students not only produced a high-quality product, they also started
work immediately, staved on task, problem solved as needed, and helped others.”

The students’ work-based activities provided Debbie and Michelle with an example of how well
students internalized what they had learned about planning and problem solving. In prepara-
tion for a school event students were asked to inflate 100 helium balloons in & very short period
of time. As the deadline approached they realized that they would never complete the task
using the individualized process they had begun. Thev stopped work and developed a coordi-
nated plan to get the work done in the allotted time. And they succeeded! Debbie and Michelle
used this success as an opportunity to discuss transfer of learning to ather contexts. “Later, we
reflected on the problem, the options, and how we applied them. We discussed how in our
everyday lives we often solve problems or plan without taking time to write out cach step
What’s important is that we take the time to apply each step. The more we as teachers use EFF
in our classrooms, the more we will have |such] teachable moments.”

Documenting Student Performance

Canton Even Start student progress is documented in individual student portfolios. Portiolios
are three-ring binders with the EFF Skills Wheel on the cover. Tabs divide the portfolios into 16
sections, one foi cach EFF Standard. Each portfolio begins with a student goal sheet on which
the student can track progress toward goals and identify necessary next steps, As students com-
plete work on learning projects like the ones described above, they put written work in a folder.
At the end of every week, during “portiolio reflection time,” students review their work and
select one o two documents to indude in their portiolios.
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For each document included in the portfolio, the student attaches a form on which she
describes how she has progressed in her use of the skill illustrated by the document. Jane Meyer,
ABLL program coordinator, describes the portfolio system as “very flexible and highly individ-

aalized.” For example, two students working on the sweatshirt project very likely might include

their planning or evaluation sheets under different Standards. While Plan would be the most
obvious choice, since this was the main Standard focused on, several students included their
work under Cooperate With Others, since they felt they had made the most progress in this area.
And one of the student leaders for the project put her evaluation under the Standard Gride
Othiers, since she took great pride in the assistance she provided other students on the project.
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become employed. It contains formal docu-
ments that identifv and describe marketable skills including the student’s
resume; a list of student competencies; letters of recommendation; and any
awards or certificates the student has earned. The list of competencies is a sum-
mary of the skill development documented in the student’s portfolio. This
Career Passport becomes the graduate’s credential. This system of portfolios
and passports connects student goals, curriculum, learning activities, and cre-
dentialing for the program. According to Jane Meyer: “The Carcer Passport
really helps students fecl more confidence in the job interview. The description
of competence, which is in essence a credentialing b the school, verifies the stu-
dent’s level of skill development. Employers love the Career Passport because it
spells out specifically what the student can do. One employer compared the
passport to a screening tool, which saves iidm time in placing the right person in
the job.”

Summary

The greatest benefit that using EFF has brought to Canton Lven Start is the
clear articulation of both pregram and student poals. From initial recruitment
through graduation, EFF Standards permeate all activitics. As a resuly, staff and
students can casily communicate the thrust of the program to collaborating
partners.
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Commentary

These three vignettes from Vermont Adult Learning, Sweetwater Union Division of Adult and
Continuing Education, and Canton City Schools Eveh Start Program illustrate several important
features of teaching with Equipped for the Future.

Coniexiualized Teaching

EFF helps teachers create meaningful, contextualized learning experiences that speak to what is
common across diverse student learning needs and goals. The real-world elements of the EFF
Content Framework:

* the four learner-identified Purposes

* the three Role Maps

+ the 13 Common Activities adults carry out in all lhrcc roles

codify the common zlements of adult experience. They create a cammon denominator teachers
can draw on to contextualize learning, giving students a chance to develop and practice skills in
real-world applicalions. As a result, students have the opportunity to develop and practice a
broader range of skills, often with immediate payoffs in real-world results. In all three situations
we see examples of how the Framework helps teachers use what might appear to be extracurric-
ular activities—like a trip to the State House, or making sweatshirts for a Christrnas Charity, or
dealing with a conflict that arises between classes—as an opportunity to cousciously build and
practice a range of skills.

Intentional Teaching

16 skills adults need to draw on to be effec-
tive in their roles as parents and family members, citizens and community members, and work-
ers—and the EFF Content Standards, which define the components of performance for each of
the 16 skills, are critical additions to the EFF toolbox. While the Skills Wheel makes explicir the
range of skills adults need 1o build competence in, the Standards spell out what competence
looks like for cach skill. Looking at the lessons on conflict resolution in Sweetwater and plan-
ning at the Canton Even Start Program, it is clear how these elements of the Framework work
to transform teachable moments into learning experiences. The Wheel helps programs like

Canton Fven Start that have incorporated a work experience component in response to TANF
requirements to make explicit the skills devclopment aspect of students’ work projects. And
having explicit descriptions of the components of performance of skills like Resolve Conflict and
Negotiate, Cooperate With Others, Plan, and Solve Problemns makes these skills as teachable and
assessable as Read With Understanding, Use Matli to Solve Problems and Communicate, or Con-
vey Idvas in Writing. Teachers like Judy Wurtz, Eileen Peca, Debbie Stowers, and Michelle Miller
usc these Standards descriptions to help answer the questions “What witl I tcach?” and “What
will took for in student work?”
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Reflection on Learning

The Skills Wheel and Standards also provide tools that enable students to become more active
partners in their own learning. In the Vermont Adult Learning class Carolyn and her students
used the Role Maps and Skills Wheel to figure out what skills they needed to work on in order
to prepare for the visit 1o the State house and the meeting with State welfare administrators.
Knowing what skills they would need to draw on to accomplish a niew or unknown task, like
testifying before a legislative committee or developing an application for a grant, enabled stu-
dents to take on activities that otherwise seemed overwhelming,

Swectwater's work on Resolve Conflict and Canton's work on Plan also illustrate how knowledge
of what to pay attention to (provided by the Standards) enables students to monitor, reflect on,
and even change their own performance. The Canton “balloon” story provides a clear example
of how such metacoguitive development facilitates the transfer of skills to new contexts.

Assessment of Learning

All three learning examples illustrate how grounding teaching and learning in authentic activ-
ity provides a real-world measure of accomplishment. To find out whether Carolyn’s students
can “speak so they can be understood,” we can turn to the legislators and state administrators
they addressed and ask, “What did they communicate to you?” “What is your impression of
their ability to perform?” To determine whether Debbie and Michelle's students know how to
plan, we can look {ur evidence that they completed the requisite number of sweatshirts by the
due date.

Teachers in these programs continue to use more iraditional assessments of learner progress
and achievement as well, in skill areas where such tools exist. All three programs continue to
have as a goal preparing students to earn a GED or high school credential, since the GED
remains important as a benchmark of achievement with a broadly accepted meaning or value
tor students and communities.

Canton’s Career Passports (described on page 84) are intermediate program credentials for
graduates of the Canton Even Start Program who haven't yet carned their GED. Based on
demonstrations of competenee in student portfolios, the Carcer Passports are intended to
directly communicate to prospective emplovers something about the range of work-related
performances the employer can expect from a given student. In response to the time limnits
imposed under current federal and state welfare reform regulations, a number of education
and training programs for welfare participants are using such credentials. For programs like
these, where the goal is to prepare participants for employment in the local labor market, it is
the student’s actual performance on the job that gives value to the eredential, 1f students can
not perform in ways a program credential implies, the credential loses value, the program loses

credibility, and students that graduate from the program with the credential no longer have an
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assured passport to a career. The tight circle of accountability in such cases, based on relation-
ships within a community, means that it is in cvcryonc's intcrest—student, program, and
employer—for the credential to lave face validity. Inflated claims hurt everyone, so everyone
works to make sure that the credential is an accurate representation of what the student knows
ar d is able to do.

Such program-based credentials don’t address the full range of student, program, and funder
accountability purposes. For purposes of accountability to state and national funders and to
assure portability of student credentials, there is a need for national consensus on benchmarks
of student success that address performance across the whole circle of EFF skills. In the previ-
ous chapter, in the section titled Assessing Performance, we identified some of the specific tasks

NIFL and the EFF Development Team have defined as necessary steps toward establishing per-'
formance levels for EFF Standards and building the capacity to assess performance against all of

the Standards. [n the next chapter, we will discuss some of the other broad system-level changes
that would support teaching and learning aimed at building the kind of real-world results
defined in the EFF Framework.
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qulpped for. the Future

Btandar ds-BasQ System Reform

Inside the Classroom:

Keeping an Eye on the Big Picture

Inside Programs:
Keeping an Eye on Commen Goals

Looking at the Whole System:
A Framework for iImproving
Service Delivery

v

“...the legitimacy and effectiveness of a
systemic approach will depend in large part
on its ability to strike a balance between
the common culture and cominon needs

of society as a whole and the diverse
perspectives, needs, and strengths of
subgroups and individuals within it. ...This
balance could be facilitated by a system
that combines a centralized vision and
supportive infrastructure {top-down reform)
with considerable responsibility, flexibility,
and discretion at the local leve! (hottom-up

reform).”*

—Jennifer A. O'Day and Marshall S. Smith
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CHAPTER b5

Equipped for the Future:
A Starting Point
For Standards-Based

System Reform

Building Consensus on Results

The vision of standards-based system reform is clear an.! straightforward. You build a broad
consensus on what results the system should achieve. You develop standards that express that
consensus in a clear and measurable form. Then you use those standards as tools for focusing
all parts of the system on achieving the desired resuits. Teachers use the standards to guide
teaching and learning. Curriculum and assessinent specialists develop new tools that are based
on the standards. Professional development f{ocuses on building the knowledge and skills that
teachers and other program staff nced fo implement the standards, Policymakers larget
resources on building the capacity of programs to prepare students to achieve the standards.
Reporting frameworks at the program, state, and federal level are aligned with the standards to
assure that teachers, programs, and Jtates are held accountable for achicving  -ced-on results,
With all parts of the system geared to support common resuits, standards-based system reform
leads to marked improvements in achieving those results, and society benefits by more students
building the knowledge and skills they need to tully participate in the economic, political, and
social life of our nation.

This is the vision. Getting there—Dbringing into alignment all parts and all levels of the educa-
tonal system-—is more complicated. That’s why building broad-based, explicit consensus is
such an important (irst step in developing standards. Unless there is broad agreement, first. on
what the system should achieve, and second, on what knowledge and skills are critical to that
achievement, there will not be sufficient will to implement the multiple changes in practice,
governance, and policy that are necessary for all parts of the system to support the process.

Equipped for the Future is the first effort to develop a broad, explicit national consensus on
what the results of the adult literacy and lifelong learning system should be. The National
Adult Literacy and Lifelong Learning Goal was the starting point for this effort, because that
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goal articulates the broad social and economic ends that governors, the President, and Cor
gress all agreed were important for the adult literacy system to achieve. NIFL invited adult
leartiers (o help us understand what achieving this goal meant in their lives, because learners
are the primary customers of the system. The EFF team then proposea and built consensus
on a framework for system results that merged these two key perspectives. [n this framework,
the four learner-identified purposes for learning scrved as a lens to identify the knowledge
and skills needed to carry out the three adult roles reflected in the policy goals of elected
leaders. Consensus was then built on content standards that codify the knowledge and skills
central to effective adult performance in these roles. System reform based on these standards
has as its goal to assure that every adult has the opportunity to develop the knowledge and
skills needed to improve the quality of his or her life and help us move toward our goal of a
fully literate America.

What are the key elements to consider in orchestrating a process of system reform? In her intro-
duction to Designing Coherent Education Policy: Improving the Systeni, Susan Fuhrman, Direc-
tor of the Consortium for Policy Research in Education, summarizes the rescarch on system
reform in K-12 education. She focuses on three major elements:

1. Explicit consensus on “ambitious outcome expectations” for all students, including specifi-
cation of the knowledge and skills 1o be expected of every student.

2. Coordinating key policies in support of the outcome expectations. Student .<sessment,
instructional materials, teacher licensing, and staff developmient would all be tied to the
frameworks, In that manner, key policies would send coherent messages about instruction.

3. Restructuring the governance system to support high achievement by according schools
more flexibility in meeting the needs of their students. Higher levels of governance would
focus on outcome definition and accountability and remove constraints on school practice.
Schools would determine the instructional strategies most likely to foster student achieve-
ment of outcome goals.”

The process of aligning policies and governance practices to support achievement of “ambi-
tious ontcome expectations” can he visualized as a series of concentric circles, built around the
core focus of system reform: improving teachiing and learning to enable more students to
achieve those ambitious goals.

Aligring the System: ldeniifving Necessary Changes

In order to begin to understand what kinds of changes would be necessary in the adult learning
system Lo support achievemient of standards, EFF involved 25 pl'ograﬁw in 12 states in a field
development process that was gaided by the following questions:

» Are the EFF Draft Standards and other components of the EFF Content Framewnrk reason-
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“An agreement on what should be taught

and learned is an essential step in reform
because it goes to the very heart of school-
ing, but it is certainly not the only action that
must be taken. Assessments need to be
updated, teacher training and certification
need to be modified, and teachers need to
know what is to be expected of them. ...All
these steps are absolutely fundamental to
making comprehensive school reform wark,
and without them the effort to reach agree-
ment on what students ought to know and
be able to do has much less meaning."3

—John Jennings
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able, useful, and appropriate tools for guiding teaching and learning in adult literacy and basic
skill education? Are they appropriate for framing assessment of learning and reporting

learner success and other program results?

« What other tools and resources are necessary for teachers and administrators 1o most effec-
tively use the Standards and Content framework to guide teaching and learning? What else

Reflections on Time

from Teachers...
“Time has also been an issue in regard to EFF. 1 believe that one of
the most powerful aspects of EFF is inits use as an evaluation/
reflection tool. Too often, we run out of class time and it feels as if
we have barely scratched the surface with EFF.”

—Karen M.sada, The Reading Program

“ had no time to even think of EFF, and on reflection. | realize that
is what happens too often in adull education. In trying to meet the
demands of the moment, we lose sight of the long-term goat. I
wonder if this could be one of the reasons that we have such a low
retention rate.” —Johanna Donovan, Verrmont Adult Learning
“It is so difficult to meet the needs of the adult learner when we
meet two nights a week and they don't have the time outside of
class to devote to individualized work. ™

—~Kathy Calvert, New River Communiiy College

...and Program Administrators
“The need to schedule time on a shared computer really affects my
ability to capture my reflections when they are fresh, and causes me
to rush when | finally get access. The need for technology resources
and the staff time for ptanning. reflection, and meeting are criticat
for the implermentation of EFF.... | have requested funds in next
year's budget to pay for staff meetings. If EFF {Standards are] to
become our standards, we will need to make this kind of work part
of our regular operation.”

—Eleanor Lockwood, Windham Adult Education

“Our EFF implementatian allowed us to bring together teachers who
worked in different parts of our program. Lack of funding for teacher
planning time has been a significant barrier to this n the past. Adult
literacy teachers linked up with family literacy teachers. Staft began
exchanging ideas and methods: they brainstormed to solve prob-
lems.” — Jane Knight, Knox County Schools Adult Literacy Program

[=1] E'T Cont@nt Standards

is necessary to frame assessment of learning and reporting of learner

success and other program results?

- Do the EFF Standards and Content Framework help you move
toward your goals of more effcctively addressing the learning needs
of adults who come to your prograni? How?

» To use the EFF Framework, what characteristics and auributes do
teachers need? What strengths do programs need?

» What are the barriers to using the EFF Framework in your class-
room? In your program? In your state? '

Data collected from teachers, program administrators, and state
administrators in response o these questions cnabled us to refline the
Standards and begin to put together a picture of the kinds of changes
that will be necessary at each level.

Teachers in the ficld development sites emphasized the need for more
time-—for learning, for working with other teachers, and for planning
and cvaluating the classes or tutorials they teach. They also identified
related needs for access o lesson and project ideas, curriculum materi-
als, and assessment tools that other teachers have found 1o be effective.

Program administrators cchoed teachers’ concerns. Administrators
focused on the need for more resources (o support more time for
teachers to develop new curriculum and new materials, They also
identified a need for more resources for staff development, so that all
teaching stafi—paid and voluntee

access to research about
teaching and learning that will help them do a better job.

State administrators identified the most important need as alignnient
of assessment tools and accountahility frameworks with the Standards.
At a time when the use of available resources is increasingly driven by
legislatively defined performance indicators, the only thing that counts
is what there is a collective agreement to assess. 1{ the consensus on
what results are important to achieve does not lead to assessment tools
and repaorting requirements geared (o those results, then it doesn't
matter haw broad the consensus is. Teachers and programs and states
can go only so far in aligning daily practices with the ambitious out-
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comes identified in the EFF Standards and Framework before key
incentives and resources must also be aligned to support achievement
of those results. System reform requires the whole system to work
together to achieve the results agreed on as impartant.

Aligning the System: First Steps Toward Change

While the adult learning system is a long way (rom the lignment envi-
sioned, the EFF team knows what results it is trying to achieve. After
nearly six years of field-based rescarch that started with adult learners

Equlpped for the Future ~ »
' Standards-Based System Reform

TR A

Reflections on Accountability

“| think another element that should be brought into the big picture
i the issue of open enroliment. Where and how will EFF Standards
enter in when students drift in and out like they do. Performance
indicators will be very hard to measure if a teacher sees a student
once every month or so.”

—Kathieen Calvert, New River Community Coliege

“Everyone is coming up with standards and talking about accredita-
tion or certification and the need for accountability. What if everyone

and has steadily expanded to involve all the customers of our system-—
cmployers, unions, skill standards voluntary partnerships, and institu-
tions of higher education—and all the stakeholders—teachers,
administrators, policymakers, and other supporters of adult educa-
tion—many of the clements of EFF's new Framework have been put in
place. The EFE team has developed a range of goal-setting and instructional tools—including
the Role Maps and Standards Wheel—that enable learners to take increasing control over their
own learning. Clear, specific Content Standards have been developed for cach of the skills, and
teachers find them useful in diagnosing specific strengths and weaknesses. A process has been
initiated to determine what kinds of tools and approaches need to be included in EFF's new
assessment system if it is to be useful for the whole range of assessment and credentialing pur-
poses defined by learners, programs, and other system customers. And working with EFI part-
ners in the workforce development system, the team is testing a process to define credentials
hased on external criteria of effective performance.

The next section of this chapter provides examples of how explicit consensus on the results of
the system has made a difference for some of the partners in the EFF ficld development process.
Since the primary focus so far has been on developing tools for use in the teaching-learning
process, a more detailed picture can be offered of how the Framework supports results-oriented
change at this level of the system. Examples are also emerging of programs and states using the
Framework to align system parts for more effective service delivery and to communicate with
others in a clear and straightforward way about how the adult learning system contributes to
broader conmmunity and national goals.

comes up with something different and we spend half of our time
trying to comply with multiple sets of standards?"

—Taylor Willingkam, The Reacling Program

v

“...our understanding of what the essential
resources are and of what constitutes qual-
ity in curriculum and instruction will change
as systemic reform is implemented and as
we understand more about teaching and
learning. 1t will therefore be important to
view standards as dynamic and supportive
of the entire school system’s learning te

w6

improve over time,

—Jennifer A. O’'Day and Marshall S. Smith
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“All newly enrclled learners attend an
orientation of approximateiy two hoturs
where they are informed of all program
services. The EFF Role Maps have been
included as a very basic and easy-to-
understand form where learners indicate
by personal choice the areas they need to
irnprove, as family member, worker, and
citizen. During the intake, a volunteer
assessment counselor asks the learner to
share past successes in each specific role
and identify areas for improvement; that
information is recorded on the back of the
form that introduced the roles during
orientation.”

—Aglae St Lot, San Diego READ

Inside the Classroom:
Keeping an Eye on the Big Picture

One of EFF's most important contributions to date is that it helps Jearners and teachers see the
explicit connection between what happens in the classroom and what adults do in the rest of
their lives. The EFF Role Maps enable students to place their individual goals in the context of a
broader picture of what all adults need to do in carrying out their roles as parents, citizens, and
workers. At the same time, the Skills Wheel enabies students and teachers to identity the full
range of skills they may need to draw on in order (o carry out activitics that are important in
their hves. Looking at the Wheel as part of a goal-setting and initial assessment process, stu-
dents can simultancously sce areas where their skills are already well developed and areas where
they need further work. This helps them see the relationships among skills and between their
own strengths and weaknesses.

Using the Role Maps and Skills Wheel

M Kate Marg, a teacher at Richmond Read working cne-on-one v th a icarner, documents the
way in which using the Role Maps and Skills Wheel helped her student apply what he was
learning in his tutorjals to what he was doing in the workplace:

My student is a 47-year-old man who was released from a drug treatment program in
Washington, DC. He's reading on about a third-grade level. We started with the Role
Maps. | asked him to help me with the EFF project and asked him where he would like
to focus some of the work we do. He immediately chose the worker role. .,

Week 2. We spent the whole hour on completing a Skills Inventory to see what
strengths ha had as a worker... As we went through the list of Worker Skills, Joel
reflected upon each skill and used his knowledge about himself and his experiences
to answer...

Week 4. My original plan for this session was to reflect on the Skills fnventory Joel
completed.... | didn't expect to hear that he had been offered a job promotion as a
supervisor of the work crew on second shift. And that he used his knowledge of his
strengths to evaluate the new job offer. So we talked a little bit about the pros and
cons of taking this promotion. Then we began the goal-setling activity | had planned.
My feeling was that now this is urgent—I} want him to make his job decision in the
context of a bigger picture.

Week 5. | feel that working on this EFF project has been gocd for me as a tutor
because it has forced me (0 keep on track with the worker role and helping my stu-
dent to do a good job at work. He wants to learn to read better so badiy and it would
be easy for me to use a text series to move him along. But in the long run he'll be bet-
ter off learning with work-related materials and information. The fact that he is already
using the information gained from our tuloring sessions is encouraging.

—Kate Mare, Richmond Reads, Teacher-Tutor Logs, February-March 1998
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| Jill Gibbs, a Family Learning GED teacher in Greenville S.C., found that the Family Role
Map and Skills Wheel inspired her to take a different approach to helping parents identify
good books for their children.

Choosing Goeod Books for Your Children

At the family literacy/Even Start program at Greenville (SC) Elernentary School, each
of the adult students has a child in the program and serves as a volunteer in the
school. The adults read books to children at home, during “parent and child time" in
the school, and in the classrooms or tutoring sessions during volunteer time.

This series of lessons arew out oi a planned book-buying trip to the school's book fair.
A student asked "How will we know if we are making good choices?” All the parents
in the program had limited funds and wanted to buy books they could afford and that
were good literacy choices. ...To begin to answer the question, | sugjested each
parent bring a selection of books from home and then think about their children's
reactions to these books. This led the parents to divide their books into three stacks:
1. My children really like and read or ask to be read over again.

2. My children read or ask for occasionally.

3. My children never look at or read.

| then had them assess the books in the first stack, and their brainstormed list
became criteria for selecting books. But before accepting these criteria, the parents
suggested they go to the library to look for other resources.

At the library, they looked at the posters listing Caldecott and Newberry Medal

winners and talked with the librarian about the books chiidren choose most often

and about her own choices. They added these to their list, so that their final critena

consisted of:

. Pictures. Are the pictures pretty and do they go with the story?

. Story. Is the story a good one?

. Author, Is the author a successful writer who has written other good books?

. lilustrator, Has the illustrator done pictures for other books ond were they good?

. Caldecott or Newberry Medal, Has the book received a Caldecott or Newberry
Medal or was it nominated to be in the top 1007 Was it on any other medal nomi-
nation tist?

. High interest level for child. Is the book going to appeal to my child?

. Library suggestion list. Is the book listed on the library suggestion hst?

. Teacher suggestion iist. Has my child's teacher suggested reading this book?

. The words. Is the lariguage appropriate for my chitd's age level? Not too many
words or has repetition in the words.

[ O R
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The parents used these criteria when they attended the book fair and selected books
for their own children as well as for the children whom they tutor. After the fair, the
parents went to the library and selected 10 books, which they evaluated in the class-
room according to the criteria. Then, during the “parent and child time" in school, they
had their children establish their own criteria for choosing books and took them to the
library to select books that met those guidelines.
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Promote Family Members®
Growth and Development

Family members support the growth
and development of all family members,
including themselves

KEY ACTIVITIES
= Make and pursue plans for
self-improvement

* Guide and mentor other family members
* Foster informal - ducation of children

* Support children's format education

* Direct and discipline children

v

“The brainstorm started off predictably, with
the students saying that education and the
GED were the primary reasons for them
comit. to school. We pressed them, asking
‘What kind of things do you want to get edu-
cated about?’ and ‘Why do you want your
GED?’ They started talking about wanting to
be role models for their kids and wanting to
be able to take care of their kids. From here,
they began talking about not wanting to rely
on anybody else—independence. One
student started talking about wanting ta be
a role model to the community.”

~Rebecca Garland, Teacher,

Dorcas Place Parent Literacy Program
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“What I've found is that the roles are

great for Initiating and relating the roie of
education to our learners. if | jumped in at
the beginning of the year and said, ‘'This
class will help you manage your resources,’
I would have gotten some blank steres. But
when | said to them, ‘This class will focus on
defining the worker role and how you use
skills in your work/student life,' they saw
the need for that. Many of our students are
ASPIRE volunteers—weilfare to work—or in
retraining so the words ‘work’ and ‘student’
connected them to the purpose of why they
were there,”

—Jen Ladd, Atkinson Adult Learning Center

94 EFF Content Standards

The adults shared their findings with the librarian and with other teachers in the
schaol. As a follow-up activity, the class evaluated and sorted books received by the
school from the Reading Is Fundamental (RiF) Foundation.

Reflecting on this lesson afterwards, Gibbs wrote: “1 could have brought in a published Jist of
criteria for choosing good books for child-en, but 1 wanted these parents to develop their own
criteria. This did not seem difficult for them ta do, and it demonstrated their ability 1o make
choices and decisions, something they are sometimes reluctant to do.”

In Quality Education Carnevale and Porro talk about the value of such an applied approach to
learning:
Available evidence suggests that the lack of transferability of academic learning into real-
world environraents ¢an only be remedied by providing a different pedagogy that mixes
academic and applied learning, The integration of academic and experiential learning
serves a variety of purposes critical to educational reform, the modernization of work,
and improvement in the quality of community life.

Applied learning ends the isolation of schools from communities and workplaces.
Applied learning leavens academic curriculums with the authenticity of experience.
Applied learning allows for the development of lifelong learning systems that utilize
schools, workplaces, and communities as learning environmengs.”

In addition to demonstrating these benefits of applied learning, the two examples cited above
also show the ways that teachers and students use the Role Maps and Skills Wheel to encourage
the development of reflection and self-monitoring skilis. The development of these metacogni-
tive skills is important for students’ ongoing learning—and for facilitating transfer to other
applications.

Amy Trawick, Coordinator of the ABE Program at New River Community College, sume p
this aspect of the EFF Framework:
“(1t} gives teachers a tool to help learners see the connections and a terminology to usce in
talking about such complicated things as LEARNING and LIFE. Over and over again,
teachers sharing on the listserv have commented something to the effect that...the stu-
dents are now ‘seeing what they do in each lesson as part of the big plclurc’ The connec-
tions have already existed; student awarencss of these connections has not.”

m Weifare participants attending classes at the Canton City Schools Even Start Program also
work fur the program to fulfill their Welfare-to-Work requirement. One group of students was
concerned that, as parents, they were not effectively teaching and supporting their children’s
use of math. Through the Family Member Role Map, they decided to suppert their children’s
formal education by hosting a family math night at the local elementary school:
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Working as a leam, the participants developed a budget for the event and wrole a
proposal to the school principal. When the proposal was accented, they researched
teaching strategies for parents to use to teach math to chilaren and designed and
planned appropriate activities to explain these. They arranged logistics for the math
night, planned refreshments and obtained them froni community sources, and identi-
fied and collected the materials they needed. To advertise the event, they used com-
puter word processing and desktop publishing to write, format, and publish flyers,
which they distributed.

Prior to the event, the team developed specific criteria they would use 10 evaluate its
success and determined how to collect the data. After hosting the family math night,
they met to discuss the event and wrote up a report, including improvements they
would have made. They also documented the skills they used from the EFF Stan-
dards, collected evidence of performance for their individual portfolios, and translated
the “family” learning into a “work” context.

All these evaluations led to the same conclusion: the family math night was a
resounding success.

Teaching for Resulis
Inaddition to describing how using the Framework enhances learning for their studencs, teach-
ers also described how using EFF affected their approach to teaching.

“Even though Uve felt that T was reasonably good at helping students to articulate their
goals, I found that the structure of the roles made visible on paper helped students to say
more, and, T suspect, set more significant goals. For example, a young mother of two vol-
unteered that she had never registered {lo vote] ~1d that she'd like to do that and prepare
to vote. [ doubt that would have come out in past, less focused, conversations.”

—=Caroline Beverstock, Project Read - San Mateo County

“T feel that this is really what EFF is about.... 1 am working hard at making the material
relevant to their lives. I am making sure that students know that the info we learn in one
arca carries over to another. 1 find myself applying the EFF Framework to other classes. It
just sort of spills over. The government students are now actually writing letters to officials
on current issues.” :

~—IJanct Weil, Mt Diablo Adult Education

“EFF conceptions of broad rofes and purposes have encouraged me to expand the way |
view individual lessons. Tused to plan so that a specific learning activity would take up the
hour or hour and a half that I spent with a student; a full cirdle, beginning to end. I felt
that this was to the student’s advantage—the preview, presentation of new concepts or
materials, and then closure.. .. [Now] I like to think of activilies less as series ol closed cir-
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March 16, 1998 m

Dear Parent(s),

You ara invited to a family Math Night at Lathrop
School on April B at 6:00 prn, We will have fun and
eaucational math aclvities for you and your
child{ren) to enjoy together. These “hands on”
games will include sorting and graphing with jelly
beans, problem salving with the “Balloon Race™
and practicing math facts with dominges,

Door prizes will be awarded, refreshments witl be
served and a special take-home packet will be
given to each participating family.

DO NOT MISS THIS FUN-FILLED NIGHY AT
LATHROP SCHOOL!!
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In response to the question “What did
using the EFF Framework help you do?"
students answered the following:®
¢ “Helped me be able to save more money
and buy my home."
—-Atkinson Adult Learning Center

"Figure out how to adjust my schedule to
“have more time with my children.”
—~Blackwater Community Schoof

“Feeling comfortable answering
questions without being embarrassed
about making a mistake.”

" —Center for Lrteracy

“Helped me find books and help my
children gather infermation.™
—Harns County Department of Education

“Learn new ways of looking at things.”
—HKnox County Aduit Literacy Program

“Made me aware of where and how to
use nformation to get jobs from jail."
—New River Commumty College

“l understand betler how 1o talk to every-
one at work, including my supervisor."
—Richmond READ

| have better understanding of speech
and reporting on TV and radio."
—San Diego READ

(cantinued on page 97
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cles and more as an educational spiral. T can link one weeks Jessons to the next simply by
considering student work as moving toward ‘independent action’ or attaining greater
‘voice. With averarching views such as that, T can begin to think of my work with students
as [itting a continuum of learning, which is the way [ike to view altainment of literacy in
general.”

Jint Carabedl, Vermons Adult Learning

Amy Trawick again offers a broad summary:
“So what does the EFF Framework have to offer? To teachiers who are caught in the GED
emphasis on ‘academic’ skills, it is a call to ponder the relevance of these skills to the veal
world and to build on these skills in the dassroom with lessons that disclose this rele-
vance. [t also offers an avenue of strengthening, the learners” expectations for themselves.
The Framework might Tead a GED teacher to ask, ‘How will the GEI help you meet your
purposes for learning and the roles you have in your life? Are there other things you would
like to learn to enhance these areas?” To teachers who are already life-skill focused, it offers
what 1 think is an improved way of communicating the connectedness of learning to liv-
ing and for outlining the skills needed. For both sets of practitianers, the Framework
shoald be helplul as a planning tool to make teachers more intentional in connecting
lessons to life—and more structured and thorough in the way those lessons are planned.”

~Amy Traseick, New River Cornmmunity College

Learners as Partners
Teachers using EFF report that explicitly focusing on the connectedness between learning and
life not anly changes the content (and application) of learning, but also the relationship
between teachers and tutovs and their students, and between students and their own learning;
“LET is making me THINK more, reconsider what I teach and how I teach. I'm asking the
students more  aw they feel, what they've learned and how they can usc what they're
learning in their fives. I'm encouraging the students to participate more in class and in
their communities. find myself often using the "‘Wheel as a checklist.”
—Maggic Morcno, Harris County Department of Lducation

“Students’ involvenient in their own fearning has been the major outcome of this training,
Compared 1o years past, students came more prepared for class, they stayed involved at a
{ar higher level, and they attend with greater regularity. Although the ewphasis las been
shifted from getting a GED to being prepared for the future, smore students have received a
GED this year. Additionally, we have observed more students taking independent action,
whethur in asking for a raise at work or inquiring about a child’s grades at school.”

——Sara Mansbach, Gieenville, S.C., Family Learning Team

“EFF helps to tear down some of the us/them mentality that new tutors often bring to
their tutor training. The substantial differences between thinking in terms of caching
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reading, writing, speaking and listening and thinking of access, vaice, independent action,
and bridge o the futare helps new tutors realize that these are their own purposes as well,
that they are not so very different from their prospective students.”

) —Caroline Reverstock, Project READY — San Mateo Connty

“I cspecially notice a greater hond between the teacher and the Tearners in these
classes/tutorials, Learners usually call i’ they cannot make a session. A relationship of
commitment develops that is far superior ta that of other dasses in which missing one
class leads to two absences and then three and then it is just casier to drop the class
entirely. Somehow Elfers have more of an investment in their Tearning and a curiosity
about what is next.”

~-Barbara Goodwin, Massabesic Adult and Community Education

“The whole class changed from negative, non involved, high absentecism adult students
into an actively thvolved, always-there group of students. More work got done, and stu-
dents said it had meaning becanse they were applying what they had learned.”

-—[Ltea Shirley, Little Singer School, Birdspring Reservation

“Tused to think that ] was very in touch with the students and their needs. T thought that 1
had alwavs assessed their needs quite well through my own observations, with regular
individual student-teacher interaction and reflection, However, when 1 approached the
students more formally and asked for their warts and nevds as an organized whole class
activity, 1 fearned a few things that were both interesting and surprising. Working with
EFE has taught me the value of including the <tudents at every step of the way in their
schooling, and il a teacher follows that advice, the students will not only offer many valid
suggestions but also this process will lighten the load of the teacher”

Eileen Peca, Sweetwater Union Division of Adult and Continuing Education

“I truly believed that | was a learner-centered teacher because 1 let students do certain
things. like give input to the curriculum, keep their own portfolios, and evaluate me and
the class. I thinlk T was afraid that if | turned too much over to the students I wouldn’t he
needed anymore-—-they'd be doing my job. I discavered that, thankfully, Uany still needed,
but tor different reasons and as a vesult Ineeded to develop new strengths.”

—-Ann Marie Barter, Windham Adult Education

Teachers point to many of the same features of the Framework as the catalysts for both the shift
in student-teacher relations and the shift in cantent. By changing the terrain of learning from
what teachers are expert in (academic skills) to what students know something about as well
(skills applicd in real-life contexts), the EFF Framework seems to encourage more of an active
partnership between teachers and learners. By making the content of that new terrain more
explicit—through the Role Maps and Skills Wheel and specific Content Standards—the
Framework also levels the learning field, Because students sce how what they are learning can
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Student Responses, (continued from page 96}

+ "Reflect and Evaluate hatped mic to
understand my way of learning and
correcting my work and myself."

—Sumner Adult Educaltion Program

« "l don't have to ask the price of a shirt if
itis 33% off. | knouw how to figure it
mysell.”

—Ten County Coop Adult Education

* "I've learned to take notes about impor -
tant 1ssues | wish to discuss with fellow
students and Center staff.”

—Wilkes Commumnty College

¢ “EFF helps me took closer at the things |
do and helps me realize there 1s room for
improvement.”
—Windham Adult Education

\ 4

“Teachers' perspectives changed with the
infusion of EFF into their ways of teaching.
They began letting go of total control in the
classroom and moving beyond the textbook
into real-life issues. They built a community
in the classroom and retention increased.”
—Adriana Sanchez-Aldana,
Sweetwater Union Division of Aduit and

Continuing Education
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make a difference in other parts of their lives, they are "empowered™ to fake a more active role
in shaping what goes on in the tutorial or classroom.,

Inside Programs:
Keeping an Eye on Common Goals

Program administrators have found the EFF Framework’s dear focus onresults useful in com-
municating program goals-——and sharpening the focus on those goals--both inside and outside

Teaching the program. Eleanor Lockwood, Director of Windham Adult Education in Maine, talks about

and

. Lowe she used the EFF Framework in the hiring process, to communicate to prospective teach-
Learning ‘ * bl ‘ prosg ¢

ers the program'’s focus:
“When we interviewed prospective teachers we gave cach candidate a capy of the Skills
Whicel and asked them how they would incorporate these skills into inst action, We

looked for teachers who espoused i learner- centered approach, who understood the adult
roles of learners, and who included real-tile application of skills in their teadhing, We had
requested additional funds i our budget to provide for monthly curriculum sharing,
meetings focused on EFE and included attendance at these meetings as an expectation
when we interviewed,”

she also talks about using the Framework to communicate with outside sudiences:

“With the encouragement of an advisory council that made the connection between FFE
and cconomic development fan isstie in our community], I was able 1o se the idea of
Standards 1o persuade funders to invest in our infrastructure, In one year, we increased
our secretarial coverage to full time, increased our ABE Coordinatar/Instructor o full-
time, and added a part-time Workforee Education Coordinator, It made sense 1o the
schoal board and town council that, iff we were to raise our standards, we needed a differ:
ent structure to dait”

Both internal focus and external communication are also important to Barbara Goodwin,
Director of Massabesic Adult and Community Education:

JFPhe Standards have changed my perspective about how and why we pravide instrue-
tional services to our learners. EFEF has made me realize that 1 need to focus on account-
ability, our student intake process, and supervision and evaluation to a much grearer
extent than I have in the past.. ..

“Because directors need 1o be accountable locally 1o their learners, teachiers, community
members, stperintendent, school committee, and legislators, 1 believe that one big picee
of accountability fies with educating the school committec about EFE My superintendent
and board members think of EFI as adult education learning results; this gives them a
framework in which o understand it. My -ask this fall will be (o make a presentation to
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the Board o Directors with a plan o fncrease the diplon aredit reguirements by sub
stantiating the need based o the EFF Standads.”

Taylor Willingham, Director of the Sanda Clara Reading Prograny, adds:
“Lamalso finding that EFE s a powetful tool for communicating o those who fund us.
We aie always struggling with how to define Jiteracy to people whao think i terms of read-
ing and writing. They do not always recognize the breadth of services and support we
offer to inmates and clients of recovery programs. T am really appreciating having a tool to
helpr them expand their vision of what we do and who we are.”

Jane Meyer, Director of the Canton City Schools ABLE P

helps programs fet the broader community know what the real work ot adult education is:

rogram, emphasizes how EFF also

“T have no trouble explaining what we do when | use the FFE Framework, Service clubs
such as Rotary and Kiwanis have responded to the Role Maps and Framework in very
positive ways. Thev see BFF giving them the workers they want to hire, neighbors they
want next doov, and family memibers they want o know.”

m Shirtey Weight, Director of the Adult School i Atkinson, Maine, provides a concrete example
of liow the progrant used the BEE Role Maps to help buitd @ new bridge between their program
and the broader community.

In Atkinson, Maine, there aro few cinployment opportunities in the community. Wel-
fare-to-Wark participants at the Aduit L.earning Center fulfilt theit work placement
requiremnent through the program itself. In 1998, participants decided {o help dispe!
the community's stercotype of “welfare recipient.” Using the Ciizen/Community
Member Role Map, they decided to hacome involved in community projects to:

¢ Show that weltare recipients were “givers,"” not just “takers.”
* Get to know others outside of their circle,
* |_earn about their community 1o become parl of it.

Atkinson was celebrating its 1751h birthday that year, and the Welfare-to -Work
participants focused on that in planning their work projects, which included:

* Cleaning, landscaping, and maintaining the historic fown cemetery.

¢ Mowing lawns and performing garden and yard waork for the town and community.
* Fixing porches and roofs on public and community bulldings.

* Cleaning, painting, and imaintaining town buildings.

¢ Painting the Adult Learning Center.

e Staffing the committee for the town's birthday celebration,

Participants formed work teams, with each team electing a leader. Tha team leader
was responsible for keeping time records, making sure the work progressed accord-
ing to the timetable set by the team, negotiating conflicts when necessary, and man-
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EQUIP YOURSELF FOR THE
FUTURE
at Even Start

You can galn confidence Inyouraeli oo
4 Paront, a Worker, and a Cltizen whilo continuing
your own education and becoming sera Involved In
your chlld's learning...

Even Start Famlly Literacy offers:
preparation for the GEO
tralning tor tho workplace
Informative paicnling discusslons
oppartunitles for parent and child togathernass
community service
a chance to mee! tricndly peopta from your community

Class hours are 8:00 10 2:15 Monday - Friday
{This time can count (o7 your JOBS wurk roquivement)
at
Baxter Eleinentary, Semimit klementary,
Lathrop Elementaiy and Caleman Child Care Center

Far more Information and registration
call Jone Mceyer
583-2148

Atkmson lcarnmg (,entex

designs chamber brochures
POVERFOXCRATT -« A collaboration
hevweer, SAD 68 Adult Education and the
Southern Piseataquis County Chamber of
Comnmerce has cesulted i a series of new
promotional brochures. 'the materals will be
distribirted through the chamber, a regional
bed and Breaktast establishments, and mailed
in viation packages o people who ask what
the region has o offer.

Accurding to Jenniter Ladd, technol
apy mstructor at the Atkimson Tearning Cen:
ten the idea for the project ariginated with
Dennis Lyford. The exceutive director of
SPCCC tirst got 1= idea when he saw asta-
dent- pmduu;l;.u‘m Lo, on s bulbletin
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aging the team. Leaders met once a week with the teachers and program director to
monitor progress, solve problems, and support each other.

The work teamis planned and mapped out their prejects, set limetables and budgets,
assigned tasks, gathered the necessary materials (staying within budget), and moni-
tored the quality of their work. They learned and applied skills from all of the EFF
Standards and were able to document their learning.

The community's response was very positive. Residents were thrilled with the work
the teams accomplished, particularly because the town had previously been unable to
repair or paint the buildings. The birthday celebration was bigger and better than any-
one had anticipated due to the time and effort the students spent.

Looking at the Whole System:
A Framework for Improving Service Delivery

System reform requires more than changes in individual programs. It also requires that the new
definition of results that matier drives changes in policies and governance. Maine and Wash-
Teaching B ington, two of the states that have been part of the EFF field development process, have deter-
and - mined that the EFF Framework matches their own vision of results that matter. Both have
Learning ‘ developed State Plans under Title I of the Workforee Investment Act that describe a program

of system reform to achicve these results,

Both states saw the importance of atticulating a clear vision of results as a starting point for sys-
tem reform, and both were attracted to EFI because of its strong customer focus. Bob Crotzer,

administrator of the Adult Basic Education program in Maine for the past 25 years, talks about
this match in an interview published in The Maine Fertilizer: “EFF gives us a framework for
refining learner-centered instruction more keenly to the individual's life goals and needs. What
is different and emphasized with EFL is the accountability picce. At the national and state levels,
the public is erying for accountability. ...In Maine, Learning Results [a program for the K-12
system] has been a response to people who ask, ‘What is it that students get as a result of what
we spend on their education?” The same question is being asked in adult education.”

Maine Adult Education has adopted the EFF Content Framewaork because of its learner focus.
According to Crotzer,
“...When adults come to us..., we need to understand that they come to us as parents and
{amily members, community members, and workers, and most of their needs correspond
to those roles. Once we know what the adult learner wants to learn, we can determine
[which} standards we need to meet to make sure that happens. ... When vou really get
down to it, who are we most accountable to? | think we're most accountable to the stu-
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dent. Il we're accountable to the student, then it's easy to be accountable to funders, legis-
lators, and state and federal departments of education”

For Isracl Mendoza, State Director of Adult Learning in Washington, part of the attraction to

EFF was the clear message it communicated to other agencies. Coming to the position of Direc-

tor of the Office of Adult Literacy in the Community College system after more than 20 years in

the Department of Employment Services, Mendoza knew the importance of a strong vision:
“As we thought about our vision for the future we knew that the opportunity to state who
we are, what we value, and where we are going could not be missed. The vision had to
make sense. It needed to be so logical that everyone who read it would feel that we were
stating the obvious and that the vision we had for our students was in fact something that
each and cvery partner wanted for their clients/customers. EFF provides this.” "

Equrpped for the Future”
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Building Blocks
For Redevelopment of the
Service Delivery System

The vision for Washington’s state plan focuses on the learner-identified purposes

that are the heart of the EFF framework. It reads:

“All adults in the state will have access 1o adult and family literacy services that

assist them in gaining the skills required to:

« Access needed information

= Take independent action

» Express their own ideas and opinions

* Keep up with a changing world

« Exercise their rights and responsibilitics as family members, workers, and
community members.

This vision for student success will drive all aspects of redevelopment in the adult

and family literacy system. It will be seen in all goals and activities and serve as a

reminder of what it is the system needs to du and why it needs to do it "

The five-year plan for implementing this vision focuses on three areas:
1. Infusion into program delivery
2. Integration into the Assessment System

{0 acult and family literacy services that assist

" Partnerships:

OF\NEP‘STONES

VISION
All adults in the state will have access

them in gaining the skills required to:
Access needed infermation,
Take independent action.
Exprc:-s their own ideas and opinions.

Keep up with a changing world.

Ny o)
ING gyane©

Exercise their rights and responsibilities
as family members, workers and
community members.

Communications -

¢ 5
ORAngpgroN®

3. Targeted dissemination throughout the System.
The plan stresses increased coordination between service systems to move toward greater
responsiveness, accountability, and learner achievement. ft describes the goals of the system in
conjunction with other organizations that provide employment, family support, social services,
and education to the same adults and proposes that “success will be measured by the effective-
ness of the system as a gateway for adults to gain the knowledge and skills they need for their
roles in their families, at work, and in their communities.”"*

Washington's goal for dissemination gets at the heart of the difference between system reform
in the K-12 system and system reform in adult literacy and learning: the need for a “common
language for communication with students, providers, stakeholders™ across the many diverse
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agencies within the system. According to Mendoza: “The EFF Framework provides a way 1o
pull together the programs and services that have always looked like discrete and unrelated
cfforts to our partners—and to us! EFF has helped us see our various programs as a system
with a common base rather than separate programs all competing for scarce resources. This
refocus has been very important.”

Danna Miller-Parker, the Director of Washington’s State Literacy Resource Center, articulated
one vision af how EFF could meld discrete programs into a seamless system:
All partners who have any contact at all with the adult education system—schools, teachers,

students, social service agencies, employment and training, business, labor, corrections, fam-
ily literacy, GED programs, volunteer tutor programs—wauld be familiar with EFF's Pur-
poses, Role Maps, Skills, and Activitics.

All providers of adult education would understand how the services they provide address

those skills and activities and support learners in their various roles.
All partners (see first bullet) would have a good picture of the overall system and the part that

each provider plays.
This could lead to port{olios that learners carry from program to program within the “sys-
tem,” reinforcing the idea that learning continues to build, and every learning experience is

part of the lifelong learning plan for an individual."

This vision is not far from one put forward by Tony Carnevale in Education and Training for

America’s Futnire;
“Our ultimate abjective should be to crcate a high-performance education and training
system, a decentralized one that would preserve the autonomy of individuals and institu-
tions, while using standards to guarantee constant quality and overall efficiency. Such a
system would Dbe relatively indifferent to where learning occurred, so long as providers
were accountable to individuals, governments, business, and other final consumers.
Usable information would preserve and enhance the flexibility of education and training
markets, gradually climinating existing institutional and technological barriers to lifelong
learning.” "

These visions suggest how a system unified by common goals, with all parts aligned to achieve
those goals, could mare eftectively serve adult learner needs.

FESTIONA IMGTHTOTE Fodd LOLSASY

111



_ Equ.ip:_p'é;:l:f(.);.tl;e Futire N
- Standards-Based Systern Reform -

Equipped for the Future:

A Starting Point for Standards-Based System Reform

The EFF Content Framework and Standards provide a sarting point for system reform. The
vision they offer of what results are important for the adult literacy and lifelong learning system
to achieve is consistent with existing federal legislation and the goals of adult learners. Devel-
oped and validated through an inclusive consensus-building process, this framework of pur-
poses, roles, and standards constitutes a broad “curriculum framework” for adult learning that
states and programs can use to guide their own curriculum development processes (o assure
that teaching and learning focuses on results that matter.

Equipped for the Future can be the first step to a cohesive “high performance adult learning
system.” It spells out a consensus vision of what results are important, offering a common lan-
guage that all the diverse partners and customers and stakeholders can use in taking on the
- hard work of aligning alf parts of the system to support achievement of those results,

NTEL will continue to be involved in developing tools that support the use of Equipped for the
Future. But the actual work of system reform depends on the efforts of everyone. We hope vou
will use the materials provided in this guide and in other EFF documents to help us take ithe
next steps toward building that more effective system.
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Footnotes

Chapter 1: A Definition of Adult Literacy for the 21st Century
"John b. Bransford, Ann L. Brown, and Rodney R. Cockings, eds. (1999). How People Learn:
Brain, Mind, Expericuce, and School. { Washington, 1D.C.: National Academy Press), p. 3.
* How People Learn, p. 4.
' How People Learn, p. 4.
T National Education Goals Banel (NEGP) (1993). “1993 National Education Goals Report:
Building a Nation of Learners.”

Chapter 2: Building the Framework

' National Commission on Excellence in Education (1983), A Nation at Risk: The Iniperative
for Educational Reforn. Washington, D.C.: U.S. Department of Education.

* American Management Association (1999). Warkplace Testing: Basic Skills, Job Skills, Psycha-
logical Management. (New York: AMA).

*Michacl Weinstein, “Without Training, Welfare Overhaul May ¥alter,” New York Times,
August 26, 1999, p. Co.

"Pamela Loprest (1999). Families Who Lefi Welfare: Whe Are They and How Are They Doing?
{Washington D.C. The Urban Institute).

* Michacl R. Bloom and Brenda Lafleur {1999). Tuursting Skills Inta Profit: Economic Benefits of
Workplace Lducation Programs. (NY: The Conlerence Board), p. 3.

*Richard Murnanc and Frank Levy (1996). Teaching the New Basic Skills. (New York: The Free
Press), p. 3.

“Irwin Kirsch, Anne Jungeblut, Lynn Jenkins, and Andrew Kolstad (1993). Adudr Literacy in
America: A First Look at the Results of the Nationel Adult Literacy Survey. (Washington, DC:
National Center for Education Statistics).

S OECD/Statistics Canada (1995). Literacy, Economy, and Society (Paris: OECD). The seven
countries participating in the IALS in 1994 include Canada, Germany, the Netherlands,
Poland, Sweden, Switzerland, and the ULS.

" Turning Skills into Profit, p. 3.

" Sondra Stein (1993). Equipped for the Future: A Customer Driven Vision for Adult Literacy and
Lifelong Learning. (Washington, DC: NIFL), All student essays quoted on pages 3-6 are from
this publication.

" Equipped for the Futiore (1995), p. 5.

YLori A Weiss (1995). Adudr Fducation: Measuring Program Results Has Been Challenging,
{Washington, DC: US GPO), p. 23

" Lisa Kuhmerker (1996).“Dialogue: Robert Kegan tal s with Lisa Kuhmerken” World Psyliol-
ogy, Vol. 2. (New York), p. 5.
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" For a fuller deseription of the research pracess see Juliet Merrifield (19993, “Equipped for the
Future Rescarch Repart, 1994-1997” (Washington, DC: NIFL).
"Asa result of discussions with officials of the US. Department of Labor (including Raymond

Uhalde, Gerard Fiala; Robert Littman, and Daonna Dye), the Worker Role Map synthesis was
conducted by Louise Bertsche and reviewed by Michael Campion for consistency with
O™NET.

" See Appendix A for definitions of cach Common Activity and a matrix of the relationships
between Common Activities and role-specific Key Activities.

' See Appendix C for a full listing of the states, programs, and teachers who participated in the
field develapment process.

¥see Appendix B for documentation template, See Chapter 3, The 16 Standards, “Insights
From Ficeld Research” for examples of the reports NIFL received from field sites.

Chapter 3: The EFF Standards and How They Work

"Anthony P. Carnevale and Jeffrey D. Porro. Quality Education: School Reform for the New
American Economy (American Society for ‘Training and Development, for LLS. Department
of Education, QERI, 1994), p. 9.

" See EEFE Commoan Activities Matrix in Appendix A for definitions of these activities.

‘Bert [ Green, “Setting Performance Standards: Content, Goals, and Individual Differences,”
William Angoeft Memorial Lecture, November 6, 1995 (Princeton, Ni: Education Testing Ser-
vice, 1995),

Hanna Arlene Fingeret and Cassandra Drennon, Literacy for Life (New York: Teachers Col-
lege Press, 1997), p. 62,

*Part C, Title 11, Elementary and Secondary Education Act of 1963, The REA was enacted on
October 21, 1998, by P1. 105-277, the Omnibus Appropriations Act of FY 1999,

“Merlin C. Wittrock, “Testing and Recent Rescarch in Cognition,™ in Testing aiid Coguition,
eds. Merlin C. Wittrack and Eva L. Baker (New Jersey: Prentice Hall, 1991), pp. t1-12,
{Source: M.C. Wittrock and R Relly. “Teaching Reading Comprehension to Adults in Basic
Skills Courses.” Tinal Report, University of California at 1.os Angeles, Graduate School of
Education, Vaols. 1-3.)

" Lillian $mith, “Words That Chain Us Words That Set Us Free,” in The Winner Natnes the Age,
ed. Michelle CHIT (New York: WW Norton, 1978), p. 149.

ames Gee. Social Linguistics and Literacies: Ideology in Disconrses (Bristol, PA: The Falmer
Press, 1990), p. 94,

?Daniel Golenman. Working With Emotional Intelligenice (New York: Bantam Books, 1998), 176.

" Gary . Barich, with contributions by Debra Bavles Martin, Observation Skills for Lffective
Teaching, 3rd ed. (New Jersey: Prentice Hall, 1999), p. 7.

" Kevin Collis and Thomas A, Romberg, “Assessment of Mathematical Performance: An
Analysis of Open-Ended Test Items” in Testing and Cogaition, pp. 100-101.
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" Jack Mezirow. “How Critical Reflection Triggers Transformative Learning,” in Fostering Criti-
cal Reflection in Adultheod, ed. Mezirow and Associates (San Francisco: Jossey-Bass, 1990),
pp. 7-8.

" Andrea Barrett (1998). The Voyage of the Narwhal. (New York: WW. Norton & Company),

pp. 164-5.

" Daniel Goleman, Emotional Intclligence: Why It Can Matter More Than 1Q (New York: Ban-

tam, 1995), p. 42.

" Thomas Jefferson (1816) letter to John Adams, in Frances Moore Lappé (1989) Rediscovering

American’s Values. (New York: Ballantine Books), . 186.

' Deborah Johnson (1995). “You Have to Be Able to Make a Difference,” in Sondra Stein, ed.,

Equipped for the Future: A Customer Driven Vision for Adult Literacy and Lifelong Learning

(Washinglon, DC: NIFL), p. 76.

" Stewart Levine. Getting to Resolution. (San Francisco: Berrett-Koehler Publishers, 1998),

pp. 4-5.

" Laurent A. Daloz (1999). Effective Teaching and Mentoring, (San Francisco: Jussey-Bass Pub-

lishers), p. 17.

" Sue E. Berryman, “Education and the Fconomy: A Diagnostic Review and implications for

the Federal Role” Institute on Education and the Economy, Occasional Paper No. 1, {(New

Yark: Columbia University, 1989), p. 17.

* Claire Weinstein and Debra K. Meyer. “Implications of Cognitive Psychology for Testing:

Contributions from Work in Learning Strategies,” in Testing and Cognition. p. 41.

“' Robert Fisher. Teaching Thinking: Philosophical Enquiry in the Classroom (l.ondon: Cassell,

1998), p. 9.

" Sylvia Scribner and Patricia Sachs, with Lia Di Bello and Jessica Kindred. *Knowledge Acqui-

sition at Work,” Laboratory {or Cognitive Studies of Work, ‘Technical Paper No. 22, (New

York: City University of New York, 1991), p. 1.

*HJoan N. Burstyn, ed. (1996). Educating Tomorrow’s Valuable Citizen. (New York: SUNY

Press), p. 195,

“Mescribed above, pp. 16-17,in the section “Standards for Standards”

T uliet Merrifield. *Contested Ground: Perfarmance Accountability in Adult Basic Educa-

tion,” NCSALL Reports #1, (Cambridge, MA: Harvard Graduate School of Education, 1998},

p. 2.

™ Barry G. Sheckley and Morris 1. Keeton. Improving Employec Development; Perspectives from
Rescarch and Practice. (Chicago: CAEL, 1997), p. 16,

"22% of adults surveyed in 1992 for the National Adult Literacy Survey (NALS), for example,
felt into level ane. This is a broad swath of low-performing adults that it has not been possi-
ble to analyze more closely due to the small number of items testing performance at this
level,

“ Low People Learn. This report of the Committee on Developments in the Science of Learn-

ing, Commission on Behavioral and Social Sciences and Education, National Rescarch
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Council, provides an excellent summary of this body of research, and related research on

transfer of learning. The report suggests that teachers can facilitate building a coherent,

active, usable knowledge base by

—providing students with opportunities to recognize meaningful patterns of information.

—organizing curricula around big ideas or core concepts and staying with a domain long
enough for students to develop deeper understanding of facts, formulas, etc.

— teaching applications across a number of contexts.

» Robert Glaser, “Expertise and Assessment,” in Testing and Cognition, p. 26.

" How People Learn, pp. 36-37.

* Anson Green, Northwest Vista College, San Antonio, TX. Documentation of EFF field
research, August 1999.

 Cognitive scientists understand increasing automaticity as the process of knowledge about
the skill (facts, procedures, strategics, and concepts) moving from active working memory to
long-term memory. See Jennifer Zromley, “Learning to Think Learning to Learn: What the
Science of Thinking and Learning Has to Offer Adult Education™ (Washington, DC:
National Institute for Literacy, 1999).

* Roseanne Y. DeFabio. Outcontes In Process: Setting Standards for Language Use. (Portsmouth,
N.H: Heinemann, 1994), p. 42,

* The EFF Development Team receives guidance in assessment through a techinical assistance
contract with Institute for Educational Leadership. Led by Joan Wills, Director of the Center
for Workforce Development, this team brings together experts from Human Resources
Research Organization (HamRRO) and WestEd.

" Robert J. Sternberg. “Toward Better Intelligence Tests," in Testing and Cognitian, p. 37,

* Merlin C. Wittrock, “Cognition and ‘Testing,” in Testing und Cagnition, pp. 3-4.

T Robert ). Mislevy, Linking Educational Assessiments: Concepts, Issues, Methods, and Prospects
(Princeton, NJ: ETS Policy Information Center, 1992}, p. 15.

* Carnevale and Porro, Quality Education, p. 13,

" Title 11 of the Workforce Investment Act of 1998, Section 202. The WIA was enacted on
August 7, 1998, by P.L. pp. 105.220.

Chapter 4: Meeting Commuon Goals: Teaching and Learning
With the EFF Framework
' See Appendix C for a full list of the programs involved in the field development process. A
list of the questions that shaped the process is included in Chapter 5, pp. 89-90.
* The EEF Curricudum Sourcebook, due out early in 2000, will contain multiple lesson and pro-
ject plans illustrating how teachers and tutors used EFF with students at varying levels in
diverse seitings.
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Chapter 5: Equipped for the Future: A Starting Point

for Standards-Based System Reform
Hennifer A, Oy and Marshall 8. Smith. “Systemic Reform and Educational Opportunity,”

in Designing Coherent Education Policy: Improving the System, Susan 11, Fulhirman, ed. (San
Francisco: Jossey-Bass Publishers, 1993), p. 253.

“Susan M Fuhrman. “The Politics of Coherence,” in Desigring Colierent Lducation Policy:
[mproving the System, p. 2.

*John E Jennings. “School Reform Based on What Is Taught and Learned.” Phi Delta Kappan,
(Washington, DC: June, 1995), p. 769.

*Sondra Stein. Participants Guide to the Ficld Development Process, Field Development Insti-
tute, Louisville, KY February, 1998, (Washington, DC: National Institute {in Literacy, 1998),
pp. 3-6,

0'Day and Smith, "Systemic Reform and Educational Opportunity,” p. 275.

* Carnevale and Porro, Quality Education, p. 12,

" Amy Trawick, EFF Listsery, April 1998.

*Teachers were not requested to provide student names on evaluation forms they submitted.
As aresult, we list only program names.

" Patte Bowman, “State ABE Administrator Takes Learner-Centered Instruction to Heart” The
Muaine Fortilizer, Vol 5, #5, May 1998, p. 1.

" Israel Mendoza, excerpts from a presentation delivered June 1, 1999, at an EVFE National Pal-

icy Group mecting.

" Washington State Plan for Adult and Family Literacy, p. 1.

““Building a Vision: The Washington State Plan for Adult and Family Literacy, 1999-2004.”
Developments: The Newsletier for Washington States” Adult Basic and Literacy Education Pro-
grams, Spring 1999,

" Donna Miller-Farker. “Policy Questions on Workplace Education,” National Literacy Advo-
cacy Listserv comment, February 26, 1999, Quoted with permission of author.

" Anthony . Carnevale. Education and Training for Americd’s Futnre, The Manufacturing hnsti-
tute Growth Papers (Washington, DC, 199&), p. 29, emphasis added.
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Common Activities Used
To Carry Out EFF Adult Roles

- COMMON ACTAVIT

Gather, Analyze, and Use Information
Find and analyze information from diverse
sources. Use it to form opinions, make
decisions, and take acticn.
i e Monitor and gather information from a
‘ variety of sources
» Establish criteria for the quality and
appropriateness of the information
* Assess the value of the infarmation
* Use the information to make informed
decisions

Manage Resources

Find, manage, share, and allocate time,
money, and material resources in a way
that supports your own needs, goals, and

priorities and those of your family, community,

and workplace.

e |dentify those resources you have and
those you need

* Determine where they are and how they
can be obtained

* Use the resources in an efficient and
effective manner

» Balance resources effectively for family,
work, community, and self

Family

i Equ_ippe_d f;c':r:fl‘yé:r-‘_‘c_nuret

7 Appendix A -

Citizen

Worker

i » Support children's formal

education

» Make and pursue plans for

self-improvement

e Provide for safety and

physical needs

i » Manage family resources

¢+ Manage family resources
i« Provide for safety and

physical needs

* Balance priorities to
meet multiple needs and
responsibilities

|+ Find, interpret, analyze,

and use diverse Sources
of information, including
personal experience

« Respect organizational
goals, performance, and
structure to guide work
activities

;¢ Guide individual and

organizational priorities
based on industry trends,
labor laws/contracts, and
competitive practices

¢ Organize. plan, and prioritize
work

;e Identify, monitor, and

anticipate problems,

community needs, strengths,

and resources, for yourself
and others

153

¢ Use technology, resources,
and other work tools to put
ideas and work directions
into action

« Balance ard support work,

career, and personal goats
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Provide Leadership

Work Within the Big Picture

Look beyond the immediate situation.

Take irnto account the struclures, culture,

practices, and formal and informal rules and

expectations of the systems that influence

and shape youractions.

» Gather inforrmation about a systern and how
it works

¢ Determine your relationship to the system
and the roles you and others play within it

* Monitor the system and predict changes

¢ Base your efforts to influence the system on
your knowledge of how it works

Work Together

Cooperate with others to learn, accomplish

tasks, and pursue common goals.

¢ Identify what needs to be dene and plan
how to do it

* Pay attention to the relationships within the
group as well as to completing the task

* Identify and draw upon everyone's
strengths in carrying out the work of the
group

¢ Recognize and deal with conflict in a
prodsictive manner

Inspire and direct others in shaping and

achieving a common goal.

* institute and manage plans for action and
change, based on an understanding of the
big picture

¢ Organize and motivate others to act

* Guide sound problem solving and decision
making

= Assure consistent monitoring and
evaluation of performance

Family

Citizen

Worker

» Support children’s format
education

: © Give and receive support

outside the immediate family
* Create a vision for the family
and work ta achieve it

* Form and maintain supportive
family relationships

+ Provide opportunities for each
family member to experience
success

i« Encourage open

cocmmunication among the
generations

* Give and receive support
outside the immediate family

* Figure out how the system

that affects an issue works

« ldentify how to have an

impact and recognize that
individuals can make a
difference

¢ Get involved inthe
community and get others
involved

* Respect others and work to

eliminate discrimination and

prejudice

¢« Define common values,

visions, and goals
¢ Manage and resolve conflict
¢ Participate in group
processes and decision
making

* Create a vision for the famiry
and work to achieve it

* Direct and discipline children

154

* Provide leadership within
the community

* Get involved in the
community and get others
involved

¢« Work within organizational

* Guide individual and

i o Balance individual role and

* Respect organizational goals,

: » Communicate with others

* Give assistance, notivation,

norms

organizational priorities
based on industry trends,
labor laws/contracts, and
ccmpetitive practices

needs with those of the
organization

performance, and structure
{0 guide work activities

inside and outside the
crganization

and direction

= Seek and receive assistance, !
support, motivation, and
direction

* Value people different than
vourself

i * Take responsibility for

assuring work quality, safety,
and resuits

* Give assistance, motivation,
and direction

» Organize, plan, and prioritize

the work
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" Appendix &

Common Activities Used to Carry Out EFF Adult Roles, continued

Guide and Support Others

Help others succeed by sefting an example,

providing opportunities for learning, or giving

other kind's of assistance.

» Acknowledge and reward others’ strengths
and accomplishments

» Contribute to creating supportive, learning
environments and experiences

* Empower others through mentoring,
coaching, and being a role mode!

Seek Guidance and Support

From Others

Help yourself succeed by asking for

information, advice, and assistance.

* Recognize when you need help and knov/
where to go for it

| » Seek out relationships with people whose
judgment is trusted

¢ Create and make use of networks of
personal and professicaal contacts

¢ Be responsive to new ideas and accept and

use constructive criticism and feedback

Develop and Express Sense of Seif
Create your own personal voice. Use your
understanding of self to guide your actions.

» Examine and clarify your own values and
beliefs, recognizing the role your cultural
heritage and personal history play in
shaping these and in determining the
possibilities of expression

« Maintain standards of integrity

» Consider the constraints of the situation as

well as your own strengths and weaknesses :

when choosing a course of action
* Pursue outlets for interests and talents to
maintain emotional and physical health

Citizen

Family

Worker

» Guide and mentor other

® Foster informal education of

. *Give and receive support

i » Make and pursue plans for

° Promote values, ethics, and

« Help yourself and others

family members » Educate others

children

+ Support children’s formal

education

¢ o Learn from others’
. experiences and ideas
: » Help yourself and others

autside the immediate family

» Reflect on and reevaluate
your own opinions and ideas
i » Communicate so that others
: understand
P Strengthen and express
sense of self that refiects
personal history, values,
befiefs, and roles in the

self-improvement

cultural heritage within the
family

larger community
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i » Seek and receive assistance,

¢ » Give assistance, motivation,

and direction

support, motivation, and
direction

i » Communicate with others

inside and outside the
organization

i » Pursue wo k activities that

provide personal satisfaction
and meaning

s Balance and support work,

career, and personal needs

i » Balance individual role and

needs with those of the
organization
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Respect Others and Value Diversity

Respect and appreciate the values, beliefs,

cultures, and history of others. Use this

understanding to counteract prejudice and

stereotypes.

e Create an environment where others feel
welcome, are included, and thrive

« Encourage and carefully consider a wide
range of opinion and beliefs

* Educate yourself about other cultures

* Challenge the beliefs thal a person’s
inherent capacity is lirnited by
background or group membership

" COMMON ACTIVITY .ir

Common Activities Used to Carry Qut EFF Adult Roles, continued

Family

Citizen

Worker

» Promote values, ethics, and
cultural heritage within the
family

¢ Encourage open
comrnunication among
generations

* Form and maintain supportive !

family retationships

Exercise Rights and Responsibilities

Act and advocate on behalf of yourself

and others, taking into account laws, social

standards, and cultural traditions.

« Recognize and assume your share of family,
civic, and work responsibilities

* Monitor and keep up to date on federal,
state, and local laws and regulations

* Make sure your own behavior is just and
responsible

« Take personal responsibility to bring about
change or resolve problerns to achieve a
common good

Create and Pursue Vision and Goals
Dare to Dream. Be clear about where you
want to go and how to get there.

* Articulate a vision that embedies your
values and goals or those of your family,
community, or work group

« Establish attainable goals that are
compatible with that vision

* Develop a realistic plan to move toward
the wision and goals

« Create alternative means of meeting your
goals that anticipate the cffects of change

» Support chidren’s formal
education

* Provide for safety and

physical nzeds

» Create a vision for the family

and work to achieve it
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s Respect others and work to

eliminate discrimination and
prejudice

¢ e Learn from others’

experiences and ideas

: » Recognize and understa~1

human, legal, and civic rights
and responsibilities, for
yourself and others

« Influence decision makers
and hold them accountable

) Identify how to have an

impact and recognize that
individuals can make a
difference

» Define common values,
visions, and goals

« \/alue people different than

{ » Communicate with others

s Balance individual role

yourself

nside and outside the
organization

* Guide individual and
organizational priorities
based on industry trends,
labor laws/contracts, and
competitive practices

and needs with those of the
organization

° Take responsibility for
assuring work quality,
safety, and results

* Plan, renew, and pursue
personal and career goals

» Pursue work aclivities that
provide personal satisfaction |
and meaning

1
J
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Common Activities Used to Carry Out EFF Adult Roles, continued

" Equippéd:for the Future

Appendix A

Use Technology and Other Tools

To Accomplish Goals

Be familiar with a variety of tools and

technologies that can make it easier to

achigeve your goals.

e Keep up-to-date on developimenis n tools
and technologies tnat may be useful for
communicating, managing information,
solving problems, and carrying out dai'v
tasks

* Determine which tools are most usefut
for the purpose and contaxt at hand

* Use complex tools, machines, and
equipment to solve problems

Keep Pace With Change

Anticipate, manage, and adapt to change in

conditions and systems that affect your life.

* Adjust your goals and plans over {ime to
take into account actual or prospective
changes

¢ Keep abreast of and evaluate trends in your
industry and community, as well as the
nation and world

* Determine what skills and knowledge are
needed to meet emerging needs or new
situations

¢ Create opportunities to expand your
own skills and knowledge, as well as those
of your family, community, or work group

Family

Citizen

Worker

» Create a vision for the family

and work to achieve it

* Make and pursue plans for

self-improvement

¢ Foster infarmal educatior of

children

i e Manage family resources

* Identify, monitor, and

anticipate problems,
community needs, strengihs.
and resources, for yourself
and others

Find, interpret, analyze,
and use diverse sources of
information, including
personal experience
Figure out how the system
that affects an issue works
Help yourself and others

i« Make and pursue plans for

self-improvement

P . Support children's format

education
 Provide for safety and
physical needs
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Identify, manitor, and
anticipate problems,
community needs, strengths,
and resources, for yourself
and others

i« Use technology, resources.

: » Respond 1o and meet new

¢ Take responsibility for

i *Respond to and meet new

{ « Learn new skills

and other work tocfsto put
ideas and work directions
into action

work chaflenges

assuring work quality, safety,
and results

* Organize, plan, and prioritize
work

= Communicate with others
inside and outside the
organization

¢ [_earn new skills

work chalienges

* Guide individual and
organizational priorities
based on industry trends,
labor laws/contracts, and
competitive practices




EFF Content Standards

Adults need to be able to apply the following skilfs in carrying out their roles as citizens, family members, and workers:

Read With Understanding

* Determine the reading purpose.

« Seiect reading strategies appropriate
to the purpose.

» Monitor comprehension and adjust
reading ctrategies.

= Analyze the information and reflect on its
underlying meaning.

¢ integrate it with prior knowledge to address
reading purpose.

Convey ldeas In Writing

* Determine the purnose for communicating.

» Organize and present information to serve the
purpose, context, and audience.

* Pay attention to conventions of English
language usage, including grammar, spelling,
and sentence structure, to minimize barriers
to reader’s comprehension.

» Seek feedback and revise to enhance the
effectiveness of the communication.

"EFF Decision-Making Skills

Speak So Others Can Understand

« Determine the purpose for communicating.

i + Organize and relay information to effectively
serve the purpose, context and listener.

+ Pay attention to conventions of oral English
communication, including grammar, word
choice, register. pace, and gesture
in order to minimizc bariers to listener's
comprehensien,

 Lise multiple strategies to monitor the
effectiveness of the commwnication.

Listen Actively

« Attend to oral information.

« Clarify purpose for listening and use listenng
strategies appropriate to that purpose.

» Monitor comprehension, adjusting
listening strate. -s to overcome barriers
to comprehension.

+ |ntegrate information from listening with prior
knowledge to address listening purpose.

Observe Critically

» Attend to visual sources of information.
including television and other media.

e Determine the purpose for observation and
use strategies appropnate to ths ourpose.

* Monitor comprehension and adjust strategies.

° Analyze the accuracy, bias, and usefulness
of the information.

< Integrate 1t with prior knowledge to adciress
viewing purpose.

Use Math To Solve Problems
And Communicate

¢ Understand, interpret, and work with pictures,

numbers, and symbolic information.

¢ Apply knowledge of mathematical concepts
and procedures to figure out how to answer a
question, solve a problem, make a prediction,
or carry out a task that has a mathematical
dimension.

» Define and select data to be used in solving
the problem.

* Determine the degree of precision required
by the situation.

° Solve problem using appropriate quantitative
procedures and verify that the results are
reasonable.

* Cornmunicate results using a variety of
mathematical representations. including
graphs, charts. tables, and algebraic models.

Solve Probiems and Make Decisions

» Anticipate or identify problems.

» Use information from diverse sources
to arrive at a clearer understanding of the
problem and its root causes.

» Generate alternative solutions.

» Evafuate strengths and weaknesses of
alternatives, including potential risks and
benefits and short- and long-term
consequences.

» Select alternative that is most appropriate to
goal, context, and available resources.

» Establish criteria for evaluating effectiveness
of solution or decision.
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Plan

* Set and prioritize goals.

¢ Develop an organized approach of activities
and objectives.

« Actively carry out the plan.

+ Manitor the plan’s progress while considering
any need to adjust the plan.

* Evaluate its effectiveness in achieying
the goals.



Cooperate With Others

¢ Interact with others in ways that are friendly,
courteous, and tactful and that demonstrate
respect for others' ideas. opmions, and
contributions.

* Seek input from others in order to understand
their actions and reactions.

¢ Qffer clear input on own INterests and
attitudes so others can understana onc's
acticns and reactions.

o Try to adjust one’s actions to take into
account the needs of others and/or
the task to be accomplished.

' EFF Lifelong Learning Skills =~

Advocate and Influence

» Define what one is trying to achieve.

» Assess interests, resources, and the potential
for success.

+ Gather facts and supporting intormation to
build a case that takes into account the
interests and attitudes of others.

» Present a clear case, using a sirategy that
takes into account purpose and audience.

* Revise, as necessary, in response ¢
feedback.

Resolve Conilict and Negotiate

« Acknowledge that there is a contflict.

« Identify areas of agreement and
disagreement.

+ Generate options for resolving conflict that
have a “win/win” potential.

» Engage parties i trying to reach agreement
on a course of action that can satisfy the
needs and interests of all.

+ Evaluate results of efforts and revise
approach as necessary.

Guide Others

* Assess the needs of others and one's own
ahility to assist.

» Use strategies for providing guidance that
take into account the goals, task. context,
and learning stvles of otiers.

* Arrange opportunities for learning that build
on learner's strengths.

o Seek feedback on the usefulress and
results of the assistanca.

Take Responsibility for Learning

» Establish learning goals that are based on
an understanding of one’s own current and
future learning needs.

» Identify own strengths and weaknesses as a
learner and seek out opportunities for learning
that help build self-concept as a learner.

¢ Become familiar with a range of learning
strategies to acquire or retain knowledge.

* identify and use strategies appropriate to
goals, task, context, and the resources
avallabte for learning.

* Monitor progress toward goals and modify
strategies ot olher features of the learning
situation as necessary to achieve goals.

e Test out new learning in real-life applications.

Reflect and Evaluate

« Take stock of where one is; assess what
one knows already and the relevance of that
knowledge.

* Make inferences, predictions. or judgments
based on one's refiections.

Learn Through Research

* Pose a question to be answered or make
a prediction about objects or events.

+ Use multiple lines of inquiry to collect
information.

¢ Organize. evaluate, analyze, and interpret
findings.
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Use Information and
Communications Technology
* Use computers and other electronic tools to

acqulire, process, and manage information.

» Use electronic tools to learn and practice

skills.

e Use the Internet to explore topics, gather

information, and communicate.
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EFF Field Review of Standards
Excerpts From

1997-98 Documentation Templates

Planning * Now leds trn to what evidenee you have for what students learned
- What are the student needs or goals that you hupe to address and how through this activity:
did you identify them!? — For each Standard that was central to this activity, describe as
specifically as you can what evidence you saw/heard/collected that
- How doces the learning actvity you are plarning conneet these needs to students could use this skill:
the EFE Framewark? Specily the Framework component you are using. — Il you have named a product as part of vour evidence, please

describe what about the product shows evidence of effective

« Describe the plan for the learming activits, skill use:
— Please identify any pertormance indicators (existing or created by

vou) that were especially helpful to vou in clariiying what connts
Evaluation asevidence:
+ Look back at your original plan for this activity. Describe what actually

happened and how fearners responded and participated. Reflection
+ Did anything that happened this week surprise you?

+ How did your plan change over the period of the activity? What caused

the change? «How are you feeling about vour FET work?

160




EFF Field Review of Standards

Excerpts From

'Equipﬁeﬂ' for thé’ .Fu;qfé__ . _7

“Kppendix B’

1998-99 Documentation Templates

Planning

LWhich Standard are vou documenting in this reporte

2. What are the other Standards that may be used inthe learming

experience?

A Which Common Activity provides the context for working on this

Cltandard?

1. As vou prepare for this icaming experience, look at the components
ol skill pertormance for this Standard. Each component of skill
performance describes a critical pointin the successful application
of the skill. Think about how the compoenents will inform what vou
plan ta do. Knowing that sometimes veu will work with one or two
components, and at other times alliindicate the ones vou will work

with in this activity:

5. For cach component ol skill performance named above, describe
what vou know aboat the level of performance of vour students. Use
aseparale p;lr:lgr;lph to reporton cach component. In this section, we
would like vou to deseribe what your stadents can do or not do,
betore vou begin instruction, in relation to the components of skill
performance vou are working with. Keep in mind the dimensions of
performance: building knowledge base, increasing range. increasmg

flexibilitvfautomaticity, and increasing independencee,

6. H you think of the componentis of skill performance as describing &
picture of competence, what are the steps you will laok for in order to
know if vour students are making progress toward competence?
Please do natdeseribe what you will do, but what changes or progress

you will look for in vour student.
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Ewvaluation

1. Deseribe what ook place during the Yearning experience. 1f vou are
describing a project-based activity or a series of lessons taking place
aver wecks, please write journal-style entries an a weekly basis, If

multiple entries, precede cach entry with the date of that entry,

[

. How was learner performance different froim or sirmilar to whay vou

anticipated i planning {or the activity?

- What evidence of student progress did vou see and how did you
document it? Please send i any blank forms or tools vour usedsereated
ta collect evidence. Please also attach eazmples of completed forms or
ather artifacts of student work that iustrate the performance vou

describe.

Reflection

1. How did the process of defining evidence and coliecting this
evidence work lor you? How did it require new ar different methods

of thinking and observation from vouand vour learneris)?

[

Did using the components of skill performance in planning and
assessing learning change the pracess of planning, teaching, and

evaluation? How?

'~

i vou used astandardized assessmentinstrument, did it cover the Tull
range ol the components of skill performance you were sworking with?
I not, where were the gaps? What woutd need to be changed or added

ta make this assessmentinstrament more usctul?

CWhat tepes o materials, staff development, and other resources
would help v - more effectively use the LEF Standards in assessing

stident progress and documenting real-life outcomes?

St

What are vour general reflections an what vou've heen daing with

EFF for this unit of study?
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Field Development Partners, continued
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Expert Review Panel, continued
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Lansing, Ml

Regie Stites
SRl International
Menlo Park, CA

Thomas Valentine
Adult Education
University of Georgia
Athens, GA

Carol Van Duzer

National Center for Literacy
Education (NCLE)

Center for Applied Linguistics
Washington, DC

Gail Weinstein

English Department

San Francisco State University
San Francisco, CA

Sallie Wilson
California Department
of Education
Sacramanto, CA

Akeel Zaheer
National Center for
Family Literacy
Louisville, KY
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Citizen/Community Member
Role Map Validation, 1996-1997

Lead Agencies:

Center for Literacy Studies
The University of
Tennessee/Knoxviile
Knoxville, TN

New England Literacy
Resource Center
World Education, Boston, MA

Mayor’s Commission on
Literacy
Philadelphia, PA

Structured feedback
sesslons were held in
the following states:
California

Connecticut

Kentucky
Massachusetts

New Hampshire

New Mexico

North Carslina
Pennsylvania

Rhode island
Tennessee

Texas

Vermont

Virginia

Classroom inquity projects were also conducted

in the following programs:
California

Mt. Diablo Adult Schouol, Berkeley Aduit School, Santa Clara
County Library Reading Program, Corona Library Reading

Program

Kentucky

Northarn Kentucky Adult Reading Program

Massachusetts

The Literacy Project, Cambridge Community Learning Center

New Hampshire
Dover Adult Learning Center

Pennsylvania

Lutheran Settlement House, Center for Literacy, Community
Occupational Readiness and Placement Program, Northampton
Community College, 18th Street Development Corporation,
Germantown Women'’s Educational Project and Private Industry

Council of West/Fay
Rhode Island

Dorcas Place and The Genesis Center

Tennessee

Bedford County Aduit High School, Putnam County

Adult High School

Texas

Harris County Adult Education, Ten County Cooperative

Adult Education

Virginia

Arlington Education and Employment Prograrn, New River
Community College, and St, Charles Community Center.
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Parent/Family Member Role Map Validation, 1996-1997

Lead Agency:
Naiianal Center for Family i.iteracy
Louisville, Kentucky

Structured feedhack sessions were held in the following states:

Arizona
The State Literacy Resource Center, convening agency

Louisiana
P.ossier Parish Community College, convening agency

Tennessee
Nashville Reads, convening agency

Texas
Houston Community College System, convening agency

Virginia

Department of Education, convening agency
Wisconsin

Department of Education, convening agency

)
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Worker Role Map Validation, 1996-1997

Lead Agency:

Center for Aduit Learning and Literacy
University of Maine

Orono, ME

State and National Partners:
North Carolina

North Carolina Literacy Resource Center
North Carolina Community College System
Raleigh, NC

Governor's Commission on Workforce Preparedness
Raleigh, NC

Ohio

Ohio Literacy Resource Center
Kent State University

Kent, Ohio

Vermont
Vermont Adult Learning
East Montpelier, VT 05651

Virginia

Workforce Improvement Network
James Madison University
Harrisonburg, VA-

Adult Numeracy Practitioners Network
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Structured feedback sessions were held in
the following states:
Maine

Massachusetts

New York

North Carolina

Ohio

Oregon

Pennsylvania

Vermont

Virginia

Validation of Purposes and Roles, '1995-96

During 1995-96, these organizations convened focus groups,
conducted structured feedback sessions, and supporied practitioner
inquiry projects in 16 states focused on whether the four purposes and
three roles provided a useful framework for adult fiteracy system
reform,

Adult Numeracy Practitioners Network

Center for Adult Literacy and Learning. University of Maine

Center for Literacy Studies, University of Tennessee

Minneapolis Public Schools

National Center for Family Literacy

New England Literacy Resource Center

North Carolina Literacy Resource Center

Philadelphia Mayor's Commission on Literacy

CWELL Project, San Diego Community College District.
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Equipped for the Future Team, 1999-2000

Sondra Stein ‘ EFF CENTER FOR TRAINING, TECHNICAL ASSISTANCE
National Director TECHNICAL ASSISTANCE, CONTRACTOR

AND MATERIALS DEVELOPMENT Joan Wills
EFF CENTER FOR RESEARCH Lisa Levinson, Director Center for Workforce Development
AND EVALUATION Faye Olsen, Assistant Director Institute for Educational Leadership
Brenda Bell, Research Coardinator
Beth Bingman, Evaluvation Coordinator Training Team
Mary Ellen Cox, Research Assistant Andy Nash, Training Coordinator
Aaron Kohring, Research Assistant Rose Brandt, Regional Training Coordinator
Peggy McGuire, Assessment Coordinator Donna Curry, Curricutum and Training Specialist

Judy Franks, Regional Training Specialist
Michele Perry, Research and Training Specialist
Meta Potts. Curriculum and Training Specialist
Mary Siedow, Regional Training Coordmnator

Technology Committee

Wil Hawk, LINCS

Mary Siedow, NCLRC

Ronna Spacone, EFF Online Discussion
Moderator

Jean Stephens, Consultant

For More Information on EFF

To order more copies of this guide or other EFF publications contact:
EDPUBS Clearinghouse at 877-433-7827

To find out about EFF training and technical assistance opportunities contact:
Andy Nash at 617-482-9485 or andy_nash@jsi.com

For more information on EFF:
See our website on LINCS at http://vwwww.nifl.gov/EFF

Subscribe to NIFL-4EFF, our online discussion, by sending the following message:
TO: listproc@literacy.nifl.gov
MESSAGE: Subscribe NIFL-4EFF your first name your last name
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The National Institute for Literacy (NIFL) is an independent federal organization that is
leading the national effort towara a fully literate America. By fostering communication,
collaboration, and innovation, NIFL helps build and strengthen national, regional,

and state literacy systems that can better serve adults in the 21st century.

National Institute for Literacy Interagency Group
Seacretary of Education, Rickard W. Riley

Secretary of Health and Human Services, Donna E. Shalala
Secretary of Labor, Alexis Herman

National lastitute for Literacy Advisory Board

Jon Deveaux, Executive Director, Literacy Partners, Inc.

Mark Emblidge, Executive Director, Virginia Literacy Foundation

Toni Fay, Vice President, Corporate Community Relations, Time Warner
Mary Greene, KERA Public Television, TV Productions

Revnaldo Macias, Professor & Chair, Gésar E. Chavez Instructional Center
for Interdisciplinary Chicana/o Studies

Marciene Mattleman, Executive Director, Philadelphia Reads

Anthony Sarmiento, Director, Worker Centered Learning, Working for America Institute
Senator Paul Simon, Director, Public Policy !Institute

Lynne Waihee, Chair, Read to Me International

National Institute for Literacy Staff
Executive Office

Andy Hartman, Director

Carolyn Y. Staley, Deputy Director
Shelly W. Coles, Executive Assistant

Program Office

Sandra Baxter, Program Director, National Reading Excellence Initiative

Jaleh Behroozi, Program Director, LINCS

Jennifer Cromley, Fellowships Officer

Christy Gullion, Policy Analyst

Susan Green, Program Officer

Wil Hawk, Program Analyst, LINCS

Sara Pendleton, Staff Assistant, Programs

Lynn Reddy, Communications Director

Sondra Stein, Senior Research Associate and Director, 1.quipped for the Future

Administrative Office

Sharyn Abbott, Executive Officer

Darlene McDonald, Contracts & Grants Assistant
Suzanne Randazzo, Management Operations Specialist

g c National Institute for Literacy Tel 202-233-2025
‘& NFL 1775 1 Sireet NW, Suite 730 Fax 202-233-2050
MNational Institute for Literacy Washington, DC 20006-2401 Web www.nifi.gov
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